ACara sseme, ™ Year 7 English - Student Portfolio Summary

English

WORK SAMPLE PORTFOLIOS

These work sample portfolios have been designed to illustrate satisfactory achievement in the relevant aspects of the
achievement standard.

The December 2011 work sample portfolios are a resource to support planning and implementation of the Foundation to
Year 10 Australian Curriculum in English, Mathematics, Science and History during 2012. They comprise collections of
different students’ work annotated to highlight evidence of student learning of different aspects of the achievement standard.

The work samples vary in terms of how much time was available to complete the task or the degree of scaffolding
provided by the teacher.

There is no pre-determined number of samples required in a portfolio nor are the work samples sequenced in any
particular order. These initial work sample portfolios do not constitute a complete set of work samples - they provide
evidence of most (but not necessarily all) aspects of the achievement standard.

As the Australian Curriculum in English, Mathematics, Science and History is implemented by schools in 2012, the
work sample portfolios will be reviewed and enhanced by drawing on classroom practice and will reflect a more
systematic collection of evidence from teaching and learning programs.

THIS PORTFOLIO -YEAR 7 ENGLISH

This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely:

Sample 1 Response to film — Matilda

Sample 2 Reflective speech — An inspirational person
Sample 3 Argumentative text — Money

Sample 4 Persuasive letter in response to literature — Poetry
Sample 5 Response to literature — Black Snake

Sample 6 Descriptive Poem — Fishing

Sample 7 Persuasive text — Election speech

This portfolio of student work shows an understanding of a range of types of texts including film, biography, poetry and
literary and non-literary texts. The samples demonstrate how to create structured and coherent texts for a range of purposes,
audiences and contexts. The coherent and well structured persuasive texts link to personal knowledge and demonstrate
analysis and a strong personal voice (WS1, WS2, WS3, WS4, WS5), a balanced discussion of a contemporary topic
demonstrates a clear line of argument and control of language features (WS3), poetry conveys personal sentiments in
concise, simple yet powerful ways (WS6) and a presentation demonstrates clarity and control of language (WS7).
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ACara sseme, ™ Year 7 English - Student Portfolio Summary

English

The texts employ humour, description and a range of language features and show control over, and willingness to
experiment with, paragraphing, syntax, punctuation and spelling. The texts employ text structures and language
features such as sentence structure and paragraphing that contribute to internal coherence. They show understanding
of grammar, some specialist vocabulary and punctuation.

The following aspects of the achievement standard are not evident in this portfolio:

e listen for and explain different perspectives in texts
e contribute actively to class and group discussions, using language features to engage the audience.
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AUSTRALIAN CURRICULUM

acara e, Year 7 English - Work sample 1

English

Work sample 1:
Response to film — Matilda

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to write an essay under supervised conditions in response to the following question:

What techniques has the director of the film Matilda used to let the viewer know Miss Honey is a ‘goodie’ and Ms
Trunchbull is a ‘baddie’?

Students were able to use notes and were also provided with scaffolding guidelines about essay structure and content
including theme, main characters and film techniques.
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acara e, Year 7 English - Work sample 1

English

Work sample 1:
Response to film — Matilda

3 Matilda F&‘::'F\L!,

The movie “Matilda” ie a hilarious
family comedy mclvie directed by
Darmey De Ve base on the classic
written by Roahl Dshl. It is about

a litle gl called Mslilda wheo 1s
determerd to hﬂ:ﬂ% teach hec eul
psrents and principal a lesscen. and
of course, ghe had help from ber
lc:xJe'.H Yfeacher , Miss Honrey-

Miss Horey is the good person in
Matiida . \We see. fha fhratgh bath
her appearance and her personality
Miss Honey s alwsys emil at bher
studerts ¥she is a very atractive persen
who is enjoyable fo be arcund. She
wears very pretty . flocs! drecsed | flst
E':J"\OESHSHd gead:i?ul Necklaces . :
Miss Hon = a ver calm , pé“.ECeu‘u
ara ur‘wd:vaﬁ*aﬁdnn pgfmn and Aries
Y make learm %ﬁ for the kids. like
when she taught them a poem o
help them 5;;31 difficulty -

The director has Lsed many Tfechnigpes
Yo poinf out Yhat Miss Hme&j S

a gee son - for irstance ~ he
has  bright but soft  lighting
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Annotations

Establishes a personal response to the
text.

