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DRAFT AUSTRALIAN CURRICULUM: LANGUAGES — ARABIC

Arabic context statement

The place of the Arabic culture and language in Australia and in the world

Arabic is spoken by approximately 280 million people in 22 countries over two continents. It is the official language of
the Arab world, which includes countries of the Middle East, North Africa and the Gulf region, and is one of the official
languages of the United Nations. The Arabic-speaking world has a long history and the Arabic language has evolved
and flourished over time as evidenced by the richness of its literature. Arabic is comprised of a number of dialects that
reflect the cultural diversity across Arabic-speaking countries, regions and communities.

Since the end of the nineteenth century, large communities of Arabic speakers have migrated to countries such as the
United States, Europe and Australia. Over 370,000 Australians are of Arab descent, living predominantly in Sydney and
Melbourne. Australia has strong relationships with countries in the Middle East, North Africa, the Gulf and the wider
Arabic-speaking world through family ties, trade and education.

Arabic-speaking communities in Australia comprise diverse groups, differing in ancestral origins, religious backgrounds
and histories. They hold a heritage that shares common linguistic and cultural traditions and it is these are the ties that
bind. Arabic language and culture represent an important part of the linguistic and cultural diversity of Australia. The
Arabic-speaking community has made and continues to make a significant contribution to the development and
enrichment of Australian society, in areas such as commerce, agriculture, industry, health, education, journalism,
hospitality, tourism and international relations.

The place of the Arabic language in Australian education

The study of Arabic provides background students with the opportunity to connect with their family heritage and to
communicate with speakers of Arabic in Australia and around the world. Following the early settlement of Arabic
speakers in Australia, the teaching of Arabic was established for children of Arabic-speaking migrants in after-hours
school settings. Since the 1980s, Arabic has been taught in primary and secondary schools and tertiary institutions
across Australia as well as after-hours schools run by community organisations. This reflected the growing Arabic-
speaking community in Australia, as well as government policies of the time supporting multiculturalism. The demand
for Arabic language education in Australia has increased due to the geopolitical importance of the Arabic-speaking world
and greater awareness of business opportunities.

Arabic is a Semitic language, which shares linguistic and phonological similarities with other Semitic languages such as
Syriac, Aramaic and Hebrew. Classical Arabic and its successor, Modern Standard Arabic have been and continue to
be the language of religious texts as well as the basis for a rich heritage of classical poetry and literary prose. Today,
speakers of Arabic, come from a variety of social, cultural and religious backgrounds. Their views, culture and beliefs
are manifested in the language they use formally and informally in every aspect of their private life and public affairs.
Language is an inseparable part of their identity and the way they view themselves and the world around them

The Arabic language has two forms: Modern Standard Arabic ~=dll 4. ,»1 421 and colloquial Arabic. Modern Standard
Arabic is the official language taught worldwide and used in formal situations, such as at school and university and in
mosques and churches and official media. Colloquial Arabic is used in everyday situations, such as at home, and in the
market place, the street, restaurants, cafes and popular and social media. Modern Standard Arabic is common to all
countries of the Arabic-speaking world, while colloquial Arabic varies according to geographical location. For example,
two individuals from Irag and Morocco, speaking in dialects, would not easily understand one another, unless they
injected elements of Modern Standard Arabic into the conversation.

Arabic is a scripted language and is written from right to left. There are twenty eight letters, which are all consonants
with short and long vowels. It is a highly inflectional language, with words formed according to a root system. Various
vowels, prefixes and suffixes are used with root letters to create the desired inflection of meaning.

The diversity of learners of Arabic

The Australian Curriculum: Languages — Arabic is pitched to background language learners, the dominant cohort of
learners in the Australian context.
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The background learner pathway has been developed for students who have exposure to Arabic language and culture,
and who may engage in active but predominantly receptive use of Arabic at home. The range of learners within the
Arabic background learner pathway is diverse, defined for the most part by different waves of migration, and their use
of Arabic may extend beyond the home to everyday interactions with Arabic-speaking friends and involvement in
community organisations and events. Other learners may have been born in an Arabic-speaking country, where they
may have completed some education.

A key dimension of the Australian Curriculum: Languages — Arabic involves understanding the interrelationship between
language and culture. The curriculum is designed with an intercultural language learning orientation to enable students
to participate meaningfully in language and cultural experiences, to develop new ways of seeing and being in the world
from a bilingual perspective, and to understand more about themselves in the process.
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AUSTRALIAN CURRICULUM: LANGUAGES

ARABIC FOUNDATION TO YEAR 10 SEQUENCE

Arabic (F-10 Sequence) curriculum

Foundation to Year 2

Band description
The nature of the learners

Children enter the early years of schooling with varying degrees of early literacy capability in Arabic or English. For young students, learning typically focuses on their
immediate world of family, home, school, friends and neighbourhood. They are learning how to socialise with new people in settings outside the home, share with others,
and participate in structured routines and activities at school.

Arabic language learning and use

Arabic is learnt in parallel with English language and literacy. While the learning of Arabic differs from the learning of English, each supports and enriches the other. Arabic
is used and at home and in familiar Arabic-speaking settings, and in classroom interactions, routines and activities, supported by the use of materials and resources, gestures
and body language. At this stage, there is a focus on play, imaginative activities, games, music, dance and familiar routines, which provide scaffolding for language
development. Repetition and consolidation help learners to identify familiar and new used words and simple phrases, and to recognise the purpose of simple texts. They use
Arabic for functions such as greeting sl zlus ls 3a, sharing information <l sie cus s e il 303, responding to instructions sl <L Ul ¢ax3 | and taking turns in games and
simple shared tasks. The transition from spoken to written language is scaffolded via shared exploration of simple texts and language features. Learners use a variety of
cues, including images, context and frequently used word patterns, to comprehend texts and communicate.

Contexts of interaction

The primary contexts for interactions in Arabic are the immediate environment of home and the classroom. At school, learners use Arabic to interact with each other and the
teacher within the learning environment and with immediate family members at home. The use of information and communication technologies (ICT) enriches the learning
of Arabic language and culture by providing alternative experiences, a range of resources and opportunities to access authentic language in different contexts.

Texts and resources

Learners engage with a variety of spoken, written and visual texts such as children’s songs and nursery rhymes, stories from Big Books and interactive resources. Writing
skills progress from identifying the alphabet to tracing, labelling and copying letters, then to constructing simple, short texts using familiar vocabulary.
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Features of Arabic language use

Learners become familiar with how the sounds of the Arabic language, are represented in letters and words. They practise pronunciation and intonation through activities
such as reciting rhymes and poems and singing songs, and experiment with sounds, short and long vowels, phonemes, words, simple phrases and sentences relating to
pictures, objects and actions s_s= 34 . They learn to recognise the letters of the Arabic alphabet, including new sounds, for example, & b ‘(= (o= G ¢ ¢e ¢, and the way
letters are joined to make words, for example, «3 ¢ »k ¢ Us, and make comparisons with the English alphabet. They write letters, words and simple sentences using familiar
vocabulary, pre-learned language features and structures, and formulaic expressions ¢ W L gS. They begin to recognise how language use changes according to the
speakers and context.

Level of support

The classroom is a new context of communication where learners rely on the teacher to assist their learning. Learning experiences are supported by the teacher through
scaffolding, modelling, cueing, monitoring, feedback and encouragement. Multiple and varied sources of input and stimulus are used, including visual cues, such as the use
of gestures, and resources, for example, bilingual big books and picture books, subtitled cartoons and video programs, realia, objects, maps and charts.

The role of English

Arabic is used as the medium for class interaction and to demonstrate and model new language acquisition. English may be used to explain features of language and aspects
of culture. Both English and Arabic may be used when learners are talking about similarities and differences between Arabic and other languages and cultures and reflecting
on how they talk and behave in Arabic-speaking and English-speaking contexts.
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Arabic (F-10 Sequence) Communicating

Foundation to Year 2 content descriptions

Elaborations

Socialising

Initiate interactions with peers and teacher by asking and
responding to questions and exchanging information about
self and family, friends and school

[Key concepts: personal world, place, belonging; Key
processes: introducing, exchanging, expressing
preferences]

greeting peers and teacher using appropriate expressions and body language, for example,

1SS iy ¢fellla/ellla (o ¢ il ~lua tha je
introducing self, family and friends using formulaic expressions such as

@A\fﬁ‘m@\fﬁ‘a\wuﬂdﬁ ‘Ll:\l‘;“\a\a.lh ‘éh‘&h ‘AJA‘Jﬂ-‘vAi?“\‘&;‘A‘bMJ@HM ‘ﬁ‘)u’_\s:\.\maM ‘L_AG@JM\.\A
Gl ghus SIG

describing self, family, friends and aspects of school, for example,

Al ialee 8538 i e 6,85 o iaa el 5 358 ¢ jua i ¢ lLE Ul ¢y sh U

talking about self, home, family and favourite possessions, using simple sentence structures, familiar
vocabulary and concrete materials such as toys

G i (o ra Do ali 6] I e Conl € " Ll €D e 8 Al 30 ) el < 1 €l 020

inititate interactions by asking and responding to questions about likes and dislikes, 4aw/_ salinf/
Cll 6 e cnl] ¢ e Sy Akl S o] jid] o] "UsS))SiNG simple language such as

A yaall 8 Azl ) a6l S gan conl S paall Cand b 608 ol 8 ot 13le SAlal) 3 (a3 (g

Engage in guided group activities and transactions such as
playing games, role-playing, singing and dancing, and
communicate ideas, using movement, gestures and
pictures to support meaning

[Key concepts: play, performance, action learning; Key
processes: active listening, speaking, giving and following
instructions]

participating in group activities by singing, chanting and performing actions

engaging in simple transactions in role play, for example, making requests using ol sl el (e and
expressing thanks s 1S4 ¢l Sa

following instructions such as = & &) ¢ kil teline aeel telil ;) e @y aa for a variety of language
games

providing simple information about familiar objects and people, using shared pictures and crafts to
support new communication, for example,

Osin ol tAah ol tAliaa Coiy tal 5 Can 68508 5 jad taus alee ¢ 5hLE 3uali ¢ alia ) Al 65 yha A4k
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Foundation to Year 2 content descriptions

Elaborations

Participate with teachers and peers in classroom activities
and routines, such as opening and closing of lessons,
responding to instructions and taking turns

[Key concepts: roles, routines; Key processes: listening,
speaking, cooperating, following instructions, taking turns]

following simple instructions, such as during roll call, and taking turns, for example,
IS o (Sae ¢ pazala clia Ul ¢ans
participating in everyday class routines with appropriate actions such as
s i) ey o ) elilSa b Gulal ¢m )Y e dpiall gua ¢ il i)
asking questions and responding to teacher and peers for example,
€ onina L L ST s all By e
il Gy ¢ ATU AT ¢kl (& ol 3l < 55 ¢ 5K Caad i yaall e @Al 13l

asking permission and responding appropriately, for example, (e sl 337 o (Sae §alead] (A st/ o S
Ll ) $Aadlial] pa alen | S5 8] S5 fLin s
participating in games or activities that involve taking turns, making choices or swapping items, for

example, forming groups using numbers or colours for activities such as telling the time or counting or
memory games

Informing

Locate and organise information from simple spoken,
written and visual texts to identify details about people and
objects

[Key concepts: meaning, context; Key processes: listening,
reading, locating, categorising]

listening for key words in stories, rhymes or songs, using intonation and visual cues such as gestures
and facial expressions to assist understanding

identifying letters, words and phrases in written Arabic, for example titles, labels and captions, by
labelling, matching, clicking and dragging, miming and using actions

participating in shared reading of print and digital texts such as Big Book stories and other texts
relating to familiar events and contexts, using pictures, intonation and contextual cues to predict
meaning and identify key information

sorting and categorising information in graphic representations such as tables, for example, details
about colour, quantity and place relating to people and objects
e Al ol SRRl (sl La ¢ peald licall o6l € Ll o L
Sy i an g Tlia aa 5 LS AS S dae oS
Aol 8 A oy gl (8l Jend Selal Jans Gl
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Foundation to Year 2 content descriptions

Elaborations

Share information obtained from different sources by
listing, tabulating or sequencing information and using
illustrations and gestures to support meaning

[Key concepts: self, family, school; Key processes:
describing, showing, presenting]

e creating short texts to label and describe personal possessions and objects in the classroom using
simple sentences, for example,

Ghta fCuall b s Sz gl livie 6 e Chuall 333U 645 je e dalaall Al (dian s ppia Jhea (AL 5 S i
EEYHENEN P
e reporting on information gathered from friends about their families, using modelled language such as
) gralinall gy 3l #3858 S Al i jaall 8 e # baaie D0l el 81 Y 5 Cluall sy Y A
e contributing aspects of personal information to a class photo story, for example, writing and reading
aloud captions to own photos
038 ¢ 581 Cany A 68 el S a5y s ¢ Flaall b S S £ 12 s’)gj.lag)md&sa\jm@qusumuim
3).;;5?;»‘)3‘):\,\9::& EBJ_’AAOJX:\L’SJL&\.JA Eg_'qj‘);.‘\g._\ﬁiui
e talking about self, home, family and favourite possessions, using simple sentence structures, familiar
vocabulary, appropriate gestures and concrete materials such as toys
SR ‘55 = ng\:tA ?L.':‘ ‘\).uS @);\A u;\ 9"&;‘”&.‘*" L@.Am\ QL..SJ):\A AT, L;A 3...\:_“\ XYY ‘;X ‘sa\ o."_ul.n\ E",_uaj". IRYY

L"_%\n Gsw L_udi ‘L;A.‘.""A L)&S:\J Al ‘55‘51 a‘)ﬁﬁ\ ‘;J\ "UAS.J.)" YO ))mhgﬂ\ Jaa

Creating

Participate in imaginative experiences by listening to,
viewing and reading texts and respond by making simple
statements about favourite elements and through action,
mime, dance, drawing and other forms of expression

[Key concepts: imagination, response, character; Key
processes: participating, acting, listening, reading]

e participating in shared reading of imaginative texts, responding to questions and giving opinions about
characters and events

Al Laie 5 @S A8l ¢l Baaa AWl ¢ e 2 €0 gin Ol gaa QA tdagds A5 el

e listening to, reading or viewing Arabic versions of stories they are familiar with, such as /s Zeilat/ 44,/
and re-creating them through mime, dance and drawing

e responding to Arabic imaginative texts such as stories, rhymes, and songs through play-acting,
illustrating and movement

e interacting with a character or puppet in an imaginary situation or setting
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Foundation to Year 2 content descriptions

Elaborations

making simple statements in response to favourite characters in stories, rhymes, storyboards or songs,
for example, sl Luadll dandl Juadl ¢ sim A8Y Q) Juadl

Create own representations of people or events in
imaginative texts using familiar words, illustrations, actions
andother verbal and non-verbal forms of expression

[Key concepts: performance, expression; Key processes:
experimenting, drawing, captioning, labelling]

creating own version of a story by sequencing a series of pictures with captions or by creating a
storyboard with labels using modelled language, for example, 3 & O (LY (e a8 (OS Le L S

performing songs, raps, rhymes and action stories using simple language and non-verbal forms of
expression, such as clapping, gestures and facial expressions, to support meaning

creating a puppet play or dramatic performance based on an experience or aspect of a story, song,
poem or cartoon,

creating and presenting a class Big Book and texts in digital form based on imaginary scenarios in
familiar contexts, using modelled language, for example, ¢l JSI tadia dia 3 0al Gile 0 4nnd S @ oIS
Lled ol 2l ¢

[JYEI0N

Translating

Translate familiar Arabic and English words, phrases, and
expressions, using visual cues and word lists, explaining
the meaning of particular words and verbal and non-verbal
expressions

[Key concepts: meaning, expression; Key processes:
noticing, matching, translating]

using Arabic and English to name familiar objects and conduct simple conversations, translating when
necessary to help others understand

translating and interpreting particular words and expressions and simple texts such as songs for
friends and family

playing matching games with Arabic and English words from Big Books and picture books

demonstrating and explaining hand gestures, intonation patterns and facial expressions that can be
used without language to convey meaning, for example, nodding to indicate agreement

Draft Australian Curriculum: Languages — Arabic
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Foundation to Year 2 content descriptions

Elaborations

Create simple print or digital bilingual texts in Arabic and
English, such as word lists, labels and captions, for their
class, school and family

[Key concepts: representation, equivalence; Key
processes: naming, labelling, displaying]

e creating a bilingual picture dictionary for classroom use

e making bilingual greeting cards for family celebrations such as Mother’s Day, using greetings and
simple expressions in Arabic and English, for example, 2w al e tlile & 5 500 tlala s tlala

e creating a bilingual personal portfolio containing information relating to self, family and friends

e labelling pictures in Arabic and in English for a display of a class event or experience such as a sport
day or school concert

Reflecting

Share their feelings and ways of behaving as they use
Arabic in home and school contexts

[Key concepts: self, identity, belonging; Key processes:
identifying, comparing]

e identifying the significance of gestures in Arabic, noticing own level of comfort with these, for example,
making or not making eye contact when talking to older people

e discussing one another’s ways of communicating and their appropriateness in Arabic contexts, such as
different ways of showing politeness, for example, when making requests <llxi (1, thanking someone
Moo 1S ¢ S

e sharing with peers how it feels to use Arabic, for example, when singing a song in class, speaking
Arabic with friends or family members, and using gestures, such as nodding the head slightly when
saying ¥ si ax

Identify themselves as members of different groups,
including the Arabic class, the school, their family and
community, describing their roles within these different
groups

[Key concepts: membership, roles, belonging; Key
processes: recognising, describing, connecting]

e listing various groups they belong to, for example, family, school, class or clubs, and reflecting on
themselves as a member of multiple groups and the role they play in these groups

o identifying themselves as belonging to a particular cultural and/or language group, for example,
L sm (e B0 O8I il U ea V1 e Ul 60l e bl ¢ pall Ca ¢ jal) QIS

e creating own profile using drawings or providing captions to photos to express roles in or membership
of various groups including their identity as a person knowing more than one language
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Foundation to Year 2 content descriptions Elaborations

e eliciting and giving information that signals identity in different contexts, such as home, school and
community, for example, compiling a personal profile consisting of their name, age and dialect spoken
at home, using simple words and modelled statements
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Arabic (F-10 Sequence) Understanding

Foundation to Year 2 content descriptions

Elaborations

Systems of language

Recognise the letters and sounds of the Arabic alphabet
and identify how letters are modified to connect letters

[Key concepts: phonic awareness, script, directionality
(writing right to left); Key processes: recognising,
distinguishing, listening]

recognising and reproducing the 28 letters of the alphabet and the 3 short and long vowels
recognising that Arabic words are written from right to left, numbers from left to right

recognising and producing distinctive Arabic sounds such as guttural sounds G ‘¢ and other sounds
such as ¢ ¢z b ¢h (La =t

recognising that making Arabic words requires most letters to be joined, for example, ¢JS| «cad ¢ k¢
al sl caly eyl

developing pronunciation, phrasing and intonation skills by singing, reciting and repeating frequently

used words and phrases, noticing that statements and questions have different intonation, for example,
$4IS Hlaall clS] ¢alS Gledall S

Recognise parts of speech and frequently used words in
familiar contexts, and understand the basic rules of word
order in simple sentences, such as the role of verbs in a
sentence, the masculine and feminine forms of nouns,
verbs and adjectives, and simple possessive forms