Uses a clear structure, providing an
introduction, body and conclusion.

Uses evaluative language to introduce
and describe a main character for
example language used to introduce and
describe Miss Honey compared with the
language used to describe Ms Trunchbull.

Uses evidence from the text that
demonstrates how choices of images
influence audience response.

Uses specialised language appropriate
to a film review, for example ‘techniques’,
‘soft lighting’.

Identifies and explains film techniques
used to represent character, adding detail
from the text to support the interpretation.
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REPORTING AUTHORITY

English

Work sample 1:
Response to film — Matilda

Me Trunchbull 1 defintely _the  bad
on . Her

and = ths all-
Ma Trunchbull¥is an awful . Mmean
aand a g)resa Ve n wkho haleg

ch-lclrﬁ She dresses_in very
22l l’rarB B#H'Ied clothes . These Tnclude
]l'_‘:‘u:‘:_._‘., bBockled b-eHg black boots , socks
Hsz c:c:mi Up to her knees and

black r:oa“t . She a!maﬂs
%vef hair tied back in

bur"\ very Lelhﬂkd s

The reason it is oObvious J[Iha"r_
Me Trunchbull is the ‘baddie’ s
becavse of the technigues +he
Airector bes uLsed: | Rese include
features like dull 'h'ghh He low
angle shots when sk loo dovon
ar~ her strudente ard hec music.
One of the scemes whee the
music bas crested SusSperce was
'H“t ecene LNhere Ms Trurwr:hbu'l't
Luas mab dowﬂ 'Hﬁe all LAJ'an to
see who was in hec house.

T think these techniques esll
worked . == Right from Oﬂl’he firet J
scene Whemre Salo 1SS Dr‘;ﬂl_g
T krnew that she was = ’gooc:ire-
ﬂ"u_.%- was because In the “first scene

gen:d% carefully untanalin
F\mberrs Nair NUSICB, ligh n99 9

shots and arales all reall \Sed
Q‘gw st M‘;%: Hon wesS e\’_ﬁ: pcod
ard  that Ms Trundhbull was

‘ baddie '
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Annotations

Demonstrates evidence of editing for
effect.

Uses comparison of visual elements
provided by the costumes of characters to
reinforce the point being made about the
main characters.

Writes expanded sentence structure
accurately including some with embedded
clauses, for example ‘The reason it is
obvious that Ms Trunchbull is the ‘baddie’
is because of the techniques the director
has used’.

Creates cohesion through the use of topic
sentences to signal the focus of each
paragraph.

Maintains a consistent line of argument
supported by relevant textual detail, for
example plot and technical elements such
as lighting and camera angles.

Expresses and justifies own opinion.

Conclusion reinforces a consistent line of
argument.
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acara e, Year 7 English - Work sample 2

English

Work sample 2:
Reflective speech — An inspirational person

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to choose an Australian person who has inspired them and write a reflective speech for a youth
forum of 11 — 13 year olds.

The teacher provided feedback on the original draft and students had full access to computers throughout the drafting
and publishing process.
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REPORTING AUTHORITY

English

Work sample 2:
Reflective speech — An inspirational person

Annotations
) . I am here to talk about a man who inapiies o Spgaks directly to the audience and the
everyday. He is not a gold medalist, a former gresident or a peacekeeper, he is an average person topic.
andl}nnam:mﬂ_nhmnﬁudﬂ.l‘lyhppy.ﬂemhmjnlminmgwmhiMapﬂm .
He did very well in primary school and was accepted to Woalverhampton Grammar School, Engages the audience through the
. simplicity of the language combined with
Poppy came from a poor family and used to get terrible asthma. Because of this he had very few a strong personal connection with the

friends and the teachers hated him, they used to hit him with a cane. He would often wag
schml.bmwhm_he:wmuﬁm!henwld wreak havoe. Poppy actually let a rocket off in the
classroom from his ink well, and he fired a cap gun off in assembly, buming a hole in his jacket.

fopic.

.me.rlwn_)w thought things could not get any worse, they did! Underneath his school were
tunnels with trapdoors that lifted up into classrooms. My Poppy and his friends would play
u-lr:luoaurlm kids; they would wait until someone was sitting on a chair above the trap door
£0 nto the wanel and [i! the trap door up so they fell of their chairs, Everybody would laugh, :
thi led to: visit to the Principal and the cane, " punctuation for effect.

Varies sentence structure and

Here are some quotes from my poppies repont:
“He has little or no chance of gaining a in b
“Graham needs (o give up h&E:a :-l,ﬁ}, mwaﬂya:: i Varies structure of the speech for effect.
There is not much hope for him™,
Pﬂ Uses quotation marks effectively.
But this is not why [ admire my Poppy. This is what inspires me. Pop wanted to move
: 5 toy
Mm:ﬂlllmt_l to do Il}w he had o have a qualification so he could get a job there. Poppy studied
Een ttme while working full time, and that was ot easy, he was either working or studying all Highlights terms designed to engage the
e time. .ﬂ.ndIﬁnd|r.hani'a:rkeepupmﬂ:my&ctm]mrk!Hchadmlimcbpoulm&his . gg J 7o
friends or my nana. After this he was accepled to an agricultural college. listener, for example ‘not easy’, ‘all’.

He moved to Australia. He did not know anyone in Australia, I think that ook ot of courage

hmmwﬁrl.udwmuft‘newldaﬂ hyyoumelﬁlndhnuﬁtedmChﬁmmmdaymmm ffocti ional
one Lo mect him, and received no presents! He got ajob with Peters lee-cream, and do you Develops an effective conversationa
know what he invented when he worked there? Well, you know the chocolate in the botiom tone.
oflhgdrumcticemamm-heﬁwc itor not that was his invention!
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English

Work sample 2:
Reflective speech — An inspirational person

Annotations

He continued to study throughout his whole life, he went 1o University to stud i

t . ¥ Environmental
Henllﬂ'l and Scleme, he bomna a Quarantine Officer, a Health and Safety Officer, and a teacher,
He is also a micro light pilot. But mum will not let him take us up for a fly around, Uses specialised language
Can you remember all ofl!aenauy things they said about my Poppy on his school report? How
he 'mimld never pass anything or amount to much in life? Well, he sure proved them all wrong by
working really hard and now he knows and can do so much. [ wish 1 could tell that school all

about him now and what an accomplished person he is. I wonder what they would say? Uses complex sentences and embedded

clauses to add information, for example

What really inspired me was how be tumed out to be such a good man. Po ‘and now he knows'.

: 1M . Poppy talks to me about
]lD'WJIl'I'IpOﬂH.IItIl.IElﬂI:hWﬂ“ﬂmlm]dﬂﬂﬂthaummmmmhedmrmhdwm

1o have the courage to try new things, I:'_I:e he has in his life, Provides a conclusion that restates the

introduction and provides coherence.

Annotations (Overview)

This work sample demonstrates understanding of the conventions of speech making. The student uses language simply and
develops an engaging manner of address. Punctuation, sentence structures and text structures are varied for effect.
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AUSTRALIAN CURRICULUM

acara e, Year 7 English - Work sample 3

English

Work sample 3:
Argumentative text — Money

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were provided with a range of stimulus material and asked to write an argumentative essay on the topic of
“Too much money is being spent on games and toys’.