[Key concepts: word order, gender variation; Key
processes: noticing, selecting]

identifying and using high frequency words and expressions related to home and school environment in
interactions, for example,

& saall Ll 68158 g thia 5 ) o (U Cha thian thu e tlalaa 5 53) ol ilile sy

recognising word order in simple phrases and sentences, for example, ssbs JST 2l gl 218 ¢ailis 2 :dledll dlanl)
ulall ey 5 Ghalal)

identifying different parts of speech, for example, < all cdaall ¢Jadll ¢ansyl

recognising that nouns have definite and indefinite articles and gender, for example, Al ¢ualill/3nl

¢aslall
Aaladll

using masculine and feminine forms of singular nouns and adjectives, for example, il ¥ ¢ s Y
Aadl A8 ¢ 58 2l 63 yua Al ¢ S S))
using simple present tense verbs to describe aspects of own daily activities, for example,

o ol a5 QST scaall Jaal ¢palid) o i ¢ shaill J gl s luall b L)
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Foundation to Year 2 content descriptions

Elaborations

using simple verbs to express likes and dislikes, for example, ... &bl caal ¢ pull JSY) Caal ¥ ¢l plaks sl
a ) sl Y

understanding and responding to imperative verb forms in familiar instructions, for example,
Glalals JoS) slia j Calai 6] (g0 IS Y 6lila 8 Culaf ) )
using singular possessive adjectives related to self, for example,
oy tlgina ¢l 818 je ¢ Salaa €5y p ¢ S0
understanding that adjectives follow nouns and their gender, for example 3_ xS 4 sk ¢ ;< QIS

using singular personal pronouns, both masculine and feminine with appropriate simple present tense
verbs to describe aspects of home or school life, for example,

Ul CHSS o ¢ ks sa ¢ hld b Gna ¢ jale sa sé_}lallg._\;_)g;ﬁ adayls & Edij\t._\;ﬂ‘;Ai
developing knowledge of cardinal numbers

beginning to use simple conjunctions to link words and expressions, such as Lai ¢ ¢

Recognise that language is organised as text and that
texts such as songs, stories and labels have different
features

[Key concepts: textual features, form; Key processes:
recognising, identifying]

listening to, reading and viewing different types of simple texts in Arabic such as stories, songs and
captions, understanding that the Arabic script is written from right to left and that books and papers are
written from back to front

observing typical features of familiar Arabic texts such as stories, nursery rhymes and signs, for
example, oL bols <0y jUST) sslinld] g iy Y] scuidlly S

comparing similar texts in Arabic and English and noticing how they are the same or different, for
example, a counting song, street signs, labels at a supermarket, or a cover of a picture book

Draft Australian Curriculum: Languages — Arabic
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Foundation to Year 2 content descriptions

Elaborations

Language variation and change

Recognise that there are variations in the language used
by Arabic speakers in different situations, such as at home
with family, and that the language used varies between
different Arabic speakers

[Key concepts: variation based on gender, age and
context; Key processes: noticing, comparing,
understanding]

understanding that different forms of address and greetings are used, depending on the time of day
and the gender, background and social status of the participants, for example,

&Agj\ehéﬁﬁ)ﬁj‘fn\%‘)j?s;ﬁzem.d\ Q;Lujjey.méﬁﬂ\ ;M/)ﬂﬂ\chm‘h;f
b A ¢l ae fLL flala
recognising that informal forms of address are very common amongst speakers of Arabic and are

acceptable across Arabic communities, for example, ¢lay U sdal cu ¢ e AR ola dae (oo gae
B

explaining how their spoken language at home may vary to the spoken language in class, and
understanding similarities and differences between various dialects within the classroom

Recognise that Australia has speakers of many different
languages, including Arabic, and that languages borrow
words from each other

[Key concepts: place, word-borrowing; Key processes:
noticing, selecting]

understanding that the world including Australia contains many different languages and that many
people around the world speak more than one language

recognising that Arabic has borrowed many words from English, for example, Wl ¢ 5 s S ¢ 35 and
English has borrowed words such as coffee, genie, admiral, sultan, sugar, cotton, candy

exploring the range of languages spoken in Australia, including Aboriginal languages and Torres Strait
Islander languages

Role of language and culture

Understand that the languages people use and the way
they use them relate to who they are, where and how they
live and what is important to them

[Key concepts: language, culture and identity; Key
processes: noticing, understanding, making connections]

exploring the meaning of culture, and understanding that it involves visible elements such as ways of
eating and behaving, and invisible elements, such as how people live, what they value and how they
think of themselves and others

recognising similarities and differences between naming systems across languages represented in the
classroom, and noticing that Arabic-speaking students may have names derived from other cultures
and languages

understanding that particular Australian English terms and expressions have no equivalent in Arabic,
for example, ‘billabong’ or ‘the bush’, and that terms such as ‘the movies’, ‘footy’ and ‘backyard’ reflect
aspects of culture in the Australian context

Draft Australian Curriculum: Languages — Arabic
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Foundation to Year 2 Achievement Standard

By the end of Year 2, students interact with the teacher and peers to exchange information about themselves, their family and friends, for example, < s e ¢ Ul ¢ o au
U) sa ¢ el ) na woaly &1 gaie calla o 6 ew ol 40 i and initiate interactions by asking and responding to questions. They use repetitive language when participating in
shared activities and transactions and respond to classroom instructions. When speaking, they use the sounds of the Arabic language, for example ‘= ¢ ¢h ¢ & Jia i a
3 ¢ ¢ tua. They locate information about people, places and objects from simple texts, and share information in different formats using illustrations and gestures to support
meaning, for example,fslisal duie Ja fellla o ¢S ol dland Lt 0l Jony 13k Seliic Al oS i jaall Caad Ja Sliialaa 4 (e S 2 aul L. They make simple statements about favourite
elements in response to imaginative experiences and create own representations of imaginary characters and events using illustrations, familiar language and non-verbal
forms of expression. Students identify specific parts of speech, such as nouns, verbs, and adjectives in spoken and written texts and use familiar words phrases, for
example, cull el tcaalltelina) sV ) Al i yaal ¢ el canll tndl (ST saal ¢ lile ae Sl (ina ¢ Jial ¢ iy i padl sl (daan ¢ pmal/dysh ¢ S/ yiua IS oY)z luall b tcuull o g
»s:and sentence patterns in simple texts, such as fae <3l ¢ cadi ¢ of cal ¥ /. ST of el They recognise questions and commands, for example ¢ Seali of s 131/ seland Lo
L s sy @b ) ¢V IS0 gellind (e L Gulal $Aliadal) clism] o Lo € 5 ey Ja $4u 504l 3 @lina and use vocabulary and simple sentences to communicate about themselves, their family
and classroom, such as <l ) Ll caad ¢d jaadl ) e a3 applying basic rules of word order and gender. Students translate frequently used words and simple phrases using
visual cues, and create words lists, labels and captions in both Arabic and English for their immediate environment, for example, ¢usod tdalzall tcaall A jaall Anall ¢dd jall ()
Sl alall ¢ alill o LAl ¢ juaall | IS e caal 6l Al Lean) ¢ el o2 ¢Jale 4au), ¢ 13 They describe their roles as members of particular groups, and share their feelings and

ways of behaving as they use Arabic at home and in the classroom, such as il S 5 8 8 Ul ¢ 58 o jadl agdl ¥ el ol ge alSHH G anl tapes Ul

Students identify letters of the Arabic alphabet and join some letters to form simple words. They identify features of familiar texts. They distinguish between the language used
by different Arabic speakers in different situations, such as at home with family or at school with the teacher, for example, ...... G ol B da 6ol oS Ja selliad g,
Students name some of the many languages that are spoken in Australia, including Arabic and provide examples of simple words in Arabic that have been borrowed from
English and vice versa. They identify how the ways people use language reflects where and how they live and what is important to them.
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Years 3 and 4

Band description
The nature of the learners

At this level, children are developing awareness of their social worlds and their membership of various groups, including the Arabic class. They are further developing literacy
capabilities in both Arabic and English, as well as bilteracy capabilities. They benefit from multimodal, activity-based learning which builds on their interests and capabilities
and makes connections with other areas of learning.

Arabic language learning and use

Learners interact with family and the wider Arabic-speaking community, and at school they interact with their peers and the teacher in a variety of communicative activities.
Specific language learning skills such as memory and communication strategies are developed. They primarily engage in a variety of listening and viewing activities, and
understand familiar stories, songs and poems. They use Arabic in everyday interactions such as giving and following instructions s o) sixll S €43 )5l 3 Uax au )i, attracting
attention and seeking help €A o See ¢1423) 55 88 22, They participate in collaborative activities such as sharing information about their routines, friendships and leisure
activities. They listen to, view and read a range of print, digital and oral texts, such as interactive stories and performances, and use their imagination to create simple texts
such as dialogues, stories and cartoons. They locate and classify key points of information in spoken, written and multimodal texts, and convey information about their family,
home and neighbourhood in simple texts, such as diary entries, emails and short stories.

Contexts of interaction

The contexts in which students interact in learning and using Arabic are primarily the classroom, school and home. They have access to the wider community of Arabic
speakers and resources through out-of-classroom activities and the use of virtual and digital technology. They work both independently and cooperatively, further developing
their sense of personal as well as group identity, and of the cultural significance of family relationships.

Texts and resources

Learners develop biliteracy skills through interacting with a range of spoken, written, visual and multimodal texts. Texts such as recipes, reports and family profiles, show how
language is used in different ways and for different purposes

Features of Arabic language use

Learners explore Arabic sounds, intonation and writing conventions to develop further their speaking and writing skills and initial understanding of their developing biliteracy.
They use key grammatical forms and structures, such as verbs, pronouns, singular/plural forms and prepositions, to provide information in simple sentences and texts about
places < s ) OIS Leie yae 0 25 el people, actions, events and feelings z il =il Liw sall i el Laxie, They begin to develop a metalanguage for understanding and
discussing language features, and make connections and comparisons between Arabic and English. Comparing the structures and patterns of Arabic with those of English
helps learners understand both languages, assisting in the development of their biliteracy skills.
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Level of support

In the classroom, this stage of learning involves extensive support through scaffolding. Teachers model what is expected, introduce language concepts and resources needed to
manage and complete tasks, and make time for experimentation, drafting and redrafting, providing support for self-monitoring and reflection. Support includes a range of spoken,
written, visual and interactive resources, such as poems, songs, video clips and digital games.

The role of English

Learners use Arabic in classroom routines, social interactions, learning tasks and language experimentation and practice. Arabic and English are used for discussion, explanation
and reflection. Learners explore connections between culture and language use in various Arabic-speaking communities and the wider Australian context, and reflect on their own
sense of identity and their experiences as Arabic background speakers when communicating and interacting with others.

Arabic (F-10 Sequence) Communicating

Years 3 and 4 content descriptions Elaborations

Socialising .

Socialise and build relationships with the teacher, family and
friends through the exchange of personal information relating
to home and school environment, such as everyday routines

[Key concepts: friendship, experiences, routine, time; Key
processes: describing, expressing, sharing] .

asking and answering questions about personal information relating to self, peers, friends and family
members, for example,

fanli Aualy ) (ol 680 paall 2ay Jadi 136 Selina, a3 Selitina o8 (e Fud) pgn 35 ol 9l Jamy 13e Sl 8 IS5 13Le Sl g
eLJsA\‘éij.g‘é;i danls gAi ¢ Al l‘;éJAH‘;_J e\;;‘;Aijg_ﬂ coal ¢ K A3Y < gill al sl 8 A jall ?lsﬂ ¢G5 al) &l
prdaal) ) a3l aa¥l st G ) Gl ) 4 g sdaalall 8 sl
sharing information about daily routines and favourite activities at home and school, for example,
Aladl aadl g yaall a5 JaST ¢ el sl ¢ i Gl ¢ shadl) JST ¢l S Ll
C\_.u.mﬂ ‘_A\ uhd\ Er’ﬁ‘ EJSu:J\ ‘L;ﬂ): alai ‘&})u;ﬁ)\ ‘@}Jﬂ\j\ u\.dY\‘_Ac
using common expressions and appropriate body language when responding to frequently used comments
and questions, for example,
$ia ill alad élrie Ja S jaal) ) 5 o S luall 1 @Al 130 fha L Ca e Samtia @Bl oy
exchanging simple correspondence such as notes, invitations or birthday cards in print or digital form
lre i s ) oy i ) e ol Ul ¢ gaan Sade ae Alia ) 36 o aas o

Twﬁﬁcﬂl@dieﬁubeb&nﬂmaw%
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Years 3 and 4 content descriptions

Elaborations

Participate in collaborative tasks and shared experiences
which involve planning and simple transactional exchanges,
such as playing games, role playing dialogues and preparing
and presenting group work

[Key concepts: participation, cooperation, collaboration; Key:
sharing, negotiating]

asking and responding to questions in group activities such as number and memory games
LAl 8 Ul A dad ) ) cilia g ¢ A Juadall (gase dlad sae @ yia) S 5 ) dae ) oa L S i) sae gl Sl 48 ) oS
SV
negotiating roles for shared tasks using simple expressions, such as
O Gans Ja ¢l & ygn il g (g tiall (5 )50 Ul ¢ JAY) Caaill iy Claill (i) U edialll JS G o)) Lo Y el SO )50 e 13
VS

participating in role plays, such as buying goods from a shop, using props, for example, ¢ «uls ¢lxic Ja to
engage in conversation

preparing, rehearsing and presenting a group activity for class or school about a familiar situation or event,
using expressions such as

ol | gmiaing o) s 3 €3 pene 13 5 Ui ol 5 JulS Ul ¢aSe i 1585 Y1 2 e Lia je oS 205 Cogas o 5)

Participate in everyday classroom activities, such as giving
and following instructions, attracting the teacher’s attention
and asking for repetition

[Key concepts: respect, politeness; Key processes:
participating, requesting, responding]

giving and following classroom instructions, for example,

A 6l ) 50 2SN e i g eeliSa b alal sl (3l ) €558 (o) giadl Sl 6 ) o) o U e i elia Sl i
attracting attention and asking for help in classroom situations, for example, SaASii o (Sae 142l 3 <6 saie

requesting repetition, for example,
$. e o Jhsad) acl clliad (e 000 saadl agdl al €01 sl s O (Saa

praising and encouraging peers, and using formulaic expressions and interjections that can be used in
conversation for example,

Tl dae 138 ¢lan dua €] Slias
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Years 3 and 4 content descriptions

Elaborations

Informing

Locate and classify information relating to familiar contexts,
routines and interests from spoken, written and visual texts

[Key concepts: time (routines), leisure; Key processes:
listening, reading, viewing, selecting, sequencing]

classifying and recording information gained from others such as favourite foods and places to visit, for
example,

Olall Je cadall el ) Juady g tdalowd) aale daiady €008l 3 S e ang ¢ jladd) sl Juall ¢zlaall dale any ¢4 il 2l cany
Al 1 e Y5V Lty (R sl o i)

listening to short spoken texts with new vocabulary and unfamiliar language, and identifying key
information, for example, the name and number on a recorded phone message

L e

plems (ool

Ol (e sads jebu we A &
0456566777 i) e (s eyl sa )

comparing profiles and stories in print and digital form about different people and their daily routines, and
creating a display with names and short descriptions, for example,

Faluadl 5 an g 55 sane oI e ol Cans Uiyl 5 1588 s jaall 40l (a3l sl a5l Laie 5 Ll s e (S 00 gias s W yae €300 o3
Alsia a8 dnaa 4008

gathering information about other people’s interests, for example, through conducting interviews about
weekend activities, and selecting specific information to include in a short report
locating and sequencing information to describe people and events, for example,

elasal) 5 5bull o Calay ¢rlual) ) ghadl) ol e dhipand) ) Calaiy el a0 ac by ¢ 5 i)

obtaining and using information from print, digital and multimodal texts related to a range of learning areas,
for example, completing a simple science experiment, or naming countries, significant land features and
historical places on a map, for example,
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Years 3 and 4 content descriptions

Elaborations

Present information relating to home, school, neighbourhood
and leisure in a range of spoken, written and digital modes

[Key concepts: representation (private life); Key processes:,
organising, selecting, presenting]

reporting on information gathered from sources such as interviews, surveys and brochures using drawings,
posters and collages

creating print or texts in digital modes to introduce family members and friends and describe relationships
and personal information relating to their background and experiences, using simple descriptive language
and supporting resources, for example,

G Ol g ) S Ladie jeae (e g ela ailile e S Gy B Al dilaie 8 ads (S ¢ gaia aa) 5 Fl 5 il AT S sxie Al
TS aalile g 4t ad
creating a class book or visual/digital display relating to a school event such as an excursion to the zoo or
museum
Aaling alaaliso 85 5uS G allia (IS 60 58 5 1Y) Laald ¢l soal) s 8 ¢0)) saall ddaa ) s

4_\';_|‘)t|

presenting information both orally and in writing on pastimes and activities relating to self and peers,
describing actions, responses and feelings, for example,

8 sl A s SIV) eIV Canly ppas A8DUay 1581 65 gy sl ¢l a0l 5 S Canll

O SI QU s Y s Y1 canf aalaaally edaliaally ¢dLally ¢ 3adly ¢z il el i gal) oo Laie

Creating

Respond to imaginative texts, such as interactive stories and
performances, identifying and describing characters, events,
ideas and favourite elements

[Key concepts: character, people, places, experiences; Key
processes: participating, responding, relating, reflecting]

listening to, reading and viewing a range of print, digital and oral texts through shared and guided
participation, and responding to questions about characters, ideas and events

comparing an Arabic fable such as .<la g ¥ L e g mndl zluadl s cuall ¢3le 45l Sbais with an
Aboriginal or Torres Strait Islander story and highlighting the similarities and differences in characters,
events and moral of the story

discussing imaginative experiences in texts, using short statements to describe aspects such as
characters, settings or events, and illustrating and captioning aspects of texts

acting out events in imaginative texts, using movement and actions to reinforce meaning and
experimenting with voice and gestures to animate characters
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Years 3 and 4 content descriptions

Elaborations

Create and perform short imaginative texts, such as
dialogues or collaborative stories based on Arabic fables,
using formulaic expressions and modelled language

[Key concepts: imagination, experience; Key processes:
presenting, creating, performing]

e creating simple, imaginative texts such as comics, short stories or poems, using modelled language to
express own ideas and imaginary experience

e collaborating with peers to create and present picture or digital books, short plays or animations based on
favourite characters in Arabic fables, using familiar language and formulaic expressions such as

CLbb e an e QLU e el a G VI WL e Al 3 dladl s LG e dll e 1
e modifying texts such as songs, for example, by substituting words in a well-known Arabic song or tune

e creating and performing alternative versions or endings of familiar stories, using voice, rhythm and
gestures to animate characters

Translating

Translate and interpret words, expressions and sentences in
simple English and Arabic texts, noticing similarities and
differences or non-equivalence

[Key concepts: meaning, translation; Key processes: moving
between languages, comparing]

e using a picture or digital dictionary to find the meanings of simple vocabulary used in class, comparing
English and Arabic versions

e comparing Arabic expressions used in everyday interactions such as greetings and other experiences with
equivalent English expressions, identifying differences and similarities and words and expressions that do
not translate easily for example, <ol S ¢ daal) fellls oS ¢ il ~lua/ pall ~lua ths e

e translating short, simple texts from Arabic into English and vice versa, using cues to interpret meaning,
such as layout, headings and familiar vocabulary

¢ identifying words that change meaning according to the context and Arabic-speaking region, for example,
b gee tula/ipd

Produce bilingual texts and resources such as posters and
signs for their class and school community

[Key concepts: similarity, difference; Key processes:
selecting, describing]

e producing a parallel bilingual word list by identifying known Arabic words or expressions and relating them
to English equivalents, and vice versa, recognising that direct translation is not always possible

e creating captions in Arabic and English for images to create simple bilingual storybooks

e creating texts such as descriptions in both Arabic and English about familiar topics, selecting vocabulary
from word lists which best convey the intended meaning in both languages

e creating simple action songs and raps which include alternative repetitive phrases in Arabic and English, to
perform for the school community
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Years 3 and 4 content descriptions

Elaborations

Reflecting

Reflect on their experiences as Arabic background speakers
when interacting in English and Arabic, observing differences
in language use and behaviours

[Key concepts: culture, language, behaviour; Key processes:
examining, connecting]

comparing their interactions in Arabic and English, noticing different behaviours and language used, for
example, adding the words 4\ ¢ s« before the names of older family members and other adults to show
respect, compared with addressing friends in English by their first name

describing elements of Arabic language that are different from English, including gestures such as patting
the heart a few times to indicate ‘That’s enough, thank you...’

developing metalanguage for describing experiences of intercultural exchange in different contexts, for
example,

(ol o oIS (ol £g laY) QST 58] e (S0 (a5 e il (A (el S
e Y ST (6 5l WS onl 68 8 o) e 45 iyl Lesle 3 Ul

Explore their own sense of identity, including elements such
as family, background and experiences, and ways of using
language in Arabic and English-speaking contexts

[Key concepts: communication, identity; Key processes:
reflecting, adjusting]

discussing the groups they belong to, including their families and Arabic cultural and language groups, and
reflecting on how membership of these groups affects their own sense of identity

creating texts that express personal views on identity, including as a member of different cultural and/or
language groups, for example, their name, in English and/or Arabic, their life experiences overseas and in
Australia, and reflecting on how these may be understood from an Australian and Arabic perspective

mapping personal profiles by creating a chart, timeline or web profile to highlight significant experiences or
events, for example, marking an event when they identified as Lebanese, Egyptian, Iraqi or Arab, such as
during religious ceremonies or special national events

noticing how they communicate in both Arabic and English-speaking contexts, identifying differences in
behaviour and discussing why this happens, for example how they would address their teacher compared
with a family member such as an uncle
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Arabic (F-10 Sequence) Understanding

Years 3 and 4 content descriptions

Elaborations

Systems of language

Recognise and reproduce Arabic pronunciation and
intonation patterns using vocalisation and features of
individual syllable blocks and understand that in Arabic
script, most letters change appearance depending on their
position

[Key concepts: sound and writing systems, syllables; Key
processes: noticing, describing, comparing]

discriminating between simple vowels, for example, < = <, long vowels or the three vowel letters ¢ s
such as s ¢ G and consonant letters in a syllable block

using basic punctuation in writing, including question marks (?), commas (¢) and full stops (.) and (¥
recognising that letters change form depending on their place in the word, for example,
& falna e e (S eS¢ 1

noticing that vocalisation such as * ‘“may change the function of the word depending on where it is placed,
for example, o/ feusf i€ s

experimenting with Arabic words and vowels to construct and deconstruct syllable blocks, for example,
LA e ¢l S 6o/l R/l ¢/\S

using basic pronunciation and intonation rules when speaking and reading aloud

deducing from familiar sounds and contexts to spell new words, for example, predicting how to spell 4s-ls
(53l 2005 having learnt how to spell (sl

comparing different forms of writing for the letter (), for example, /#/+/

Understand and use key grammatical forms and structures,
such as basic pronouns and possessive pronouns,
singular/plural forms of regular nouns and adjectives, and
prepositions

sequencing, applying, relating]

[Key concepts: number, syntax, verb forms; Key processes:

using subject-verb-object word order in simple sentences relating to home and school environment,
recognising the use of the definite article and its impact on the meaning of the sentence, for example,

Zlan iila 648 jall Lo il ¢lu y alas s JuST ¢ ) alas g JaS|
4 e
understanding and applying singular nouns and regular plural noun endings in masculine and feminine
forms, for example,cilelzs-dalas ¢ salas —alas

using possessive pronouns to describe relationship or ownership for singular, second person and plural, for
example, L e taSum) ¢aeaS Sl jUas ol o 9l jlaw Uike 138 Gl al livia o3 Uil ¢ jnan by @l yids 12

using a range of adjectives in singular and plural form to describe appearances, feelings and personalities,
for example,
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Years 3 and 4 content descriptions

Elaborations

oo dumiall LS cielial 1Y Ay ja AT dan i U ¢aadl Adas ol Al Jy sl o sl 5 AT Cpe ¢ jaal AT AL gla ]
kﬂ}m‘jdjdj‘sﬂ“jh;h‘}é

e using past tense verbs to recount events related to home and school contexts, for example,

) 8 S s ¢l jalie Gl e @Al el i 8 Caesd

e using imperative forms of simple verbs when giving instructions to others, for example,
Ll o) ¢S] 4L sl tilenl) Sl sclilind Cilas selalada (IS
e expressing negation in simple sentences, for example, sslall 53k sl Y

e using adverbs of place and time to expand on expressions, for example, ¢ _abie du ol ) cilia s ¢) S0 caladin
el A€ 8 Sl il B ecanlall 381l ol

e using a variety of prepositions to expand on oral and written interactions, for example, $lhall ) &l <y &
(ol b elard) L e jal) ) ) (e cad

e understanding and using simple question words in interactions, for example, ¢¢_ shill ¢ll s (e el ) el i
S yaall I el o felaall o yanl) 13l

Understand that familiar spoken and written Arabic texts,
such as stories and conversations, have particular features
and structures relating to different, purposes and audiences

[Key concepts: linguistic features, genre, structure; Key
processes: observing patterns, distinguishing]

e noticing differences between written and spoken forms of different types of texts in Arabic, for example,
comparing a verbal recount of a well known fable with the written text, or a text message with a phone call

e recognising how elements of texts, such as title, layout, size of script and illustrations in a Big Book,
combine to make meaning

e identifying and comparing the features of different types of texts, observing similar patterns and identifying
differences, for example, the opening and signature in an email and a letter, a description in a story and a
diary entry

e classifying a range of texts, such as stories, greeting cards, recipes, advertisements and posters according
to their purpose/s for example, to entertain, to describe, to inform, to persuade recognising language
features typically associated with particular texts, for example, the use of imperatives in recipes and time
markers in stories
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Years 3 and 4 content descriptions

Elaborations

Language variation and change

Understand that Arabic as a spoken language varies
according to region and country and that meaning can be
influenced by gestures, tone and purpose

[Key concepts: dialect, variation; Key processes: observing,
explaining]

o reflecting on how they communicate with their family and friends and with the people less close to them,
noticing differences in word choice and language use and communicative behaviour

e understanding that Arabic as a language has a standard form called, ~=dll 4 1l &1 which is mainly used
in writing, and a range of spoken dialects that differ greatly from region to region, for example, Lebanese,
Egyptian, Sudanese and the Iragi and Gulf regional dialects

e understanding how differences in gestures and tone are used to change the meaning of spoken text, and
how the purpose of interaction, such as to instruct or invite, changes the emphasis on words and
expressions being used

Recognise that languages change over time and influence
each other

[Key concepts: language change, influence, exchange; Key
processes: observing, identifying, discussing]

e identifying how Arabic has influenced other languages, for example, Indonesian (Kitab = @S, Kursi == _X),
Spanish (aceite==v)), and the number system in English

e understanding that Arabic, like all languages, is constantly expanding to include new words and
expressions in response to intercultural experiences, for example,

i) e dda
e recognising that there are Arabic words derived from other languages, such as il which is borrowed
from Greek to mean pistachio, 3 which is borrowed from Persian to mean raw silk

e understanding that some languages are continuously evolving while others are endangered or being
revived, for example, Indigenous languages throughout the world, including Aboriginal languages and
Torres Strait Islander languages in Australia

Role of language and culture

Compare and reflect on cultural practices relating to ways in
which language is used in various Arabic-speaking
communities and the wider Australian context

[Key concepts: difference, expression, practices; Key
processes: identifying, distinguishing, relating, comparing]

e examining aspects of Arabic culture in familiar contexts, for example, identifying language use such as Js
U salh i ¢Sleu s Sl ¢ a5 2l 5 ole and behaviours such as eating sweets at different celebrations and occasions

e reflecting on and explaining to others the significance of some common Arabic cultural practices and
events, such as offering visitors food and drink, and serving sweets during special occasions, coffee in
times of mourning

e comparing the cultural importance of music and traditional dance in different Arabic-speaking communities,
as an expression of identity and emotions, for example,

oSl amiall () 5 8] jall Ay el 5 Al A0l
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Years 3 and 4 Achievement Standard

By the end of Year 4, students interact with the teacher and peers to share personal information about aspects of their lives, such as experiences, everyday routines and leisure
activities, for example, s Gl g W yind ) el el i LIPS Ul el sins s ae (sl fAalall Adaall ¢ jand) satiall ) Alile ae TS P WA PSSP CON | L S P WA eL':i ¢ 8L Jaggn cleall
Al 8 s 0 38T a5 ,S aal i paall 2 Al i, They use formulaic expressions when interacting, such as giving and following instructions, asking for repetition, planning
shared activities and completing simple transactions, for example, saclua) 3 i dlliad e ¢ aadaind Ja ¢falaadl () caaldl o ¢ faleal) SRS 33 o (S da dlsd (e They use features of Arabic
pronunciation and intonation when speaking and reading aloud. Students locate and classify information related to familiar contexts and present it in modelled spoken, written
and visual texts. They describe characters, events and ideas and express opinions about favourite elements in imaginative texts and use formulaic expressions, for example,
dla (IS LY e 2 2 and modelled language to create short imaginative texts. They use vocabulary related to school, home, and everyday routines such as, $sa s fadail ¢l )l
sl Guldal) candaall ¢ AT A8 e /8 2 ta sl A e A jaall ol se USI a1 ¢ Al aalal i jaall cilial 5 JaST ¢ bl Jil ¢ shadll J 5l 603 (e Ll | Students use key grammatical forms and structures
in simple spoken and written texts such as word order, singular and plural forms of regular nouns and adjectives, personal and possessive pronouns for example, ¢iS/ls
SRR | VYN PN O T 7Y B € A § S )2 eg_i.i e/ e ¢ S [ S canf o] a ccil/ésl and prepositions such as, sl J8 ¢eliall 22y ¢yl ST Al g Celall o ¢hyaall ) el S
Students translate familiar and frequently used language relating to familiar environments and create simple bilingual texts for the classroom and school community. Students
describe how language involves words as well as behaviours and share their own experience as background speakers as they interact with others around them.

Students identify and use Arabic sound and writing patterns, « s, sl Cal¥I/eWls 5 ¢ <3 ¢ including combining letters to form words, vocalisation and features of individual
syllable blocks such as Cae i b (LS saiediy gaie ol «aul «Jal ¢JST They identify the features and structure of different types of texts, for example, el <l ¢ giall ¢dalal)
3 ymaill ¢Jaall ¢ a1 Jad ¢l all 3 )Y ¢ )l ol They identify similarities and differences between various Arabic dialects and how meaning can be influenced by gestures and
tone. Students provide examples of how the Arabic language has changed over time and identify words and expressions in Arabic that have emerged from contact with other
languages and vice versa. They compare language use and cultural practices in Arabic-speaking communities and the wider Australian context, identifying culture-specific
terms and expressions, particularly those related to special occasions, for example,ialall bl sbely Juia¥l sabe 1 & Ja¥ s )l ) scbnliall 8 JuiaY) 44
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Years 5 and 6

Band description
The nature of the learners

At this level, learners have established communication and literacy skillsin Arabic that enable them to explore aspects of Arabic language and culture as well as topical issues
drawn from other key learning areas. They are widening their social networks, experiences and communication repertoires in both Arabic and English and developing some
biliteracy capabilities. They participate in collaborative tasks that both recycle and extend language. They are gaining greater independence and becoming more conscious of
their peers and social context, and an increased awareness of the world around them.

Arabic language learning and use

Purposeful language use in authentic contexts and shared activities in the classroom develop language skills and enhance communication and understanding. Learning how
Vietnamese is structured reinforces their oracy and literacy. Learners develop their speaking skills by interacting with teachers, peers, family and local Arabic speakers to share
their own and enquire about others’ experiences s sl Ji ol 5 Ja il 5 <0 530 Ji 48 | 81 social activities and opinions. They have access to a broader range of vocabulary, and use
a widening range of strategies such as effective listening skills to support communication. They write more accurately and fluently for a range of purposes, contexts and
audiences. They listen to, view and read Arabic folk tales, fables and films to engage with themes, characters and events, exploring embedded cultural beliefs, values and
practices, and use their imagination to create and perform songs, poems, short plays and video clips. They obtain information from a range of sources about social, cultural and
communicative aspects of lifestyles in Arabic-speaking communities, and present the information in different formats for particular audiences. Individual and group presentation
and performance skills are developed through modelling, rehearsing and resourcing the content of presentations.

Contexts of interaction

Learners use Arabic in the classroom and their extended social space, such as family, neighbourhood and the community, for a widening range of purposes, for example,
exchanging information, expressing ideas and feelings, and responding to experiences. They are able to work more independently, but also enjoy working collaboratively and
in groups. They explore cultural aspects of communication, and use information and communication technologies (ICT) to support and enhance their learning.

Texts and resources

Learners interact with an increasing range of informative, persuasive and imaginative texts about neighbourhoods, places, Arabic-speaking communities and individuals. They
refer to and use more established grammatical and lexical resources to understand and communicate in Arabic. The use of dictionaries is encouraged for accuracy and
expansion of language acquisition.
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Features of Arabic language use

Learners’ pronunciation, intonation and phrasing are more confident, and they apply appropriate writing conventions, including spelling and punctuation, in a range of print,
digital and multimodal texts. They use grammatical structures, such as verb conjugation, suffixes, linguistic elements such asconjunctions and a range of adjectives and adverbs,
to describe actions and events according to time and place xS, .» ¢« s | share information about life at home and school g ssf JS 3 ) Juiy o 933 Llak sl sl | and
elaborate on ideas and information and express opinions relating to their personal and social world. They understand how language use varies when interacting with different
people and for particular purposes. They explore cross-linguistic and intercultural influences of other languages on Arabic, such Aramaic, Syriac and Assyrian and regional
languages, such as Persian, Kurdish and Turkish.

Level of support

While learners work both independently and collaboratively at this level, ongoing support and feedback are incorporated into task activities such as the production of written
texts. Support includes the provision of models, scaffolds, stimulus materials, and resources such as word charts, vocabulary lists and dictionaries.

The role of English

Classroom interactions are increasingly bilingual. Arabic is used primarily for communication, while English and Arabic are used for discussion of linguistic features and cultural
practices, and reflective tasks and explanations. Learners are given opportunities to think about personal and community identity. They explore the relationship between
language and culture, and ask questions about cultural values and practices and how these relate to their own sense of identity as Arabic background speakers when interacting
in different Arabic- and English-speaking contexts.
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Arabic (F-10 Sequence) Communicating

Years 5 and 6 content descriptions

Elaborations

Socialising

Socialise and maintain relationships with peers and teacher
by sharing information and feelings about their personal
experiences and social activities

[Key concepts: relationships, experiences; Key processes:
describing, listening, comparing, explaining]

exchanging information about everyday experiences such as
by I Canls ol Soliiall alada JSU e S jaall 22y i 13l
$alii e il 5 ¢a i) ) candl Al deludl L sl 5 S Canll A jaal) ey
asill U ol i Ja el g ¢a i) J dud | il
describing friends and family members, including physical appearance and characteristics/qualities, for
example,

YJA:\“\‘).\J?AHY@JHA@AGAL&@:\M‘m&)@jm‘;e&u@@\ ‘Wéﬁhl&‘u&a&)}dﬂ_’b;‘f}@\
sharing feelings about weekend activities and giving reasons for choices made, for example,
dan 8 8aladly ja il taandl o s Sl gall dan el taahadl ) clile ae candl Ao sand) Alkaall b ¢ ae i) uall sl 5
Sa) e ool i gall tanall 3agia L3 Al )l @ yia) tlalia Cuall o g Ayl Ll alasl ¢ L3 gl e (el caal ¢ sall
recounting experiences with family and friends both orally and in writing, for example, in conversations
and diaries

Ales o sonll Apan ) A2l Als ) ClS tnian (o€l Fond S slaiaad) 8 s Lol AT g caals tcaniall ) bl e da Ul

Collaborate in group tasks and organise shared experiences
that involve making suggestions and decisions and engaging
in transactions

[Key concepts: organisation, transaction; Key processes:
negotiating, explaining, advising, making choices]

making collaborative decisions and arrangements using expressions for counting, ordering and organising
ideas, for example,

U e Jant Toal ¢ SEY) o jas ol ¢ ) 509 & 55 Ll ¢y i) a1 a0 5 €9 5
Upas e JS gamios Algil) o5 il slall e i Y1 3 G Cogun Gl 2y ¢ scall el g gl

engaging in transactions by asking for and providing information, such as giving prices and asking for
goods and services, for example,

&L}‘Jy"é:‘dxcw‘%W‘MJJY}JM‘&JJQN‘MRSJ?J&A\#JMLAQM\ sda eSJ“ )’...uLA
Saaall 355K alil) Sxie o Slaaal ool Aal D) saLa 3354 (e Cangf Ul € el o 5o Ja elliad (g Bacline z s
making suggestions and choices in role taking and explaining the reasons for such choices, for example,

¢duinall 3 Lada (81 o canl Y Gl (550 Sandaal) & Dol 50 320 13 Caleall il (585 Y 13 ¢apdall (58T o o U
Wu)}ad‘iﬁ\ )}Aél';

creating displays, presentations or performances for family, friends or the school community to showcase
their progress in learning Arabic
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Years 5 and 6 content descriptions

Elaborations

Interact in class activities, such as creating and following
shared rules and procedures, expressing opinions, and
asking for and providing clarification

[Key concepts: attitude, values, roles, responsibility; Key
processes: expressing, sharing, requesting, clarifying,
planning]

contributing to class activities by providing suggestions, for example, in developing rules for a bilingual
classroom

Aaala Agdal (ials S S ¢hagag eYale cliala il cbnga oS
expressing opinions about procedures and experiences, for example,
22 o Y ladal @‘4.: rd dalzall €8 g gie 9% ‘d_\}la iy taria R IRRYY
asking for and providing clarification, for example,

3 saal) Cuilag dleal) T AU s 3 ) guall pua ] $aiai 13le $AG Alanl) ST 0l 95 ) guaall pual (4
giving advice and sharing ideas about biliteracy development and learning strategies with peers, for
example,

Al 8 )Y Janiess O 2 51 65 AT e Juall LS 038 ¢ sinll ana IS5 of JuadY)