Students were provided with guidelines for writing an argumentative essay and model.
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English

Work sample 3:
Argumentative text — Money

I C,}v(onq}ui be lieve 4’%\0«)( JFOO much \movweu) LS ]De/\mj
b oY cowmnes and, tous ond Yot Peoo\e Shorld
\earm SO %e\c restrom

biesty, Ch \drea aé now ms\amo far ,u5¥ ohout
Omunnd\mc Jrlfr()% ‘er See _on ¥e\e\§ls‘|on Jr‘masr )rl«m “4&
WoeYlaole ag | Por\)emmge/ \when Ye clever Ll&’def\'<ihc
Compon\es Shaw \"hew“ )(0\15 cond aaw\es be/mc\ \JSlel

N lildeen on the er\a\{‘sxon olh apeae yad he »
iﬁywxg e 3m’vxc? og¢ Hn e lives, JrL\e \C’n Olfe(\
\/\)o«\c%\ma Yhe ()O\'Jei %semen'} ot \hone \\Mmeo‘najie
want J ek ()o\"\l(‘n'aﬁ araduct, Whots voce s “m}
the childeen hove raund ot Yow to geb exachy
hﬂ'\m" Woen \,\\c\ﬂBi‘ Wi %Y\DUnV\ hesawae ool S
\')Joanlmc;, oo.reml(:) Wil @\)en)ruo« (Y Corv@ up_nith  Some
’50(}- %\JQC decd Mhet eaoklos %\Z’a ch\o\(fl’m Yo _aet
what H«»eu W(Mﬂ“ Qe lheu\ will ,uﬁ"’ buu b aor “«em
S'fronglw UJ(') o

My Secand (ecs0n X—\wc)( T heliede }\'Lp)é Yoo much
hones 15 Spert_an__tols l’-‘md pomes 1S ’H’WO\JV
{XLOD!P, c\r\l' mel“-‘me\\i %umgq Hwe l\ojr}%% Funllv Cwnluﬂxls
OY\O! Gores 'H/\alr "'Laeu &0\} Y\\C))}’ G%Oi) “L JrL\tV\\é \—\go} _
Maubeu Ve voney \A«\Lu O %oe,mr}ma could be Saved

50&n¥ ggf_a@me'“’\\ha \mme. Ve BT bort. Such oS,
"O\\S, C\) U(@,d?.;()erm\*e Jmedxcnne éos"}ﬁ (‘]nr‘\‘of O\rw/l
1oids \)nexoemLeol Nge  Costs Jrlvz)r pap up

eigfﬂ_a_gﬂ_Lue \$ enen hm\’r% and \I'?(-} !
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Annotations

Expresses a clear and direct personal
viewpoint, for example achieving
emphasis through the use of adverbs.

Uses paragraph openers to structure
the argument, for example ‘Firstly’, ‘My
second reason’, ‘Finally’.

Provides supporting examples to
reinforce point of view, for example
the use of cause and effect in complex
sentences.

Uses vocabulary to persuade, for
example ‘self-restraint’, ‘begging and
pleading’, ‘impulsively buying’ and
‘unexpected life costs’.

Repeats main contention to ensure a
consistent line of argument.
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English

Work sample 3:
Argumentative text — Money

Annotations
Cover Yo Mink okoot. And Hhen Yoee 15 Be

folptatela) o Chacdu , civme 4o Someone. pnach \ess
r}(mr\e e \\.Jourseh: 15 o moch hetteC wey to

uDBﬂO! your Qe Hwan QN DOW\C/\A MZmos ond

codaets. oo

J o

'ﬁ})nc,\‘y\“ mooofe W(Z@A Lo leacis Uses connectives to progress the
QOMQ QZ‘C v’eﬁ’g r‘?"m-{h 3)"‘61/\ C«f@ \.})\" ‘(\}V\‘I‘H‘i"\ﬂ’i ‘3&}‘;— argumentatbeginning Ofparagraphs'
Yo the K‘horm Mg vninore H"?&M see Yhe lc\jrea'\ oy
o %e\emmc!m. \‘ﬂe\tj clon+ even’ *‘;&oo Yo think Gyrore.