Informing

Listen to, view and read a range of texts to locate, classify
and organise information relating to social and cultural worlds

[Key concepts: time, place, media, culture; Key processes:
listening, viewing, reading, selecting, organising]

identifying and classifying information in texts such as advertisements, conversations, brochures and
announcements, and sharing the information with others in another format, for example, presenting a
chart of favourite television programs or computer games

Aplanl) 455 SV Q) Juadl ¢ a Aladdl) A5 ST Jiaad 6 gali g cond 6 i o Jucabl ¢ g Juadall 55y 340800 el

reading texts and extracting key points relating to a range of topics, for example, social activities for young
people in the local community, and discussing information with peers, using expressions such as

Ll oda el AlE ¢ s ¢ o aladl 138 Canall ¢las 3l ALY 28 (bl

il Gl Cmand o $la s 31 ) @ sy liall ¢ a1 (ol ) ) saady g pleal) JleS Al ) ¢ sy Sl

reading, viewing and listening to a variety of texts to collect and organise information about an Arabic
cultural event or celebration, such as 4wl i 4kl 2LeY, in a digital display for the class or school
community

identifying and comparing perspectives on cultural aspects of lifestyles in different Arabic-speaking
communities as represented in spoken and written texts, for example,

Lean el (05 ¢lan Baaaldl e W) () J 55 Adaall 5y 5al
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Years 5 and 6 content descriptions

Elaborations

Convey ideas and information on topics of interest and
aspects of culture in different formats for particular audiences

[Key concepts: audience, context, lifestyle; Key processes:
using, transposing, summarising]

e presenting information or ideas in multimodal texts for a particular audience, such as a virtual tour of the
school or neighbourhood for a sister school in an Arabic-speaking community overseas

e creating a performance or an interactive display to inform younger children about the benefits of
maintaining Arabic language

e conveying information relating to significant people, places or events in Arabic-speaking communities
through different text types, such as a poster for a musical concert, a profile of a famous Arabic-speaking
actor or a digital guide to a place of interest

e preparing and giving simple oral presentations on personal world, for example, a timeline of growth and
change, family celebrations of birthdays and other special occasions, for example,

VL Bk B PP F A PSR Y S OWRLRE JPES PO

e presenting key ideas relating to aspects of lifestyle in the local community, using graphic organisers to
convey information in particular ways, for example, to show priorities (list/table), compare statistics or
ideas (Venn diagram), or highlight frequency (graphs)

Jull Al ALty LOGRY) s A g ST ) €lay m g i yuadl Y (Sl daiall 3y 5 el )
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Years 5 and 6 content descriptions

Elaborations

Creating

Share responses to a range of imaginative texts, such as
folk tales, fables and films, by expressing opinions about key
ideas, characters and actions, and making connections with
own experiences and feelings

[Key concepts: connection, feelings; Key processes:
interpreting, expressing, explaining, comparing]

listening to and viewing imaginative texts such as folk tales and fables and sharing opinions or feelings
about ideas, events and experiences using expressions such as

€6 S bl A Led Al A ina yie 5 Alae duail) §05 sl Fluadll s cpall oMo dal caal Y syl al a WL e tplad da ) sbais
%ﬁ\}pwawéﬂ\cw\m
responding to questions about characters in different types of imaginative texts, such as films or cartoons,
by listing words or expressions associated with their personality and explaining how they can or cannot
relate to them, for example,
O i) ¢ pmaa Ul g U il ) el Ll Ul s sa s il 380 6l3S Ul Canlll Cany 5 ¢ aad i alil) 3 Al ) dpuads
ool A a5 Aaola Ul 5 AL LUy i 4 lal) LN s
comparing favourite characters or events in imaginative texts such as cartoons, stories or digital games,
using expressions such as
elins ondBants ST LY jue diaa 4 Ll 8 dpads Juadl (o AY) Laall) e Camaal dalll 30 ¢ S e S e 5 81 J5Y) e S
discussing key messages and cultural elements in imaginative texts, such as the moral of the story/fable,
an idea or value in a song, or the qualities or behaviour of a character

Create and perform imaginative texts, such as songs, stories,
or short plays, based on a stimulus, concept or theme

[Key concepts: imagination, creativity, expression; Key
processes: composing, performing, imagining]

creating own imaginative texts based on characters, settings and events in familiar stories for own and
others’ enjoyment and interest

creating individual or collaborative poetry, experimenting with rhyme and rhythm, for example, an acrostic
poem or rap

creating, performing and filming own imaginary texts such as a commercial for a new product, a short
video clip of a role play, or an announcement about an event

creating and performing alternative versions of known songs or short plays by creating new lyrics or
dialogue and experimenting with voices and actions to convey different moods and feelings
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Years 5 and 6 content descriptions

Elaborations

Translating

Translate and interpret texts from Arabic to English and vice
versa for peers, family and community, identifying words and
expressions that may not readily correspond across the two

languages

[Key concepts: correspondence, interpretation, audience;
Key processes: translating, comparing, explaining]

identifying words and expressions in Arabic and English that cannot be readily translated, clarifying
meanings and explanations, for example,Balu 15 <5 ¢ aallS dlias tlial Cusal

interpreting Arabic expressions in familiar texts, such as greeting cards, menus and stories, and
considering how these expressions reflect aspects of Arabic language and culture

translating texts such as public signs, advertisements, and food packaging from Arabic into English and
vice versa, to identify differences in elements of language structure and vocabulary use, for example, no
parking, no dogs, no smoking zonetg sis (paill e yiaa GOSN € giaa Ca gl

creating Arabic versions of school signs, notices and class rules, considering why some words and
expressions require flexibility in translation, for example, the oval, the office, the canteen, out of bounds,
‘no hat, no play’ cs zsewe e calll ¢Ashiall sda & Calll & gias (s jaall Sy Caalall 65 )laY) (iSa taldll

4;:__15

Produce bilingual texts and resources for own learning and
the school community, such as displays, instructions and
newsletters, identifying cultural terms in either language to
assist meaning

[Key concepts: bilingualism, linguistic landscape; Key
processes: translating, modifying]

designing bilingual texts such as posters for class or school assembly performances, or a newsletter
about a sports carnival or school event

using bilingual dictionaries and electronic translating tools to create bilingual texts such as captions,
menus and timetables, comparing versions with peers and recognising differences in translation

creating parallel lists of informal Arabic and English expressions for own use in everyday interactions with
friends and family

creating bilingual texts, such as songs, a board game, a webpage for recipes or an instruction manual for
a game, identifying and labelling culture-specific terms to support understanding
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Years 5 and 6 content descriptions

Elaborations

Reflecting

Reflect on their experiences of interacting in Arabic and
English-speaking contexts, discussing adjustments made
when moving from English to Arabic and vice versa

[Key concepts: biculturality, meaning, context, belonging;
Key processes: comparing, explaining]

e explaining adjustments they make when moving between English and Arabic-speaking contexts, for
example, adjusting the way they talk to adults and authority figures in Arabic by using ‘please’ o« ‘aau
¢l sellmd or how they use different introductions depending on the audience, such as using . b c2Yb
Al e SBaa il 138 to introduce friends to their parents and for example, ‘sl Uiaa el s ¢Jld ¢Jale’ to
introduce friends to each other

e identifying adjustments they make when interacting in an Australian English context, for example, using
different forms of address, or different ways of showing politeness, and discussing why these adjustments
are appropriate

e reflecting on instances when moving between Arabic and English-speaking contexts has felt comfortable,
awkward or difficult and explaining why this might be the case, for example, translating to parents what
the teacher is saying, helping an elderly person who cannot speak English find the bus stop

e discussing the way they communicate with Arabic speakers, for example, making appropriate eye contact,
allowing for personal space, and respecting elderly people, parents and teachers, and making
comparisons with the way they communicate with English speakers

Reflect on how own biography, including family origins,
traditions and beliefs, impacts on identity and communication

[Key concepts: self, complexity, belief systems; Key
processes: finding connections, reflecting, discussing]

e discussing how having an Arabic-speaking background influences who they are, how they think about
things and how they interact and behave in different contexts

e identifying aspects of personal identity such as age, gender and social status that are important when
interacting in Arabic-speaking contexts and may be different to Australian social behaviours

e dentifying key influences on their sense of identity, for example, their family origins, traditions and beliefs
and significant events

aliall lBaal) il sl s A o) 8 A gakll <l slgle i G Al 5 clalall ABLa) o) Jd aae cdulilall Ay i) 53N ) S
Ll g g i) 8 el 8 anaid ) il jaall i) e LaiaY)

e exploring how they communicate with each other, their teachers and families, noticing if there are any
changes in the way they see themselves in different contexts, for example, when they gather for a family
celebration, when they are at a school concert, or when they are invited to the birthday party of a non-
Arabic speaking friend
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Arabic (F-10 Sequence) Understanding

Years 5 and 6 content descriptions

Elaborations

Systems of language

Understand patterns of intonation and pronunciation
including the way vowels soften and extend sounds and
apply appropriate conventions to their writing

[Key concepts: sound systems, application, writing systems;
Key processes: analysing, applying]

e understanding that vowel marks influence the way words are pronounced for example, <iSi f3alil) &
Ao 2l /a5 s y2a) edalil

e discriminating between the use of alif, waaw, and yih as either consonants and long vowels in word, for
example, dalad) 3 ) Jlo/slas & g pall Jls

e applying pronunciation rules when speaking and reading aloud, for example, Ll ¢ (il 5 G251 5 a4l ¢
Ay shall 5 Ada 53 pall £l 5 gasaiall Mao/dfes A/ Tfg [

e recognising the different ways of pronouncing the long vowel (), for example, % ¢ ¢l €3 ¢ ¢l and
writing the long vowel ¢, for example, J s el 8 o &

e applying phonic knowledge to spell unknown words, for example, ¢ (ST ¢Cuia

e applying accurate spelling in familiar words, phrases, sentences and texts

Develop and apply understanding of verb conjugation,
suffixes, basic conjunctions and a range of adjectives and
adverbs to construct simple sentences

[Key concepts: grammar, syntax , vocabulary knowledge;
Key processes: applying, explaining, understanding]

e applying rules of past tense verb conjugation to describe past actions and events, for example, il ¢S Ul
LAl pe S ) (b 0 g sl il 0y 50

e producing complex sentences using present tense verb conjugation, for example,
TS () 5aly () pabrall ¢laily gl Gl 8 aeLud ¢ sand IS8 5L dusty o 330 Lalada g
e expressing negation in complex sentences, for example, ¢ tal ¢0iaic alak (gaic G $alll o3 caall o 2 Y

e using the imperative form of verbs to address different people and groups, both orally, such as in
speeches and presentations, or in writing, such as in a group email, for example,
1 AL Y taaanll ) 5168 cline 6 )LE L 6Ll yind Cadais o gy 8 LS Lagans | gllas
e using irregular adjectives to describe number, shape and colour, for example, & calla ¢ 1Y) 45 5l &
Jﬂk&uﬁ@ﬁfiﬂ&ﬁ)}Mdﬂﬁ;\)@EMﬁ)&i?ﬁéﬂiM9;\&&&90@}“&
e understanding gender and number agreement between nouns and adjectives, for example tuan ) sl 5 QS
E):\._\SQYJLE@GE&A:V&QY}&@J; ¢4l saa) g A gla cdille (S35 e tuayd ) S A

e describing a relationship using a possessive pronoun for singular and plural third person, for example, al
Ll Lgual ) ot elin ¢ i€ o) any
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Years 5 and 6 content descriptions

Elaborations

using conjunctions Lki» to make comparisons between people and actions, for example, Lix 2535 B1a JalS
3 e o elile Laiy (il aali Jul ¢ 536 =35 3k and using conjunctions to link ideas and sentences, for
example, <1 ¢ <1

using adverbial phrases to expand on ideas and elaborate on information related to feelings, attitudes and
abilities, for example, 3328 8l s lall b 2ISh AT 6 geie 48 yhay Gl 7 iy alaall 6508 48, Q1S5

understanding and applying rhetorical questioning techniques in oral and written interactions to provoke
thought and response, for example, € i sae Sl e Calll g ¥ L e 01X Ll

building compound sentences to express opinions, preferences or reasons, for example, e Jaadall Gl
duall e g sint s dbie (anal laliall (o K Lo 48 siia danal Y | 5

Explore the structure and language features of spoken and
written Arabic texts, such as news reports and conversations,
recognising that language choices and the form of Arabic
used depend on purpose, context and audience

[Key concepts: structure, coherence, textual features; Key
processes: connecting, applying]

identifying the purpose, context and audience of a range of familiar texts, for example, fairy tales,songs,
poems, short plays and video clips

listening to, reading and viewing different types of texts with a common topic and comparing features, for
example, examining a print report, a television report and an internet announcement about an accident
and discussing how the different features of each text combine to make similar meaning

discussing key features, audience and purpose of different types of text, for example, a shopping list
serves as a reminder to self about items to be purchased, whereas a permission note seeks permission
from another person to do or have something

making connections between the formality of a situation and the form of Arabic used, such as the use of
colloquial Arabic in informal spoken texts and the use Modern Standard Arabic in formal spoken situations
and in written texts

analysing how different types of text create specific effects by using particular aspects of language, for
example, superlative adjectives and imperative verb forms in advertisements designed to persuade
customers

Draft Australian Curriculum: Languages — Arabic

37




Years 5 and 6 content descriptions

Elaborations

Language variation and change

Explore how language use differs between spoken and
written Arabic texts, and depends on the relationship
between participants and the context of the situation

[Key concepts: language, variation, context, relationship; Key
processes: observing, explaining]

e understanding the importance of using appropriate forms of address when interacting with different
people, for example, the use of Ll AUA ta3 8 pe ¢li s (pm ae tlil ) A ¢ e Sam ¢l Ml €2ale 2 £ With
adults, both close relatives and strangers

e recognising how language use reflects the mood, feelings, attitudes or relationships of the people
involved, for example,

OV G i 13e €abans 1 5 50 Jgenall e Juati ol Lgd)

e experimenting with different vocabulary and language structures in modern standard Arabic, and making
comparisons with Arabic dialects spoken by peers, discussing similarities and differences

e comparing spoken and written texts, for example, a spoken advertisement compared to a print
advertisement, an email compared to an oral conversation, explaining how mode relates to linguistic
structures and features and how this affects meaning

e recognising differences in language use between class presentations and everyday conversations

e explaining why different forms of Arabic are used depending on the context of communication such the
use of Modern Standard Arabic when communicating with people with different dialects, or with the
teacher in the classroom compared with the use of colloquial Arabic at home

Explore the origins of Arabic and how it has been influenced
by and influences other languages

[Key concepts: language, change, borrowing; Key processes:
reflecting, selecting, connecting]

e recognising that the Arabic alphabet shares similarities with the Aramaic alphabet system (alpha being the
first letter, and beta being the second letter) and that the Arabic ordering system *z¢wl is based on the
Aramaic alphabet

¢ understanding that many words in Arabic are borrowed from Indigenous languages of the Arabic-speaking
world, such as Assyrian, Aramaic and Syriac, Phoenician and Berber, for example, txal 1 ¢a ol ) ¢l
LS ¢aans s S o ¢ o sl <ULl ¢Luad | and regional languages such as Persian, Turkish and Kurdish,
for example, $ie_ o ial o ¢ 5o ¢3da g

e exploring the meaning of famous names of people and places and reflecting on their origin and naming
systems, such as,* < s ¢ sl (0l ¢ dm ga fand Can €l g 0t

e investigating the influence of Arabic on other languages such as Berber, Kurdish, Amharic, Tigrinya,
Persian, Pashto, Urdu, Punjabi, Portuguese, Sindhi, Tagalog, Turkish, Spanish, Hindi, Swahili, Somali,
Malay, and Indonesian, for example the Arabic word for book /kita:b/ is used in most of the languages
listed

e identifying languages that were derived from Arabic, for example Maltese and Nubi
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Years 5 and 6 content descriptions

Elaborations

Role of language and culture

Explore how language use reflects particular value systems,
attitudes and patterns of behaviour by comparing ways of
communicating across cultures

[Key concepts: values, attitudes, behaviour, Key processes:
exploring, describing, comparing]

e describing own and others’ ways of communicating, identifying aspects which reflect traditions, values and

practices in Arabic-speaking communities

e exploring words or expressions commonly used in informal interactions in the Australian context,

interpreting or explaining them to young Arabic speakers, for example, ‘mate’ or ‘fair dinkum’

e comparing similarities and differences between own ways of communicating and interactions between

young Arabic and English speakers in different contexts and situations, for example, expressions of
politeness or turn taking in conversations, reflecting on the influence of culture on language use
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Years 5 and 6 Achievement Standard

By the end of Year 6, students use spoken and written Arabic to exchange personal information and describe people, places and ideas related to their personal experiences
and social activities such as celebrations, for example,ie sl dlkall & ale ) & S g 3003 Slile ae cadl | sport, for example, delal) sl & i jaa) 2 sl ae dliadal) il ) call
and other interests such as b ¥ e 45 ) Glall Call tlassd) & e aa 0538 236 L3l They make shared decisions, for example, ... ol 2,1 provide suggestions such as ¢Se:
...... ol , and complete transactions. When participating in classroom routines and activities, they follow shared rules and procedures, express opinions and ask for clarification,
for example, ....... e et of atie] ¢Sy aei sl | Students use patterns of Arabic pronunciation and intonation when interacting. They locate, classify and organise information
from a range of spoken, written and visual texts related to aspects of culture and lifestyle. They present ideas and information about topics of interest and aspects of culture in
different formats for particular audiences. They respond to a range of imaginative texts by expressing opinions about key elements, such as ...... J) alats Ladll e, characters, for
example, Y aldll & el oaf Y ¢ ¥ ol 23 sl and actions, for example, 4l 23S e ol a8 Ao s and making connections with own experience, for example was Ll Ui
........ Jie Ul ¢, ...l They create and perform short imaginative texts based on a stimulus, concept or theme. They use a variety of tenses such as 5_»alally sl J=iY) and apply
verb conjugation, for example, <i/JsSi/&si) suffixes, for example, —»5/cwd; /cwdl | basic conjunctions, for example, si ¢sand a range of adjectives such as sl daall; Siall daall
o=lai¥l s LM and adverbs such as e s falua 3 by to construct sentences and to produce short texts. Students translate texts from Arabic to English and vice versa,
identifying words that are not easily translated such as is= S ¢ 5l ¢ 540 and create bilingual texts for own learning and the school community. Students identify ways that their
own biography, for example, aalall &l pall €3l 3, traditions, such as aelaayly 4l Glilall and beliefs such as 4slall wlaiiadl impact on their identity and influence the way
they communicate in Arabic and English.

Students identify the role of vowels in softening and extending sounds and apply writing conventions to own constructions. They distinguish between the structure and features
of different types of spoken and written Arabic texts and identify ways in which audience, context and purpose influence language choices and the form of Arabic used. They
provide examples of how language use and ways of communicating vary according to the relationship between participants and the purpose of the exchange, for example, g sl
Lead A3l Jaal 5l 5 Jaal) Jsha el jlaall a3 2 53l €dladll s 2nanY) i deadl They identify how languages influence each other, including the influence of Indigenous languages of the Arabic-
speaking world and regional languages such as Aramaic, Syriac, Phoenician, Persian, Kurdish and Turkish on Arabic, for example, @Sl dual ¢ il @il jiall ¢aY), They give
examples of how language use reflects particular value systems, attitudes and patterns of behaviour across cultures.
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Years 7 and 8

Band description
The nature of the learners

These years represent a transition to secondary school. Students in this pathway are continuing to study Arabic, bringing with them an established capability to interact in
different situations, to engage with a variety of texts and to communicate about their immediate world and that of Arabic-speaking countries and communities overseas.

Arabic language learning and use

The focus of learning shifts between the world of learners’ own experience and imagination and the wider world. Learners make cross-curricula connections and explore
intercultural perspectives and experiences relating to teenage life and interests. They engage in a range of interactions with others, expressing their feelings ) ik of il
4w dlle 8 3 30 £ | exchanging and clarifying their views <l kel alu ¢eli ) L | describing and explaining their actions and responses ik cuaiin) Y Flall 8 @Al and
negotiating and making arrangements idle da ;s e duasin sl 8 iixels o, They increasingly access information from local sources and the internet to explore perspectives
and views on topics of interest to teenagers, such as leisure, entertainment, and special occasions. Learners use different processing strategies and their knowledge of language,
increasingly drawing on their understanding of text types, when conveying information in a range of texts. They produce personal, informative and persuasive texts, such as
blogs, diary entries, emails, reports, articles and speeches, about their own social and cultural experiences at home and school, and in Arabic-speaking communities in the
Australian context. They examine a range of imaginative texts, such as Arabic legends, to analyse and give their opinions about themes, characters, events, messages and
ideas =85 & il and discuss and compare how elements of Arabic culture are represented. They use their imagination to create and perform songs, short plays and stories
to entertain different audiences. They use vocabulary and grammar with increasing accuracy, drafting and editing to improve structure and clarify expression and meaning.

Contexts of interaction

Learners work both collaboratively and independently, exploring different modes and genres of communication with particular reference to their current social, cultural and
communicative interests. They pool language knowledge and resources to plan, problem-solve, monitor and reflect. They use Arabic to interact with teachers, peers and local
Arabic speakers, participating in authentic situations at home, school and within the local community. The context of interactions extends beyond the home and classroom and
involves participation in community events or celebrations. Additional opportunities for interaction are provided by purposeful and integrated use of information and
communication technologies (ICT), for example, videoconferencing and e-learning.

Texts and resources

Learners read, view and interact with a broad range of texts and resources specifically designed for learning Arabic in school contexts, such as textbooks, readers, videos and
online materials, including those developed for computer-supported collaborative learning. They also access authentic materials created for Arabic-speaking communities, such
as films, literature, websites and magazines. They use a range of dictionaries and translation methods to support comprehension.
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Features of Arabic language use

Learners use appropriate pronunciation, intonation, rhythm patterns and writing conventions to convey specific meaning in a range of texts. By building their vocabulary
knowledge, learners are able to develop and express more complex concepts in Arabic. They use a range of grammatical forms and structures to convey relationships
between people, places, events and ideas. They employ a variety of sentence structures, including grammatical elements such as adjective-noun agreement, dual forms of
nouns and verbs, irregular plural, imperative and auxiliary verbs to describe and compare people, actions and events, elaborate on ideas and opinions s s Aaies dalull daly
L e e Bk sl 81 35S Lai ¢l jiul Lé s 4ala and enrich their understanding and use of language. They make connections between texts and cultural contexts, identifying
how cultural values and perspectives are embedded in language, and how Arabic speakers use particular language and gestures to convey their feelings about and attitudes
towards other people and ideas.

Level of support

The class will likely comprise background learners with a range of prior experience in studying Arabic. Learners are supported through multilevel and differentiated tasks.
Consolidation of prior learning is balanced with the provision of new, engaging and challenging experiences. Learners are supported as they develop increasing autonomy as
language learners and users, to self-monitor and reflect on language use in response to their experiences in diverse contexts.

The role of English

The classroom is increasingly characterised by bilinguality, with Arabic being the principal language of communication. English may be used separately or in conjunction with
Arabic to express ideas, personal views and experiences relating to communicating in Arabic and English in different contexts of interaction. Learners continue to develop a
metalanguage for thinking and talking about language, culture and their sense of identity from a bilingual perspective, and the importance of maintaining their Arabic cultural
heritage.
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Arabic (F-10 Sequence) Communicating

Years 7 and 8 content descriptions

Elaborations

Socialising

Initiate and sustain interactions with others by expressing
feelings, exchanging opinions about topics of interest, and
maintain relationships through apologising, inviting or
praising

[Key concepts: experiences, attitudes, etiquette, respect;
Key processes: speaking, writing, expressing, inviting,
accepting and declining, explaining]

e initiating conversations by asking peers about personal interests, for example,

axy dxgy L) Sl gl andae ) re U O 255 da ¢ A 0l @l gl ol L U 000004 clalada g Lo Sy yall Y 5SLall can o
Syl

e4aal/o jiall ) line ol it o ¢cudl o g Lty 1) Jlas 655800 430k

Il ol Sl o tlanda tant | o Ll o 65 ovie ud el s Y el tciul Ul

T 13 ¢ Sliae

e and developing and sustaining conversations with peers on topics of interest, such as sport, games, and

music
Agls 2l L) € (3150 D aaad) A5 Sl Al 35 Ja SUmiall Sle Y sa (e SGSIL st o il a3l 5 S 5 jlue (el iali Ja
¢ saaall eVt Ja

exchanging information and opinions about a range of topics such as home, school, leisure and travelling,
for example,
Uity caaf Ul ey o il o 351 Y Ul g Tasas T o ity o o esola o g Ly Alses ialaie $13L) Sl (S ) dalaiall Cans Ja
gl 5 ¢l S 8o jall canl Ul Ganil) 5 58 Ay ol ) L 3358 gaie G (815 Aal L3 S oy )T i
expressing hopes and feelings, and describing personal plans for school holidays, and the weekend, for
example,
DAL G g LY gms Ul s el Allaall 8 03 35 € ) il of il ¢l s (S Gaaball 0 ¢ aall I candl o canl g s Al Allae b
oo g Gshd) ) andlas adlall aa ) 4 g ¢ 58 e el ) Candlos a2l Casdl gy ¢ 50 S i) Gl G pas Ayl Allanll L ¢illanl) 8
Ll )l s olaa o sy
using communication strategies when interacting in social situations such as apologising, inviting and
praising

4S8 iy el s o) gae
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Years 7 and 8 content descriptions

Elaborations

Take action in collaborative tasks, activities and experiences
that involve negotiation, making arrangements, problem-
solving and shared transactions

[Key concepts: negotiation, expressing preference,
collaboration; Key processes: planning, discussing,
agreeing/disagreeing, making decisions]

expressing preferences for plans, comparing and contrasting alternatives, and negotiating solutions, for
example,

oY) e Jami ¢ e Juadl
Laipad) (055 elosall 8 S paall Allae 8 caadi o 13ka teluall (8 Lainadl ) ladll e 381 Y ediian LY daalll sda gy ) Juadl
& s ALl e damdl Gl (Y gp gl Algs Allae 8 el Jaailes Dol 0588 el oL Lol daa 3
collaborating with others to plan events, such as arranging a day out or a birthday party and making
shared decisions
e ve Jia ¢ paall a1l ¢ al llia alua s pilall deladl llia ) 32k Coga ol Sl o5 did ) ) Cands o (on o
bl Ao L) fagi Alaad) 4ty ) re I02Y e 2aY) o g (el
responding to invitations by accepting, declining and providing reasons for non-attendance, for example,

il Yy e o 255 dind s sean Ul Jmans ¥ el oY Laisadl 1) 3T of 5081 Y Gl Aleal) el g peal) e Sa TS0
sl Y oSae I

asking for opinion relating to group weekend plans, and resolving disagreements by providing alternative
suggestions, for example

Jandl Cya 18D il ool I Al d Jumis Lia Al ) 59 Le e (35S0 Cgas o IS (315 Y Shuandl) oy Laigaal) 1) Ui a5 0 5 58 b ¢ pams

SIS Saa e Gl ¢ s sl (pand bl ool U s b $lilie L je Loy ) Sl e Limje Ll o1 13 ¢dle ) ) 58 gola | i
£ 5 Lo e sal) "Aalil 5 501" m pe
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Years 7 and 8 content descriptions

Elaborations

Engage in classroom interactions and exchanges, clarifying
meaning, describing and explaining actions and responses

[Key concepts: opinion, perspective, mindful learning,
exchange; Key processes: describing, explaining, clarifying,
expressing]

exchanging ideas and suggestions with peers, for example,
oSl 5 Lo Sl ) ga¥1 odani o ey oS el Llae | € el Ly = i 13La
clarifying meaning of expressions, such as in statements, questions or comments, by giving examples
JUal Qs e ¢S €30a galaliall (58 pans sligy Jale 5 ¢ ) suall (o Cang olia o Ul auadl tladin i€y U a5 S G e
contributing to class discussions by expressing opinions, using reflective language, for example,
dles Calall el il Cansal €0 sl g Laua i) (S ea )l e s o LiaiaY ¢ slal T 5 Lial o< )

describing actions and responses and giving reasons i) (EY il 5 taulie s 5 a3V La 5 ) pall Cuuag
Ulle dapn e Joanin c@inl) b Jiiaela o) Sl s 5l delud) caad 5 o ol e U 6 jalie

Informing

Locate, interpret and compare information and ideas from a
variety of texts relating to topics of interest such as leisure,
entertainment and special occasions

[Key concepts: representation, community; Key processes:
identifying, classifying, comparing, summarising, relating,
understanding]

identifying context, purpose and audience in a range of texts such as articles, reports and documentaries

gathering information independently and collaboratively about events or people and comparing how
various sources, such as magazines, newspapers and websites, use language to convey meaning

listening to, viewing and reading texts to extract elements that reflect different aspects of Arabic culture
related to topics such as entertainment and special occasions, for example,

el zeal s g Sl el sl ¢y laall Bl
2l s Ay shall cilulie daalall Sall sl ) ae a1 e tlgy JiiaY) (3 5k 5 Aakiaa) gl de Y

analysing and summarising information from texts, such as television programs, reports and
documentaries, and comparing how ideas are conveyed differently

A5 ) el all ¢4 ) sl el all 63 AL 20800 el all A%l Ay pall 22UEY)
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Years 7 and 8 content descriptions

Elaborations

Present information to describe, compare and report on
ideas and experiences in print, digital and multimodal formats
selected to suit audience and purpose

[Key concepts: representation, experience, audience; Key
processes: describing, summarising, comparing, reporting]

e conveying information in texts such as notices and newspaper announcements to inform others about an

issue of interest and an upcoming event, for example,

Ll (e b palae ilin a5 5 ¢adE) Cundl o s dalall A50a0) 5 S Jliia) 3 a1 dyms A yad) Adlall JiiaS ala (e
Aol 8 Jaiend

e presenting views on topics related to personal experiences in texts such as blogs, emails and speeches,

for particular purposes and audiences

e organising and presenting information to an Arabic-speaking audience, for example, creating a visual

presentation comparing cultural aspects of life at school and at home for young Arabic speakers or a
video recording of a cooking demonstration

e reporting on own and others’ experiences, such as holiday trips or a school camp, for example in a digital

presentation, and comparing own experiences with others’, using expressions such as

el b ) ¢y Sl 8 aliad ) AL shall cile Ll (e a2 I ¢l | g yed Cauall 3030 dpdle Laiy A il Ala )1 Al
T;M\}S‘“;&Miéﬁgﬁh
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Years 7 and 8 content descriptions

Elaborations

Creating

Compare ways in which people, places and experiences are
represented in different imaginative texts, analysing ideas,
themes and messages and contrasting them with own
experiences

[Key concepts: representation, morality, context; Key
processes: analysing, comparing, contextualising, explaining]

expressing personal opinions about ideas presented in various texts such as stories, films, songs or video
clips, for example,

€AY e lail) JSLEe (i alidl) (m ymy ¢l g e alil) ¢ g s Jaan LR adaial) ¢ liae 138 5 Al all e Cludl) aady oLl
Wlaall e e ed Aliaa A

stating and explaining personal preferences about characters, themes, ideas and events in texts, using
expressions such as

s QHJSL&AU'A)’S}@):J\g\_.\..ﬂ\#wﬁ@yﬁijdab}%}uQﬂ@yﬁw@Aﬂ\&wwi
sl W ) 90 Liagl 291 el T Gl Juadisall (8 Y) eilaia g Allisia duadl)

analysing how people, places and experiences are represented in a variety of imaginative texts, such as
extracts from a play or scenes from a film, and comparing how key messages and beliefs are
communicated

expressing and exchanging opinions about typical features, language use and cultural elements in
contemporary songs, films or video clips from the Arabic-speaking world, and comparing them with similar
ones from the English-speaking world

Create and present imaginative texts involving fictional
characters, events and contexts such as songs, poems,
plays, stories or video clips to entertain different audiences

[Key concepts: imagination, emotion, context, audience; Key
processes: composing, performing, building context and
character, entertaining]

creating cartoons, plays or short stories to share in class about an imaginary experience in their own life
or a dream for the future

illustrating own imaginative stories in print, visual or digital forms, such as captioned photo stories

composing and performing imaginative experiences for the school community, through role plays, raps
and video clips, using expressive language and movement to illustrate meaning and to entertain

creating modified versions of traditional Arabic stories and films, such as

ol Zluadly gl e3le | by introducing new characters, contexts or alternative endings

Draft Australian Curriculum: Languages — Arabic

a7




Years 7 and 8 content descriptions

Elaborations

Translating

Translate and interpret texts from Arabic to English and vice
versa, comparing own translations with others’, discussing
differences and possible reasons and alternatives, and
making language choices that best convey equivalent
meaning

[Key concepts: meaning, equivalence, choice; Key
processes: interpreting, comparing, refining]

e translating and interpreting texts from Arabic to English and vice versa, and experimenting with
interpretations of unknown words or expressions, reflecting on challenges associated with transferring
meaning from one language to another

e comparing own and others’ translations of the same text, commenting on differences and similarities
between versions and considering possible reasons for these

 translating and interpreting texts, identifying culturally specific vocabulary, for example, <l ¢ sic and
expressions, such as &y e <l ol SE el e & 2eall discussing the translation process relating to
choice of words that best reflect the meaning, equivalence and contextual appropriateness

e paraphrasing English words or expressions that have no specific equivalent in Arabic, and annotate them
in order to convey their intended meaning, for example, mufti day, fundraiser

Create bilingual texts on particular themes or events in
different modes, such as menus, brochures, cartoons or
video clips, explaining cultural words and expressions, for
example, by using captions and descriptions

[Key concepts: language, culture, meaning; Key processes:
selecting, relating interculturally, designing]

e creating bilingual subtitles, captions or commentaries for texts, such as brochures, slide show
presentations or video clips, that inform the school community about aspects of culture in the Arabic-
speaking world

e producing bilingual texts in both Arabic and English about community events, such as a concert
promotion or an interview with a celebrity for a community radio station, in print or multimedia formats, for
example, posters or advertisements

e designing menus or programs for Arabic-themed events, with key items and information in Arabic and
explanatory notes in English

e creating a short film about social interactions amongst different speakers of Arabic, explaining cultural
elements that may vary in different parts of the Arabic-speaking world and may be unfamiliar to English-
speaking viewers
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Years 7 and 8 content descriptions

Elaborations

Reflecting

Reflect on cultural differences between Arabic and English
communicative styles, discussing how and why they modify
language for different cultural perspectives

[Key concepts: communication, cultural perspectives; Key
processes: reflecting, discussing, connecting]

e discussing cultural cues in communication that suggest differences in traditions, ideas or values, for
example,

Ldie 5 ol old o sl oLs () s Je Al Luladl) ¢ ALY (oS g elila (oS - Sie 3, 7S0a) duadll

o reflecting on the influence of Arabic culture on their own communication style, for example, using
gestures, words or expressions with particular cultural significance in Arabic, and discussing whether they
modify their communication style when interacting in English such as kissing your own right hand, then
raising your eyes and your right hand used for expressing thanks

e comparing choices of language and behaviours when communicating in Arabic and English, explaining
the modifications they make and why, for example, when addressing older people, with titles such as »=
(cik) A 4 sac)

e considering own and others’ responses and reactions in Arabic/English intercultural exchanges and
discussing reasons for different interpretations of meaning for example, Arabic —speaking men stroking
the moustache in connection with an oath or a promise indicates sincerity, while raising the right hand
when making an oath is expressed in the Australian context

Reflect on how and why being a speaker of Arabic
contributes to their sense of identity and is important to their
Arabic cultural heritage

[Key concepts: cultural heritage, identity; Key processes:
reflecting, explaining]

e discussing how being bilingual allows them to present ‘self’ to others in particular ways, for example, as
being ‘Arabic or Lebanese/Egyptian/Iragi’, and recognising that identity includes culture as well as
language

o reflecting on the role of language in expressing identity, considering when, with whom and why different
languages are used and reflecting on whether their own identity changes when they use different
languages

e expressing to others how Arabic is part of their identity, reflecting on when, how and why they use Arabic

e sharing views of what their Arabic culture ‘is’, and what elements of culture do they accept and what
elements do they reject, and how it relates to language, identity and experience, using statements such as
‘My culture is ...’, ‘Culture can ...’
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Arabic (F-10 Sequence) Understanding

Years 7 and 8 content descriptions

Elaborations

Systems of language

Understand rules for intonation and pronunciation and
apply writing conventions with increased accuracy in
spoken and written texts

[Key concepts: writing conventions, pronunciation,
sounds; Key processes: selecting, speaking, writing]

understanding that sentences can be separated by commas and that a paragraph may only have one full stop
at the end.

understanding that the marks used the Arabic script such as sl s 524 5 ¢ 533l influence pronunciation and
meaning in words and sentences, such as se/35e2 ¢Jul/ Jal

using the rhythms of the Arabic language, including intonation, tone and stress, to increase fluency and
enhance expression

applying spacing rules between words and using their knowledge of writing conventions to expand on ideas
when writing short texts,

making choices in relation to the use of punctuation such as (¥) and adjusting the flow of ideas by increasing
text cohesion and expression

Understand and use grammatical forms and structures,
such as adjective-noun agreement, adverbial phrases
(time, place and manner), irregular plural, imperative and
auxiliary verbs, to expand on spoken and written ideas

[Key concepts: grammar, accuracy; Key processes:
expanding, speaking, writing]

using < in addition to the present tense to express future plans, for example,
CllaiaY) aey 3l (g il (o g shalal) Ay s 2y Dadlall Y J201 g
understanding and describing current, reoccurring and future actions, using auxiliary verbs, for example,
bl i il )y Lo ¢ jtaall A dery o J)) L
using the conditional mood as a formulaic expression, for example,

Basaa Ay KN A ol ) (6 iy (o sualall 138 laiaY) 8 Ciaa
understanding and using the conjunction Liv to compare people and actions, and expanding on expression,
for example

ST A i) 3 ) Apd Ly ¢l il 8 Lin Aals 0y 5 Aniae Aalild) Al
referring to a date for an event such as a birth date, noticing that names of months differ depending on the
region of the Arabic-speaking world, for example,