Provides a concise conclusion by re-

Yoo h vnoreu 15 Spent o foys
Jo_sum. um — o B 4> stating the main contention.

|
onol 8@m25 ke aneM C‘oud mg?s\ 4” loe 5P6m1l' o
m\:(]n RaaYeld \‘fhi\(‘ﬂ“i“o‘n*‘ ‘,’L\!ﬂk@}éz-
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AUSTRALIAN CURRICULUM

acara e, Year 7 English - Work sample 4

English

Work sample 4.
Persuasive letter in response to literature — Poetry

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to write a letter to Poetry Central, persuading them to list a poem in the top ten Australian
Poetry List. The task was completed in class time with no teacher input. Students were reminded to include the
following aspects:

* meaning, mood, poetic techniques and literary devices
e letter writing and techniques of persuasion.
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English

Work sample 4.
Persuasive letter in response to literature — Poetry

Annotations
Ceowr ?oc}ev-.b Cembvol 25-4-\0
' : Demonstrates understanding of audience
H? o, NOME VS ond e PM and purpose.

Addresses the audience directly.

ﬁ;tu‘h".:m Gren m;ﬁ rﬁ"‘f’f"'% mﬂ‘ﬂ ?‘5"{} Establishes a conversational tone as the
pevsonaliy 1D ke - Boniyp 5'“@‘6?“_’]‘ strength of the poem is discussed.
Ml ol el Wi il
WA RAVE - %
T ol Buosalion toudl, e it ki odemeh

s buthy hovses and the veok Iwill  whhen eor Uses language to influence opinions, for

ook :-;hni b{% WRASI O a@mlm.idluw ﬂ%t{fg:aw example ‘real Australian touch’.

colt, through the rugped Pughalion, ousia . .

f’em‘"f"ufj '#l"-m 5 ’ﬂ"f. ﬁt’ﬂﬂ-} wse & Pnr poekic Establishes a clear structure for the

A:?zwﬁbr V"\bﬂﬂ.iﬁ gﬂ-t gfﬂ”i Yor, ""'3“’ s clodlg- discussion, for example through the use
. Dl £.ohy

of connectives to link each paragraph.

Uses evidence from the text to support a

That Hhe ol Gom old W bl point of view.

ariipendl v agat piboaliond: e

(J'Jl-'dgﬁ c}fﬂ-mm Je oo vead b

"i"ﬁ'“‘ with aeoul s ‘-’E""‘Mf + doesn’t Fow ke Uses specialised language and integrates
: :ub AR ﬁ""“ veod _'*." with owowrd 5o Yhave. :\w‘“ discussion of the poetic techniques used
O . NEOSops . W Reowehimed wporand in o in the poem.

05 How Qiver Bss  Huwe 15 Pm:ﬁ of .

Meaphongs €. o ovse's et shvike Qeliobh Gom
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English

Work sample 4.
Persuasive letter in response to literature — Poetry

Annotations
noredion of Mese Ywer )()mnﬁ; e u:}’ memboned,
h‘k h\‘:‘-z:-ailof- MM‘; L‘rtbﬁr’fﬂiafmceﬁd
cu,p QE' !r g;:me ;n:fi;dmf \m \&é& uu'l.-uLL 'Inm-:iua aj; g‘)e:s;ibes personal response to the

o Yoke ::?.w wnwi ok nle o awn \-.W.L woid
Uses a variety of simple, compound and
’nf_,L ok _\JN '\lf)n _ complex sentences for effect.

'ﬁm\ ‘5@1&#\3 Tt.lu%’
mea &mwhb

Concludes the argument, repeating the

Z main contention to achieve coherence.

\F L_:fu. Mulci 1»:10, lg Yack wie ""“ﬁ oddvess, i
9 n 230

e o
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acara e, Year 7 English - Work sample 5

English

Work sample 5:
Response to literature — Black Snake

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to compete the following activities in preparation for the task:

e read Carole Wilkinson’s Black Snake.

e discuss the various ways Ned Kelly is represented through the novel and complete a character profile of him.

* dompare various representations of Ned Kelly from imaginative and historical texts and identify the representation
of Ned Kelly in each source.

Students were then asked to write a response to the question:
‘Was Ned Kelly a villain? Support your opinion with evidence.