Yoo Gl e Ldlall €1999 Ji ) (e uelall
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Years 7 and 8 content descriptions Elaborations

e using ordinal numbers to sequence ideas in oral interactions and written texts, such as
Tyl dat das
e using interrogative words and expressions, such as s ¢/ to ask questions and make requests, for example,
&)l s I Js of aehins da @l e §uel 40ai ol @Y lae ) jumal ¢ila ) Sell Gl Lo Ciagd Ja Solaia) dlaie il g sl AL A
gl

e expanding their knowledge of noun-adjective agreement through understanding and applying the irregular
plural form, for example

Gsaile & salaa £ s2ginn 2ad0/ el $hlan alil/p g e CIS/US Baan ul JS/ i S 6508 g/
e using specific structures relating to expressions of praise, encouragement and persuasion, for example,

dgnall e B a je) ¢Sl daal 5 JulSE Y ¢ pall a5 5 ) saall JaST ¢0S3 (ads ol dllae Jual 5 G ¢ 5] ) Jae Il | e
il el dilaall

gk

using expressions such as_=S¥/ ¢« S/ to indicate preference and show comparison, for example,

s 3 Ll ) B b a8l o 5l sdilaiall 3 3aY) g Uity gAY o) (e ST Eiaa @l 5ol Lo i jae o) ¢l Canlall (e ST Canlall 138

expressing opinions and feelings using expressions such as
Alladl 8 4 5o Jaal W il f e el yind 8 430500 shlial) ) bl Levie saleldly e

e using conjunctions, such as ¢ &3l to show differences and contrasts in ideas, for example,

A5 Y Al iy ol olaial) (B ala e st DI 3L ) () gadals el o 30 a2
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Years 7 and 8 content descriptions

Elaborations

Expand understanding of how the structure and language
features of personal, informative and imaginative Arabic
texts suit diverse audiences, contexts and purposes

[Key concepts: textual conventions; Key processes:
comparing, examining]

e applying knowledge of texts and their purpose, and predicting the meaning of unfamiliar vocabulary and
phrases

e analysing the language features and text structure of different samples of a particular type of text, such as a
diary entry, to identify how ideas, representations and reflections are presented

e exploring a range of imaginative texts and comparing the use of language features such as imagery and
exaggeration, and discussing how these are used to convey meaning and appeal to the audience

e examining how the structures and features of a variety of informative texts, such as reports and articles reflect
the intended purpose and how the choice of vocabulary reflects ideas and perspectives

e explaining linguistic choices used to vary texts according to their intended audience and degree of formality,
for example, changing from Modern Standard Arabic to colloquial Arabic to indicate changes in relationship
between participants or degree of (in)formality

Language variation and change

Explain how elements of communication and choice of
language and register, vary according to the context of
the situation and the context of culture

[Key concepts: body language, expression, negotiation,
choice; Key processes: reflecting, selecting, connecting]

e understanding how particular gestures and body movements used by various Arabic speakers, such as eye
contact and the use of personal space, reflect feelings and attitudes towards other people and ideas

e recognising that different situations require different levels of politeness depending on the context and
speaker, for example, a gift from parents to a teacher may be a polite gesture in some Arabic cultures but
inappropriate in the Australian school context, or having opposing opinions on a current issue may be totally
acceptable in the Australian context but viewed as being disrespectful in some Arabic cultures

e identifying and reflecting on how emotions and attitudes, such as respect or embarrassment, and personal
views are reflected in the choice of language in various social settings, such as public forums and school
contexts

e identifying and comparing the features of language that distinguish the purpose for which it is used, for
example & &) o cuiall b " b scud U aladiad sdilall el ol el 1S LS L tdiadl) ddclaall gy aa yaY) Jad
w‘* " fﬂj}u

e comparing informal classroom interactions about a current event or issue with news and current-affairs
programs, and analysing differences
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Years 7 and 8 content descriptions

Elaborations

Explore and reflect on the impact of social, cultural and
intercultural changes such as globalisation and new
technologies on the use of Arabic in different contexts

[Key concepts: globalisation, technology, dynamic
systems; Key processes: researching, explaining,
reflecting]

e investigating and explaining the influence of globalisation and new technologies such as the internet on Arabic
as a dynamic language

e exploring the power and function of Arabic regional dialects in digital and social media

e researching and reporting on evidence relating to the influence of Arabic language and culture in the local and
broader Australian community, for example, food industry (Lebanese restaurants and bakeries), the
entertainment industry and the media (the Arab Film Festival, SBS Arabic radio and television, Arabic films)
and education (Arabic bilingual schools)

o reflecting on changes in their own use of the Arabic language, identifying new terms and behaviours that they
have adopted in response to changes in technology and social media, and how these changes have become
part of their everyday language

Role of language and culture

Understand and reflect on language choices made in
order to express ideas and perspectives that relate to
cultural elements in everyday communication

[Key concepts: cultural expression, representation; Key
processes: analysing, selecting, reflecting]

e dentifying and discussing how values or attitudes are differently reflected in Arabic and English, for example,
attitudes to being on time reflected in language such as i i g aa g 233 Y ¢Aliall g8 o fJa=ind ¥ and social
interactions such as expressing thanks or appreciation more or less directly, or attitudes to making an apology

e considering how differences between ways of using language reflect cultural influences, for example,
@ le 255 4 uall s 21 BV fale daall e sl gy all rclbaiall b Ol ) @l el

e examining how and why language and cultural practices are interconnected, for example, by identifying
religious origins or connotations associated with places such as

DoV il alds )l i S0 ASL €63 <
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Years 7 and 8 Achievement Standard

By the end of Year 8, students use written and spoken Arabic to initiate and sustain classroom interactions with others, to exchange views, for example, aiei tAxice Ll ) dabudl
las aie Liudl o and express feelings such as cusl ) cuall Laxie sabaudly 7 il el G sall el Laie «dlaid) | They use language conventions such as s i) J) el il 5 eyl 5 i /a5l
Jeall Al 8 Ll s Jual &), vocabulary and sentence structures to apologise, for example, ....oe L3l «aul U invite, for example, ... sasi of sl ¢ .30 2o Jial dsedl | and offer
praise such as ..ol sl ¢, o ), They clarify meanings, explain actions and responses and complete transactions by negotiating, making arrangements and solving problems,
for example, flaelul o &5 o fan Cand) LLST g 13k | daa¥U ol Ju )l Cosas tlalia fae @)l d jadd) aay &by Joail Gasas, They apply pronunciation and rhythm patterns in spoken Arabic to a
range of sentence types. They locate, interpret and compare information and ideas on topics of interest from a range of written, spoken and multimodal texts and convey
information and ideas in a range of formats selected to suit audience and purpose. They express opinions about the ways in which characters and events are represented in
imaginative texts, and explain ideas, themes, and messages, for example, ... S o=l 3 L Js¥ (=il G ¢ ue e S Wb il & Students create texts with imaginary places,
events, people and experiences in a range of forms to entertain different audiences. They use grammatical forms and features such as adjective-noun agreement, for example,
Alieall Alil/a sl QLA adverbial phrases to indicate time, place and manner such as Gkl —uaiia & ¢ SU #luall 8 and irregular, plural, imperative and auxiliary verbs, for
example, Wilsals oS | Y Jaé | Sl aaa to elaborate their oral and written communication. They translate texts from Arabic to English and vice versa, and compare own
translations with others’, explaining differences and possible reasons and alternatives. They make language choices that best reflect meaning to create bilingual texts, identifying
and using words and expressions which carry specific cultural meaning. Students explain how and why they adjust their language use according to different cultural contexts,
and how being a speaker of Arabic contributes to their own sense of identity.

They apply their knowledge of writing conventions, such as punctuation, to convey specific meaning in a range of texts, for example, Jeall 5 il 5 HISELYI 5 algdin) Gladle 5 Jual 4l

4kl They analyse the structure and linguistic features of a range of personal, informative and imaginative texts and explain how these features are influenced by the context,
audience and purpose. Students explain how and why changes to social settings affect verbal and non-verbal forms of communication. They explain the impact of social, cultural
and intercultural changes such as globalisation and new technologies on the use of Arabic in different contexts. They explain how language choices they make reflect cultural
ideas, assumptions and perspectives, for example,cuisall s JS3all (i 5 Jie 43 KA oy sliadl edains Ji¥a Dl Gilalliae @l dll Gl jladl
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Years 9 and 10

Band description
The nature of the learners

At this level, students bring their existing knowledge of Arabic language and culture and a range of strategies to their learning. They are increasingly aware of the world beyond
their own and are engaging with youth-related and social and environmental issues. They are increasingly independent in terms of analysis, reflection and monitoring of their
language learning and intercultural experiences. They are considering future pathways and options, including the possible role of Arabic in these.

Arabic language learning and use

Learners are immersed in Arabic language, initiating and engaging in discussions and debates on topics of interest, and responding to enquiries. They reflect on the cultural
and linguistic appropriateness of their language use in interactions and make necessary adjustments. They engage in an increasing range of interactions with others, seeking
and giving advice 1x suie LY dalidl dlaasl dialy )l s @Y discussing future plans and aspirations 4lss of aseall e sy aciaall & &l 2 3 and justifying their ideas and opinions
o) el sl Y 6188 @l o il U They access and evaluate information about places, events, people, experiences and cultures from diverse sources, and convey perspectives
and views on topical issues such as friends, family and relationships, social issues, youth culture, community matters and the natural and built environments, making connections
with their own ideas and experiences. Learners produce a range of texts, such as informative, narrative, descriptive, procedural or persuasive texts, for a variety of contexts,
audiences and purposes. They use their imagination to create and present texts, such as stories, plays, poems and speeches, to express ideas, attitudes and values through
different characters, events, settings and techniques. They develop translating and interpreting techniques and intercultural awareness to order to mediate between languages
and cultures. Through their engagement with diverse texts and resources, students explore how cultural practices, concepts, values and beliefs are embedded in texts and how
language choices shape and reflect perspectives and meaning.

Contexts of interaction
Learners interact with peers, the teacher and other Arabic speakers both locally and globally through a variety of means and modes of communication, including digital, online,
collaborative performances and group discussions. The context of interaction extends beyond the classroom and involves investigating and reporting on issues in the local

community and transacting with local Arabic speakers to negotiate services. These experiences provide learners with a sense of connectedness and purpose as Arabic and
English speakers.

Texts and resources
Learners use diverse resources such as Arabic nhewspapers, magazines, documentaries, films, stories, songs, television programs, entertainment performances and webpages
as references to assist them with discussions and research projects on Arabic language and culture. They explore a variety of text types, such as poems, articles, formal letters,

interviews and speeches, and deal with a range of informational, historical or literary perspectives, views and arguments. Learners use a range of dictionaries and translation
methods to support comprehension, build vocabulary and elaborate on ideas.
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Features of Arabic language use

Learners apply appropriate pronunciation, rhythm, stress and tone and a variety of language features and complex sentences to enhance their spoken and written
communication. They apply complex grammatical structures, such as indirect object and passive voice, to express their ideas subjectively in texts such as articles and speeches
slakall 3,58 il adl 233 ¥ | They expand on their views and opinions by using persuasive language, such as the subjunctive and imperative moods s shwY! aldll | sali ¢ i ¥, and
use cohesive devices to link and sequence ideas and information 4l » » ge Saal of 3l L) 3 They analyse and explain how and why language use varies according to cultural
contexts, relationships and purposes, and develop the language of reflection in Arabic.

Level of support

Support at this level of learning includes rich and varied stimulus materials, continued scaffolding and modelling of language functions and communicative tasks, and explicit
instruction and explanation of the grammatical system, with opportunities for learners to discuss, clarify, practise and apply their knowledge. Critical and constructive teacher
feedback combines with peer support and self-review to monitor and evaluate learning outcomes, for example, through portfolios, peer review, e-journalling.

The role of English

Arabic is predominantly used as the medium for classroom interaction and content delivery. English is only used when necessary to allow for further explanation, reflection and
discussion of more demanding concepts, particularly when making connections between language and culture. Learners explore how language influences cultural experiences
and ways of thinking and of viewing the world. They examine their personal and cultural identity and reflect on the nature of intercultural exchanges in which they are involved.
They question the assumptions that Arabic and English speakers bring to interactions, and discuss ways to increase mutual understanding. They view their bilingualism and
biculturalism as an asset for themselves and for Australia.
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Arabic (F-10 Sequence) Communicating

Years 9 and 10 content descriptions

Elaborations

Socialising

Initiate, sustain and extend interactions with others through
seeking and giving advice, discussing future plans,
aspirations, relationships and social issues

[Key concepts: relationships, education, community, social
issues; Key processes: advising, explaining, persuading,
commenting, justifying]

sustaining interactions by asking for and providing specific information and elaborating on ideas, for
example,

§. e Le 68 il o 2 53 ol (¢ i) caas elily Gl ¢910gy s 13
extending on others’ responses by providing suggestions and giving advice, for example,

Led culie \Sa 13 €lia 5y gaall aa o) Al J3a o7y Sl 13 155 Y 3L €lan Sake LSy Aalildly laail ¢dialy )l cand olil Ly
sharing ideas and making suggestions relating to own and others’ experiences and aspirations, for
example,

¢lo slaall S L s iU Al @l Jus s o ) ) ¢ sl Al opasdad) e (il 3 s ¥ Lyl ol halildl ol i Lagf Ul

i gall alatl o el il 3y 50 el o

participating in discussions relating to relationships and social issues, such as (youth employment,
smoking and poverty) using reasoning and justification, for example,

il 3l £ phaall Gl 3 e HESN) Gy sed Anlally jiae Gaall 65 58S dupaall iliad 5 GY (Soa a) s dead) LA aulaien Y

lay of guendl e a5 painall

Negotiate actions and contribute ideas, opinions and
suggestions in interactions related to shared tasks,
transactions and problem-solving, managing different views
and perspectives

[Key concepts: roles, perspectives, responsibility ; Key
processes: commenting, selecting, evaluating]

planning and negotiating collaboratively in scenarios related to travelling or living in an Arabic-speaking
country, such as using transport, eating out or visiting tourist places, for example,

8 A3l slaliall il Cagas 5 a 1 5 jl A Ll ge A s Juadl ¢l ) Jual 5l sabind Casu s jald) ) Jual Loxie
Y (8 A Y BRI a5l g Al Ay pall ¥ SL) Canf eiling aelae ) caadlos Gl 53,3 danda) (il A ¢ jadll

making complaints and recommendations and seeking solutions, for example,
fas Adle Ll Sl eal€T o a5 Ta ks S pladall ¢ ST uilaie ) dalay Bail) ¢l 30 Alalaa 48y yha e (i sic

organising an event such as youth meeting through social media to raise awareness of environmental or
ethical issues
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Years 9 and 10 content descriptions

Elaborations

contributing opinions using online and digital forms of communication such as emails, school chat
forums and community websites to discuss various social issues such as youth employment
opportunities or issues related to freedom and equality

.b;‘):\.\:_"\”&u@?\@)}‘@@jé}uﬂa}n\ﬂ\@nﬂb@‘m& e L) edailan) 45 S L) ‘MML}A‘)&JP}@&A“
aal

Engage in language learning tasks and experiences,
discussing and justifying ideas and opinions

[Key concepts: interconnection across concepts and actions,
mindful learning; Key processes: discussing, connecting,
justifying]

expressing and justifying own opinion in class discussions and debates, for example,
188 el o yind Ul egl ) ol dlan las a3l
sl SISy el 8 e i1 Y
eliciting, reflecting on and responding to others’ opinions, for example,
§5 i sall 8 el ) La 68 paam Saias 13t by il 5 € DS o 81 65 € oae 85 J falaadl o2 b el L
lsna 13 Gl 8 G o cil ddially de i @loDS
ey ol ) daul Tahie Gl GlodIS G 6 ) classl _al jia) ge b€ o (880 cad il dlagmin (al SlodIS G i

making connections between ideas and consequences, and cause and effect, for example,

Y aslall a5 JaST Al €515 Uil (S Wity &Y (el Gyl JaST Al ¢35 5hal) 8 calland el 5 jlns G 150G G jaall ) cilia
JI 55l agdl

¢ caall ge @ AL Y Al 8 Ml e ¢ am Gl 2 5 o) dadeal) 65881 ABGY) 8 glateY) & s s )
Lea ) el W 5 Gl 8 1,8 Qs 5 el el i)

praising, complimenting and encouraging peers when discussing ideas, for example,

Uado ol 3 s S5 ol 143 jiue 5 ,S8 038 8l sqae Jual 5 1AL 55K 10005 | Slie
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Years 9 and 10 content descriptions

Elaborations

Informing

Locate, analyse, interpret and evaluate information on issues
of interest to young people, making connections with own
experiences and considering various perspectives

[Key concepts: representation, perspective, private and
public world; Key processes: summarising, interpreting,
evaluating, connecting, relating]

e understanding main ideas and evaluating information from texts such as articles, reports and news

items, on topics such as the environment, world sports, and youth culture, for example,

el alal) Sauill ) suall g 4 sl ) jlaadl JBA e L3S 48 55 ¢ (pma Jady i) ¢(pima puia g (10 Ay Al

e distinguishing between fact and opinion in texts such as articles and reports, using critical literacy skills

to recognise bias by evaluating textual purpose and language expressions used, for example,
Jasme e dox 1 ¢ 5eie Ll e ) adlaal) ele jSa1 3l
Joge pe LN Anlle o) ¢ geiall LN oany cllia rédica jladl g sy gall G olas A0l

e analysing and interpreting information collected from various sources by summarising, sequencing and
prioritising, considering audience, purpose and context and drawing personal conclusions, for example

N PV [ ISP I - VOR, ENE g | PR VKPR O U I S I TON A [N

e using information obtained from a range of sources in order to debate issues of interest, such as
generation gap, teenage issues, immigration or parents’ expectations, using persuasive and evaluative
language, making connections with own experiences and considering different perspectives, for
example,

Of Lale ¢ Al s ) dalag gas SIS Gl ¢dial yall Ala o 8 agilinl saclise oY) o cang 66li ()50 Qs 55 S oLl 5 JaY) (536l
i) b bl e o laan e ang S Al ) s
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Years 9 and 10 content descriptions

Elaborations

Construct and present texts in varied styles and formats to
convey own and others’ perspectives on ideas and
information for different contexts, audiences and purposes

[Key concepts: audience, purpose, media, perspectives; Key
processes: constructing, persuading, comparing, evaluating,
connecting]

producing texts for different contexts, audiences and purposes to convey own ideas and interpretations
of various texts using oral, written and multimodal formats, such as blogs, articles and oral presentations

conveying information relating to community matters in texts such as posters, brochures and web pages,
relating to community matters, for example, a brochure promoting a holiday destination, a poster for a
doctor’s surgery encouraging healthy eating, or a web page reviewing a new Arabic film

persuading others about a particular issue of interest in texts such as blogs, using language expressions
such as
i o b Lule laal s Taige 320 5 o V1A AD) caia (8 T3 138 99 e 130 ] 89 a6 o Jind Ja tany Sal
Adaadl Caleal Ale ) iis Ua ¢l yie ) 13
evaluating and reporting on a contemporary social or ethical issue using a range of presentation
techniques, for example, flow charts, PowerPoint presentations or video clips

Creating

Explore a range of imaginative texts, analysing themes,
values and techniques, and discussing how aspects of
language and culture help create particular effects