This task was completed under supervised conditions and students were given 40 minutes.
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REPORTING AUTHORITY

English

Work sample 5:

Response to literature — Black Snake

Bushrapges are kngwn to be lawores.
s, and Ned glly wen e of them.
/

¥ ¢
woea a villian, adthouah oth
an 150, and Sau
he _woh o heuo. As shated in the

novel Ned mmited g Aumber of
wllienous  cvimen, Deapite  this e

adse A comi aomd Gets.
v

d hleas
_M:‘ho_uah oA stotdd i tHe novud_mg
5na.hl by Carole Wikrﬂsan at onh..
the  Aaq2 of fwkNed saveol
Dlrawnu‘ld 'CJ(M { hgppgﬂﬂd mh,hf
he  wad tigdking to sahool.u
notid @ bou napvo Bick, wWon
Fhapriy aboutmeso e an_down and
Sl b, Ned peclived a stash for
thie acl. People often (laim that
he wan very protective of his
:JJ”“!. and #ed thaf & He  reason
for oot of his Ackions, To add 4
that, & also dedtries a1 peojle
s that™ Ned poas n Wrong
pta}(eA ad_te ong times. Bt
S frsreally ¢ autons
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Annotations

States both sides of the argument to
guide the reader into the debate.

Attempts to present the complexity of the
issue.

Uses a topic sentence to signal that one
side of the argument is to be presented.

Uses vocabulary to persuade and
develop character, for example ‘despite
the evidence’ ‘ruthless bushranger’,
‘downright villain’.

Uses detail from the text to support point
of view.

Cites opposing view and challenges it.

Uses a variety of sentence structures
including embedded clauses to contribute
additional information.
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acara e, Year 7 English - Work sample 5

English

Work sample 5:
Response to literature — Black Snake

Annotations

O DDD SN C1 f.'_b| ntrs +hat <State Introduces alternative point of view.
ctherwse,

Uses evidence from the text to support
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English

Work sample 5:
Response to literature — Black Snake

Annotations
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Annotations (Overview)

The work sample demonstrates understanding of the topic and develops a line of argument in relation to the topic. Evidence is
used to support the discussion.

Year 7 English

Page 18 of 22 December 2011




AUSTRALIAN CURRICULUM

acara e, Year 7 English - Work sample 6

English

Work sample 6:
Descriptive poem — Fishing

Relevant part of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to write a descriptive poem based on a personal experience using imagery and expressing a
personal viewpoint.
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English

Work sample 6:
Descriptive poem — Fishing

o Annotations
Fishing

Understands how layers of meaning are
developed through simple, immediate and

Early morning
economic use of language.

The sea is still

The water is cold and quiet
Evokes visual images through language.

| feel the sea spray in my face

Sustains present tense to create

As | set my line in the deep blue space ) i
immediacy.

The rod is bent

The line is running out
Uses metaphor of battle to describe
engagement with the sport.

The big fish jumps and pulls hard

It’s a hard long battle o
Expresses personal opinion to show

passion for the sport.

The fish has won
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English

Work sample 7
Persuasive Text — Election speech

Relevant parts of the achievement standard

Receptive modes (listening, reading and viewing)

By the end of Year 7, students understand how text structures can influence the complexity of a text and
are dependent on audience, purpose and context. They demonstrate understanding of how the choice of
language features, images and vocabulary affects meaning.

Students explain issues and ideas from a variety of sources, analysing supporting evidence and implied
meaning. They select specific details from texts to develop their own response, recognising that texts reflect
different viewpoints. They listen for and explain different perspectives in texts.

Productive modes (speaking, writing and creating)

Students understand how the selection of a variety of language features can influence an audience. They
understand how to draw on personal knowledge, textual analysis and other sources to express or challenge
a point of view. They create texts showing how language features and images from other texts can be
combined for effect.

Students create structured and coherent texts for a range of purposes and audiences. They make
presentations and contribute actively to class and group discussions, using language features to engage the
audience. When creating and editing texts they demonstrate understanding of grammar, use a variety of more
specialised vocabulary, accurate spelling and punctuation.

Summary of task

Students were asked to make a one minute presentation to their peers explaining why they should be voted house
captain. They were given time in class to work on their presentation and received feedback from the teacher and their
peers in practice rehearsals. They completed the task over the course of a week.
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English

Work sample 7
Persuasive Text — Election speech

Annotations:
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