[Key concepts: culture, emotion, values, style; Key
processes: analysing, discussing, interpreting, evaluating]

listening to, reading and viewing a range of imaginative texts, such as short stories, films and poetry,
identifying technical aspects and analysing elements of language that convey emotions and values

reading texts such as poems and short stories, analysing the main messages the author wishes to
convey and discussing the values presented in the text that relate to their own experiences

analysing and evaluating the lyrics of contemporary Arabic songs, identifying themes, messages and
cultural aspects expressed through language

discussing how texts such as short films portray social issues, such as relationships, wealth and poverty
and change, and values, such as honesty and equality.
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Years 9 and 10 content descriptions

Elaborations

Create and present imaginative texts to express ideas,
attitudes and values through characters, events and settings
for a range of audiences, contexts and purposes

[Key concepts: imagination, creativity, morality; Key
processes: composing, engaging, projecting, presenting]

creating various types of imaginary texts, such as songs, stories or video clips, to convey messages that
reflect own perspectives on Arabic values and practices, such as traditional filial piety or the value of
education in the modern context

creating imaginative texts, such as short stories or plays, and building characters, themes and settings
to entertain a specific audience, such as younger Arabic learners

composing and presenting imaginative poems and songs that relate to significant celebrations or events
in both Australia and the Arabic-speaking world, for example,

GV ehagd xe ¢ (il il gl aall galeall ae ¢dika ) sle )

creating reflective and critical texts such as diaries, blogs and articles to express own opinions about
imaginative texts such as films, stories or poems using expressions such as

U yabas (S0 52 Basal) 4818 ediilaie e Lilaad il il ¢l Al o) iy wiciasl ol ¢lan Guld 1S alall 3 81 550 ¢Slae aldll IS oS I L

5 S

Translating

Translate and analyse texts from Arabic to English and vice
versa for different audiences and contexts, and reflect on
how cultural values, attitudes and perspectives are
represented in each language

[Key concepts: audience, context, perspective, values; Key
processes: reflecting, interpreting, comparing, analysing]

translating texts such as advertisements and letters from Arabic to English and vice versa, identifying
cultural elements and reflecting on how they are encoded in common words and expressions, for
example, 385 8l () jind e @l ol s a3l ¢ 88 e G iiaa ¢ jea) Al L) 42K 55 G il 15035 Y ¢ gyl U
ooliiacal Cuan g <Al o gl el

reflecting on the difficulty of achieving equivalence in translations of creative texts such as poems, songs
and film clips, identifying and explaining words and phrases which require particular elaboration or
explanation, for example, ¢als b e el i) ) ¢ gd 6l g Al

experimenting with and interpreting and translating popular Arabic expressions, proverbs or idioms and
reflecting on the social and cultural values which may be embedded in them, for example,

Ol (e a4 ) sdalall Alaall g ADll U L faan g 5 Ges da s 3 e ¢l JE )

analysing existing translations of bilingual texts, such as sub-titled short films, making comparisons with
own translations and reflecting on why translations may vary
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Years 9 and 10 content descriptions

Elaborations

Create bilingual texts that reflect aspects of culture for
Arabic- speaking and English-speaking audiences in the
school and wider community, for example, pamphlets, travel
brochures, road directories

[Key concepts: representation, cultural literacy; Key
processes: interpreting, referencing, relating interculturally]

considering how to maintain the integrity of original texts when translating into Arabic or English, for
example, explaining culture-specific concepts relating to Arabic-speaking communities, such as il
oY1 JaYI e JIsdl s Sl or to the Australian context, such as ‘the bush’ or ‘the outback’, and
representing original ideas and meanings bilingually

producing bilingual texts, such as video clips with subtitles, explaining cultural practices in Australia for
Arabic-speaking viewers, for example, bushwalking, Anzac celebrations

producing public texts in both Arabic and English, such as brochures and leaflets, for different contexts
and purposes, for example, for Arabic-speaking students studying in Australia, Arabic-speaking holiday
travellers or Australian schools hosting Arabic-speaking visitors, and reflecting on the process of working
in both languages

creating captions or commentaries in Arabic and English to accompany texts, such as song lyrics, video
clips, film extracts or parts of a TV program, exchanging and comparing bilingual texts with peers and
discussing the best ways of achieving consistency in meaning

Reflecting

Reflect on how meanings vary according to cultural
assumptions that Arabic and English speakers bring to
interactions, and take responsibility for contributing to mutual
understanding

[Key concepts: cultural assumptions, judgment; Key
processes: reflecting, relating interculturally]

considering how being bilingual offers additional ways of interpreting the world and representing
experience

challenging cultural assumptions and offering different perspectives to new cultural contexts or
situations, for example, the idea that all Arabic speaking people dress the same or eat the same food,
many Arabic speakers speak more than two languages, every Middle Eastern country has its cultural
unigueness

identifying moments of embarrassment or communication breakdown in own intercultural interactions,
exploring reasons why and suggesting adjustments that could be made to enhance mutual
understanding, for example, explaining to a non-Arabic speaker that exposing the sole of your foot/shoe
to a person’s face would be considered extremely bad manners and interpreted as a grievous insult

discussing elements of successful intercultural communication, for example, attentive listening,
objectivity when discussing social issues, and understanding that negotiating differences in perspective,
or being open/flexible is standard human behaviour
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Years 9 and 10 content descriptions

Elaborations

Reflect on own cultural identity and how it is both shaped by
and influences ways of communicating, thinking and
behaving

[Key concepts: perception, identity, communication; Key
processes: discussing, evaluating, reflecting]

composing a cultural identity profile to exchange with non-Arabic speakers, making decisions about what
points of information will be of most interest

reflecting on choices made to present self to others in particular ways or to conceal aspects of identity
when interacting across cultures, noticing differences in the way they communicate, think and behave in
different contexts

exploring how individual ways of communicating, thinking and behaving reflect and help to shape their
own cultural identity, for example, why an Arabic Australian teenager, who speaks English better than
Arabic and understands more about culture in the Australian context, may view himself/herself as
Australian more than as Arabic

comparing and contrasting an Arabic and Australian experience, such as a celebration

considering how their own and others’ identity may shift according to the place and time
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Arabic (F-10 Sequence) Understanding

Years 9 and 10 content descriptions

Elaborations

Systems of language

Understand how rules of Arabic pronunciation, including
patterns of stress and rules of pause, and writing
conventions enhance meaning and aesthetic effect

[Key concepts: fluency, complexity, appropriateness; Key
processes: applying, analysing, synthesising]

e understanding that certain sounds in Arabic words can dropped from pronunciation such as the ‘t” sound in,
4dla cleudl and the tashkeel in 48 phie (aedl) tdiay yo il

e understanding that sentences could contain one or more verbs and can be joined with s or other cohesive
devices

e recognising the need for pause or change of tone in complex sentences with embedded clauses, for
example, af¥) sl als Laie dadl (e s tlee a e S

e apply understanding of how tone can convey emotions and shade meaning, as in colloquial or formal
language, for example, Vs s ) Jlad | el) L Slaa

e reflecting on the role of pronunciation, rhythm, word stress and intonation in effective communication, and
applying this knowledge to own interactions

e using knowledge of Arabic pronunciation and spelling rules when engaging with authentic spoken and
written texts

e evaluating own spelling and pronunciation in relation to their understanding and expression
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Years 9 and 10 content descriptions

Elaborations

Analyse how the use of grammatical elements such as
indirect object, passive voice, dual form, and tense and word
order impact on tone, speech level and formality, and on
meaning-making

[Key concepts: register, grammatical systems, meaning; Key
processes: analysing, explaining, manipulating, applying]

understanding that Arabic uses the dual form of nouns, verbs and adjectives, in both masculine and
feminine forms, for example, obilea a5 (GUES gl ¢ olali el

understanding the importance of vocalisation on the subject word and the object word and analysing how
this impacts on the meaning of the sentence, for example,

Sl 291 el el 2Y) s
manipulating interrogative verb forms to ask a range of questions, for example

we Jial s @l gl axe Claad (7 ) il b maas o 3 55 10k Gl Lo 3 i aly @l e sae el caliadl € Jhai Al A
$eliaal Ll | 520

understanding and applying indirect object and passive voice to express ideas subjectively in texts such as
articles and speeches, for example,

A pal) AT e A paall day iy Galad € jall o IS Caan I A3k
using cohesive devices to sequence ideas, for example

o8 Sale ity ) gaall (any o 5l 25 6ol 138 8 AS LA (3 )k oS0 o il IS day g ¢ allal) ZEUSEN o gy (i ol o 2l Aol
MM\MJJA.“ JPBMM)}

extending use of negative forms, for example
il e 45 5aa L5 e Y 5 Lama (i 3 43555 Le IS Gl 645 peme 1) gl (8l Y LY 2T laaalin 3l dapadl) 2DY1 saaliie Jayl coal o
using ¥Y/to express exceptions, for example, Yl Y) & sl JOA Lo dizly ) 0 sunly SlBaal aues
using comparative and superlative forms of adjectives to describe people and objects, for example

st OS & Jumd¥) 5 sl el Loyl L) ¢ A1 Bac lise coni 8aa) 5 iS5 hipnuna cal b ¢l 8 Ll ) 5l Jaal 4 clia J80a
understanding how to use language elements of exaggeration, and emphasis, for example,

e 3,3 Jsanall (s ya gansd al il ¢ bl 5 all cli lails oy a0 U ool duas ) e ol g e all
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Years 9 and 10 content descriptions

Elaborations

developing metalanguage to discuss grammatical features and explaining the impact of word order, use of
tenses and moods, adjectives and adverbs on enhancing meaning and expanding expression

using imperative verb tenses and forms to persuade, encourage and advise others, for example

e 1sbail €5 jlany Canll | gl o Vslsla 5 15005 U ¢lan aSonmsus 85y shans¥) bl | 500Ls 1 5uai ¥ ¢ 35 S sl e 30 3 1S )L
OVl (B Sl a8 )

using subjunctive mood to express doubt, uncertainty or emotion, for example,
8aSlie i Jaad) ) e a3l o) el a5 Ly )y taie 18000 caiad S0 Laain DS (S5 8
creating compound and complex sentences by using embedded clauses, such as,

Y ¢ ge agd gl o) 5 Bl 13l Canel Y ¢ Sl saalie o shaady o )l o s Y Gl e 3SI G e a S TS Be ) aall
143 jal) SV ) samy

Understand the relationship between purpose, audience,
context, linguistic features, and the textual and cultural
elements associated with different types of text such as
persuasive, argumentative and expository texts

[Key concepts: perspective, purpose, audience; Key
processes: analysing, correlating, discussing, explaining]

analysing how language choices help achieve particular intentions and effects in particular types of texts,
such as descriptive language in documentaries, reflective language in diary or journal entries, and
persuasive language in advertisements and speeches

analysing a range of expository texts such as news reports and feature articles, identifying language
features and any elements of bias and objectivity

discussing and evaluating how language is used to express ideas and justify opinions in texts such as
debates or segments of a talk show on topical issues of interest to teenagers

Identifying and discussing the use of diacritics in texts for decorative purposes such as book titles, letter
heads and nameplates

examining a range of spoken and written texts, discussing similarities and differences in and connections
between context, purpose and audience, and what the texts reveal about social relationships and
processes, for example, reflections of status, authority, or concepts of respect and politeness
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Years 9 and 10 content descriptions

Elaborations

Language variation and change

Analyse and explain how variations in Arabic language use
relate to roles, relationships and context of interactions,
considering how and why these would differ from interactions
in English or other languages represented in the classroom

[Key concepts: genre, variation, intercultural literacy; Key
processes: analysing, explaining, reflecting]

investigating the nature and use of Arabic language in different contexts of interaction, for example, by
asking Arabic-speaking students in Australia when, with whom and for what purpose they use Arabic or
English, reflecting on similarities and differences in interactions in both languages

reflecting on how various Arabic speakers’ views on social/cultural roles and relationships are reflected in
texts such as traditional sayings, idioms, proverbs, poetry and song lyrics

comparing a variety of texts relating to interactions in different Arabic-speaking regions, and analysing how
aspects of the language used in varying social contexts reflect certain values and world views

Reflect on the dynamic nature of language, relating it to
constantly changing environments and cultural conditions
such as contact with other languages and cultures and
changing circumstances in local and global contexts

[Key concepts: communication, influence, power of
language, changing environment; Key processes:
investigating, examining, analysing, explaining, reflecting]

recognising that language changes over time, for example, by viewing classical and contemporary Arabic
films and comparing how certain ideas and concepts are differently represented through the language used

examining how English is influencing and modifying Arabic language use in particular settings, for example,
in the entertainment industry, films and television programs, or language used to express global concepts,
such as & ulll ikl il

considering how moving between modern standard Arabic and regional dialects reflects personal, social
and political histories and changing contexts

Role of language and culture

Explore how language both shapes and reflects thoughts
and world views and encourages action and reaction, and is
shaped by community and individual cultural experiences

[Key concepts: cultural experience, thought, behaviour; Key
processes: discussing, reflecting, expressing opinions]

recognising the importance of learning and maintaining Arabic and other languages in order to access the
cultural understanding, values, beliefs and mindsets of others

reflecting on personal encounters with cultural practices that have impacted on own ways of thinking and
reacting, and that have helped to shape their attitudes to and views of the world around them, and
discussing ways to increase intercultural understanding

discussing and reflecting on how language use, such as persuasive, motivational or emotive language in
texts, impacts on social behaviour, actions and reactions
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Years 9 and 10 Achievement Standard

By the end of Year 10, students use written and spoken Arabic to initiate, sustain and extend formal and informal interactions with the teacher, peers and others in a range of
settings. They use language spontaneously to respond to others, seek and give advice, for example, ....... olasele o kvl < | describe relationships, for example, g

L g @Y ) S Jalee ol ke s il J83le ¢ o8l discuss aspirations, for example, sbaé 31 oS ol alal tluh macal Gf i dllall 4 5l 0% & daef of 01 and future plans, for example,

Laalal) Jaal of ay,f ¢l Lasie ¢l I il of 3 i «diiudl L3 compare experiences, for example, (lall i oo deal oS a8l s and justify opinions such as ... ¢...oY on social issues
of interest. They manage different views and perspectives when interacting with others and take action, solve problems and contribute ideas, opinions and suggestions. They
apply pronunciation rules and rhythm to complex sentences to enhance spoken interactions. They analyse, interpret and evaluate information on topical issues of interest to
young people, making connections with own experiences and considering various perspectives. They convey information and perspectives using different text types and modes
of presentation to suit different contexts and audiences and to achieve different purposes. They share their response to different imaginative texts by analysing themes, for
example, g s sl ¢paill Caan ¢oaill a5 il techniques, for example, 4wl s s Liwy) s LS and values and identify ways that aspects of language and culture create particular
effects such as =il aan A selidl | Students create imaginative texts for a range of audiences, contexts and purposes to express ideas, attitudes and values through
characters, events and settings. When creating texts, they use a variety of grammatical elements to enhance meaning, such as indirect object, passive and active voice,
negation, for example, <8 sl Gl ¢y aa e ¥« gue gl | tense and word order, such asileall 4y & Gl 5 ol 3l Cayla ddiladll dleall s 401 Alaall and time and place clauses such
as Al g Lall 8 ¢ ) Y adiaal b cldsY) e <5 3, Students translate and analyse texts from Arabic to English and vice versa and explain how cultural values, attitudes and
perspectives are represented. They create a range of bilingual texts for a variety of purposes and audiences. They explain the relationship between language, culture and
identity, question perceptions and modify language and behaviours in intercultural interactions as appropriate.

Students apply their understanding of complex pronunciation rules and writing conventions, such as stress patterns and rules of pause, to enhance meaning and aesthetic
effect. They analyse a range of persuasive, argumentative and expository texts and explain the relationship between context, purpose, audience, linguistic features and textual
and cultural elements such as iswall 5 G sl Sl 3 Jil )l Bl 3 & 53l s Ll They explain how and why variations in Arabic language use relate to roles, relationships and context
of interactions. Students analyse the way that languages change in response to changing environments. They explain how language use reflects thoughts and worldviews and
is shaped by cultural experienceses.
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Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

StSrl;:d Description Thread Foundation to Year 2 Years 3 and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
Interacting Socialising and | Initiate interactions Socialise and build Socialise and maintain | Initiate and sustain Initiate, sustain and
orally and in interacting with peers and teacher | relationships with the relationships with interactions with others by | extend interactions
writing to by asking and teacher, family and peers and teacher by expressing feelings, with others through
exchange responding to friends through the sharing information exchanging opinions seeking and giving
ideas, opinions, guestions and exchange of personal | and feelings about about topics of interest, advice, discussing
experiences, exchanging information relating to | their personal and maintain relationships | future plans,
thoughts and information about self | home and school experiences and social | through apologising, aspirations,
feelings; and and family, friends and | environment, such as | activities inviting or praising relationships and
participating in school everyday routines social issues
planning,
negotiating, . . . . . . . . . .
deciding and Taking action Engage |r.1 gylded Part|C|pat(? in Collaborate in group Take actlgn in Negqtlate gctlons and
taking action and . group a(?t|V|t|es and collaborative .tasks and | tasks and organlse col!appratlve tasks,. cobt.rlbute ideas,

o transacting transactions such as shared experiences shared experiences activities and experiences | opinions and

% playing games, singing | which involve planning | that involve making that involve negotiation, suggestions in

:Tzs and dancing, and and simple suggestions and making arrangements, interactions related to

S communicate ideas, transactional decisions and problem-solving and shared tasks,

@ using movement, exchanges, such as engaging in shared transactions transactions and
gestures and pictures | playing games, role intransactions problem-solving,

to support meaning

playing dialogues and
preparing and
presenting group work

managing different
views and
perspectives

Building
language for
classroom
interaction

Participate with
teachers and peers in
classroom activities
and routines, such as
opening and closing of
lessons, responding to

Participate in everyday
classroom activities,
such as giving and
following instructions,
attracting the teacher’s
attention and asking
for repetition

Interact in class
activities, such as
creating and following
shared rules and
procedures,
expressing opinions,

Engage in classroom
interactions and
exchanges, clarifying
meaning, describing and
explaining actions and
responses

Engage in language
learning tasks and
experiences,
discussing and
justifying ideas and
opinions
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Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Stsrggd Description Thread Foundation to Year 2 Years 3 and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
instructions and taking and asking for and
turns providing clarification
Obtaining, Obtaining and | Locate and organise Locate and classify Listen to, view and Locate, interpret and Locate, analyse,
processing, using information from information relating to | read a range of texts compare information and interpret and evaluate
interpreting and | information simple spoken, written | familiar contexts, to locate, classify and | ideas from a variety of information on issues
conveying and visual texts to routines and interests, | organise information texts relating to topics of of interest to young
information identify details about and sequence events relating to social and interest such as leisure, people, making
through a people and objects from spoken, written cultural worlds entertainment and special | connections with own
range of oral, and visual texts occasions experiences and
written and considering various
? multimodal perspectives
= texts;
g developing and | Conveying and | Share information Present information Convey ideas and Present information to Construct and present
- applying presenting obtained from different | relating to home, information on topics describe, compare and texts in varied styles
knowledge information sources, hy listing, school, neighbourhood | of interest and aspects | report on ideas and and formats to convey
tabulating or and leisure in arange | of culture in different experiences in print, digital | own and others’
sequencing of spoken, written and | formats for particular and multimodal formats perspectives on ideas
information and using | digital modes audiences selected to suit audience and information for
illustrations and and purpose different contexts,
gestures to support audiences and
meaning purposes
Engaging with Participating in | Participate in Respond to Share responses to a Compare ways in which Explore a range of
imaginative and imaginative imaginative texts, such | range of imaginative people, places and imaginative texts,
experience by responding to experiences by as interactive stories texts, such as folk experiences are analysing themes,
o participating in | imaginative listening, viewing and | and performances, tales, fables and films, | represented in different values and
-% responding to experience reading texts and identifying and by expressing opinions | imaginative texts, techniques, and
o and creating a respond by making describing characters, | about key ideas, analysing ideas, themes discussing how
@)

range of texts,
such as stories,

simple statements
about favourite
elements and through
action, mime, dance,

events, ideas and
favourite elements

characters and
actions, and making
connections with own

and messages and
contrasting them with own
experiences

aspects of language
and culture help
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Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Stsrl;:d Description Thread Foundation to Year 2 Years 3 and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
songs, drama drawing, and other experiences and create particular
and music forms of expression feelings effects

Creating and Create own Create and perform Create and perform Create and present Create and present
expressing representations of short imaginative texts, | imaginative texts, such | imaginative texts involving | imaginative texts to
imaginative people or events in such as dialogues or as songs, stories, or fictional characters, events | express ideas,
experience imaginative texts using | collaborative stories, short plays, based on and contexts such as attitudes and values
familiar words, based on Arabic a stimulus, concept or | songs, poems, plays, through characters,
illustrations, actions fables, using formulaic | theme stories or video clips to events and settings
and other verbal and expressions and entertain different for a range of
non-verbal forms of modelled language audiences audiences, contexts
expression and purposes
Moving Translating Translate familiar Translate and interpret | Translate and interpret | Translate and interpret Translate and analyse
between and Arabic and English words, expressions texts from Arabic to texts from Arabic to texts from Arabic to
languages and | interpreting words, phrases, and and sentences in English and vice versa | English and vice versa, English and vice
= cultures orally expressions, using simple English and for peers, family and comparing own versa for different
= and in writing, visual cues and word Arabic texts, noticing community, identifying | translations with others’, audiences and
(—f, recognising lists, explaining the similarities and words and expressions | discussing differences and | contexts, and reflect
§ different meaning of particular differences or non- that may not readily possible reasons and on how cultural
|_

interpretations
and explaining
these to others

words, and verbal and
non-verbal
expressions

equivalence

correspond across the
two languages

alternatives, and making

language choices that
best convey equivalent
meaning

values, attitudes and
perspectives are
represented in each
language
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Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

StSrl;:d Description Thread Foundation to Year 2 Years 3 and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
Creating Create simple print or | Produce bilingual texts | Produce bilingual texts | Create bilingual texts on Create bilingual texts
bilingual texts | digital bilingual texts in | and resources such as | and resources for own | particular themes or that reflect aspects of

both Arabic and posters and signs for learning and the events in different modes, | culture for Arabic-
English, such as word | their class and school | school community, such as menus, speaking and English-
lists, labels and community such as displays, brochures, cartoons or speaking audiences in
captions, for their instructions and video clips, explaining the school and wider
class, school and newsletters, identifying | cultural words and community, for
family cultural terms in either | expressions, for example, | example, pamphlets,
language to assist by using captions and travel brochure, road
meaning descriptions directories
Participating in | Reflecting on Share their feelings Reflect on their Reflect on their Reflect on cultural Reflect on how
intercultural the experience | and ways of behaving | experiences as Arabic | experiences of differences between meanings vary
exchange, of intercultural | as they use Arabic in background speakers interacting in Arabic Arabic and English according to cultural
guestioning communication | home and school when interacting in and English-speaking | communicative styles, assumptions that
reactions and contexts English and Arabic, contexts, discussing discussing how and why Arabic and English
assumptions; identifying differences | adjustments made they modify language for speakers bring to
and in language use and when moving from different cultural interactions, and take
considering behaviours English to Arabic and perspectives responsibility for
how interaction vice versa contributing to mutual
2 shapes understanding
§ communication
= and identity Reflecting on | Identify themselves as | Explore their own Reflect on how own Reflect on how and why Reflect on own
04

self as
language user
and how
identity is
shaped by
interaction

members of different
groups, including the
Arabic class, the
school, their family
and community,
describing their roles
within these different
groups

sense of identity,
including elements
such as family,
background and
experiences and ways
of using language in
Arabic and English-
speaking contexts

biography, including
family origins,
traditions and beliefs,
impacts on identity and
communication

being a speaker of Arabic
contributes to their sense
of identity and is important
to their Arabic cultural
heritage

cultural identity and
how it is both shaped
by and influences
ways of
communicating,
thinking and behaving
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Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange

Understanding

Sub I .
Strand Description Thread Foundation to Year 2 Years 3 and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
. Recognise the letters Recognise and Understand patterns of | Understand rules for Understand how rules
Understanding | Sound and . . ) . : . .
- and sounds of the Arabic | reproduce Arabic intonation and intonation and of Arabic
the language writing systems . . . o . - L
system alphabet and identify pronunciation and pronunciation including | pronunciation and pronunciation,
) inclu din’g how letters are modified | intonation patterns the way vowels soften apply writing including patterns of
‘3 sound, writing to connect with other using vocalisation and | and extend sounds and | conventions with stress and rules of
> gramn,1ar and ’ letters features of individual apply appropriate increased accuracy in | pause, and writing
g text syllable blocks and conventions to their spoken and written conventions enhance
< understand that in writing texts meaning and aesthetic
© Arabic script, most effect
e letters change
% appearance
o depending on their

position
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Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange

Understanding

Stsrl;gd Description Thread Foundation to Year 2 Years 3 and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
Grammatical Recognise parts of Understand and use Develop and apply Understand and use Analyse how the use
and vocabulary | speech and frequently key grammatical forms | understanding of verb grammatical forms and | of grammatical
knowledge used words in familiar and structures, such conjugation, suffixes, structures, such as elements, such as

contexts, and
understand the basic
rules of word order in
simple sentences, such
as the role of verbs in a
sentence, the masculine
and feminine forms of
nouns, verbs and
adjectives, and simple
possessive forms

as basic pronouns and
possessive pronouns,
singular/plural forms of
regular nouns and
adjectives, and
prepositions

basic conjunctions and
a range of adjectives
and adverbs to
construct simple
sentences

adjective-noun
agreement, adverbial
phrases (time, place
and manner), irregular
plural, imperative and
auxiliary verbs, to
expand on spoken and
written ideas

indirect object, passive
voice, dual form, and
tense and word order
impact on tone,

speech level and
formality, and on
meaning-making

Text structure
and
organisation

Recognise that language
is organised as text and
that texts such as songs,
stories and labels have
different features

Understand that
familiar spoken and
written Arabic texts,
such as stories and
conversations, have
particular features and
structures relating to
different purposes and
audiences

Explore the structure
and language features
of spoken and written
Arabic texts, such as
news reports and
conversations,
recognising that
language choices and
the form of Arabic used
depend on purpose,
context and audience

Expand understanding
of how the structure
and language features
of personal,
informative and
imaginative Arabic
texts suit diverse
audiences, contexts
and purposes

Understand the
relationship between
purpose, audience,
context, linguistic
features, and the
textual and cultural
elements associated
with different types of
text such as
persuasive,
argumentative and
expository texts
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Sub
Strand

Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange

Description

Thread

Foundation to Year 2

Understanding

Years 3 and 4

Years 5 and 6

Years 7 and 8

Years 9 and 10

Language variation and change

Understanding
how languages
vary in use
(register, style,
standard and
non-standard
varieties) and
change over
time and place

Variation of
language in
use

Recognise that there are
variations in the
language used by Arabic
speakers in different
situations, such as at
home with family, and
that the language used
varies between different
Arabic speakers

Understand that
Arabic as a spoken
language varies
according to region
and country and that
meaning can be
influenced by
gestures, tone and
purpose

Explore how language
use differs between
spoken and written
Arabic texts, and
depends on the
relationship between
participants and the
context of the situation

Explain how elements
of communication and
choice of language
and register, vary
according to the
context of the situation
and the context of
culture

Analyse and explain
how variations in
Arabic language use
relate to roles,
relationships and
context of interactions,
considering how and
why these would differ
from interactions in
English or other
languages
represented in the
classroom

The dynamic
and influential
nature of
language

Recognise that Australia
has speakers of many
different languages,
including Arabic, and
that languages borrow
words from each other

Recognise that
languages change
over time and
influence each other

Explore the origins of
Arabic and how it has
been influenced by and
influences other
languages

Explore and reflect on
the impact of social,
cultural and
intercultural changes
such as globalisation
and new technologies
on the use of Arabic in
different contexts

Reflect on the dynamic
nature of language,
relating it to constantly
changing
environments and
cultural conditions
such as contact with
other languages and
cultures and changing
circumstances in local
and global contexts
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Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange

Understanding

Stsrl;gd Description Thread Foundation to Year 2 Years 3 and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
Analysing and | The Understand that the Compare and reflect Explore how language Understand and reflect | Explore how language
understanding | relationship of languages people use on cultural practices use reflects particular on language choices both shapes and
the role of language and the way they use relating to ways in value systems, attitudes | made in order to reflects thoughts and
language and culture them relate to who they which language is and patterns of express ideas and world views

Role of language and culture

culture in the
exchange of

are, where and how they
live and what is

used in various Arabic-
speaking communities

behaviour by comparing
ways of communicating

perspectives that
relate to cultural

encourages action and
reaction, and is

meaning important to them and the wider across cultures elements in everyday | shaped by community
Australian context communication and individual cultural
experiences
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AUSTRALIAN CURRICULUM: LANGUAGES

ARABIC YEARS 7 TO 10 (Year 7 Entry) SEQUENCE

Arabic Years 7 to 10 (Year 7 Entry) Sequence Curriculum

Years 7 and 8

Band description
The nature of the learners

Students who enter the background language learner pathway in Arabic in Year 7 may have strongconnections to Arabic language and culture through family and community
and varying degrees of oracy in Arabic. Their textual knowledge developed through English literacy supports the development of literacy in Arabic. Skills in analysing,
comparing and reflecting on language and culture in both languages are mutually supportive.

Arabic language learning and use

Learners use modelled and rehearsed language in familiar and unfamiliar contexts and increasingly generate original and personal language. They interact in class routines
and activities, expressing their ideas and feelings 1< 2 wal, exchanging opinions Jisk olaieay) tcima cal 5l 138 and managing shared tasks L s2¥) g 55 il ¢ i) o jil liss «¥ 4,
They listen to, read and view texts about people and events from a range of sources, and create spoken and written texts to present ideas and information to a variety of
audiences in different contexts. Learners work collaboratively and independently, exploring different modes and genres of communication with particular reference to their
current social, cultural and communicative interests. They explore and discuss themes, characters and events in Arabic folk tales, fables and films, and plan, draft and
present imaginative texts, such as stories, plays, cartoons and comics. They make cross-curricular connections and explore intercultural perspectives and experiences
through interaction with an increasing range of Arabic speakers.

Contexts of interaction

Learners come to the classroom understanding and using Arabic within the world of their experience, which is likely to be the home and community domains. At this level,
possible contexts of interaction could include the world of learning, for example, discussing the shift from primary to secondary school, the concepts of home and friendship,
family, shared events and leisure activities. Learners contextualise and use their background language and culture as much as possible while socialising and exchanging
information. They pool language knowledge and resources to plan, problem-solve, monitor and reflect. This will not necessarily be characterised by the fluent use of Arabic,
but rather by the way they use their background knowledge of Arabic language and culture in communication. Interactions are authentic in relating to the world of teenage
experience, and performance based. Additional opportunities for interaction are provided through purposeful and integrated use of information and communications
technologies (ICT), for example, videoconferencing and online activities such as e-learning.

Texts and resources

Learners work with a range of texts designed for language learning, such as textbooks, audio recordings, teacher-generated materials and online resources. They also use
materials such as blogs, newsletters, advertisements, magazines, video clips and apps. Their knowledge is extended through exploration of Arabic texts on the internet, and
audio-visual materials, cultural performances, and community events and activities, such as the Arabic film festival. As background language learners, they are also likely to
engage with bilingual, sub-titled and captioned texts.
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Features of Arabic language use

Learners understand and use features of the Arabic sound and writing systems, and make connections between spoken and written texts. They use appropriate
pronunciation and intonation when communicating and interacting in a range of contexts, and apply spelling rules when writing in Arabic script. They explore Arabic syntax
and linguistic structures and begin to use metalanguage by identifying grammatical terms. They apply elements of Arabic grammar to the production of texts, such as
articles, nouns, adjectives, personal pronouns, verb tenses, conjunctions, adverbs, statements, negation and questions, to describe people, actions and events , 4 L
clall, discuss preferences gl JSY) cal ¥ ¢l alak sl expand on expression 4wl J) Gkl & and link ideas and information < <L ¢ i, They understand ways in which
the English language works as a system and how English is similar to and different from Arabic. They discuss the influence of other languages and cultures on Arabic
language, and recognise variations in language use across Arabic-speaking countries, regions and communities. They make connections between texts and cultural
contexts, identifying how cultural values and perspectives are embedded in language and how language choices determine ways in which people, issues and
circumstances are represented.

Level of support

Learners have varying degrees of Arabic oracy and literacy competence and are supported through multilevel and differentiated tasks. Support includes scaffolding,
modelling and monitoring, explicit instruction and feedback, structured activities for practising new language, and the use of gesture and movement. Students are
supported to develop autonomy as language learners and users, and to self-monitor and adjust their language use in response to their experience in diverse contexts.
Opportunities to review and consolidate are an important component of learning at this level.

The role of English

Arabic is the main language of instruction and interaction. Arabic and English may be used when discussing concepts, functions and structures relating to language use,
and when exchanging and comparing experiences in learning Arabic and English. English may be used for conceptually demanding explanations and discussions,
particularly when making connections between Arabic and other languages and cultures, and discussing how language and culture connect to make meaning. Learners
are encouraged to reflect on how they interact in Arabic and English, and their own sense of identity from a bilingual perspective.
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Arabic Years 7-10 Sequence (Year 7 Entry) Communicating

Years 7 and 8 content descriptions

Elaborations

Socialising

Interact with peers and teacher to exchange information
about self, family and friends, routines, leisure activities,
interests and special days, and express feelings, likes and
dislikes

[Key concepts: personal world, leisure; Key processes:
interacting, describing, socialising]

e greeting teacher and peers, introducing themselves, family and friends using formulaic expressions
and appropriate body language, for example,
1S5 i fellla/éllla (o ¢ il ~lua Ly
:"'“(5;‘)’“9 ‘U_l\}.mag_maé‘).a:_ ‘@\)@\H\‘w\amﬁ}‘;}\ 12 ‘ﬁ‘)u’_\s:\.lmcdh ‘L:Jr_‘_,’;\mm\ak

e exchanging information about a range of topics, such as family, friends, routines, school and leisure
activities, for example,

Al ialee 3508 Sy 6,SD o iaa Haul 5 88 ¢ pa i ¢l Ul ¢y sh U
ceomsall () a3l i) 5,8 Canll ¢ 3858 Calal ¢g 5y o) s paal) i g 5 JaST ¢ S aall ¢S Gl ¢ shadll JST ¢ S Jadin
asdl (A caadl Al deludl 8 canil) 5 S Canll A jaal) ey

dan 8 alally jaidl tanadl o gy i sall Tian poanl taadadll ) Sille e il g sanl) Al Alle ¢l pe Gl Caadl il o gy
lalia Cull o g L pall 2ol alasl ¢ 500 gilal) e Cajall Canl ¢ s sal)
e asking about and expressing likes and dislikes using simple language such as
h)ﬂd\@:\m\_\“)na_\;\y ‘\‘)535%53;;\;\ Ca yadll st Ja E?hjw\‘;g;ﬂ\su?:\ﬁbd\égﬂw
e asking and answering questions relating to personal experiences in relation to self, peers, friends and
family members, for example
(1 S paall ey Jadi 13 Selina (a3 Selifna o8 (e Sl a0 a5 ol 9l sl Jamy 13le Sl Q1S5 250 (g Sl
‘a.u).\‘d\gﬂw)qg@\ ‘:\_\,}.\LGA\ ‘GS.CZ\M\@JJA:J@.\\ ‘\hwb@\u&\ ¢) 508 5 ol L_\;\ ‘U_\:\J\‘ss@)d\éﬁ\ ‘d\):d\‘éﬁ;_a_ﬂ}
ardaal) ) Gl aa¥ s fsia G ) Gl ) 4 g shaalall 8 sl

e exchanging correspondence such as notes, invitations or birthday cards in print or digital forms
Jae ol Jad il 2 G ) el ¢ prans SsBe vie Jia ) A o as da
[EYPS KV s),\s..';ﬁbel.:dsu,\ma),pa,\o

e exchanging experiences with family and friends both orally and in writing, for example, by recounting
events such as special celebrations in conversations and through social media
O sl dina ) A jad) Als )1 culS edatian oSN Lad CulS elainadl 8 las el AT pe ool scaniall 1) Jilile we da L0 cund
idae
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Years 7 and 8 content descriptions

Elaborations

Participate in presentations and performances that involve
collaborative planning, deciding, making arrangements
and shared transactions, using different modes of
communication

[Key concepts: collaborative learning, performance,
presentation; Key processes: planning, listening, deciding,
transacting]

e making decisions about roles using simple expressions, such as
Sl ()58 o aad da
e planning, rehearsing and presenting a group activity for class or school about a familiar situation or
event such as Mother’s Day using expressions such as

Lol ) et O s )3 60 sane 138 5 Lid 238 5 JulS Ul ¢aSelainl | S 6aY) ae e Liaje oS0 i Cogus o gl
e making collaborative decisions and arrangements using expressions of counting, ordering and
organising ideas, for example,
s s |yl ¢ LSEYT (o yas U5 ¢ ) ) & 53 Ll ¢y al) o) a1 jlias ¢
Leranin Aledl) 85 i i) 8 e shaall (e Coni il 5 ¢ ) guall manl g Ul Aol b

e making transactions by asking for and providing information, such as giving prices and asking for
goods and services, for example,

Q\JY}J&JMCM‘J&.}SW‘L_LA.\J‘)\)I}J‘).\;J\uéeﬂ\uéé?dmﬂ\#ﬂuew\bﬂ?S.le‘)MLA
Sl 55 ALl oSxie b $laaal ol Aal )l 5ol 83 68 e daagl € ae i o ki Ja @l (e Baclue s
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Years 7 and 8 content descriptions

Elaborations

Interact in classroom routines and activities, developing
language for a range of classroom functions and
processes, such as following instructions, asking and
answering questions, requesting support by asking for
repetition, permission and help

[Key concepts: roles, routines; Key processes: listening,
responding, contributing]

participating in everyday classroom routines such as during roll call, taking turns, giving and following
classroom instructions, and asking questions and responding to teacher and peers for example,

s J sl o (Sae SalT (o (S ¢ jpuala clia Ul an
¢ yidal) ) clilSa b Gada) ) Ble) 658 ol siadl ST 6dE ) gl e Und s sl g Ul i
Cine Lo €L ST GRS o sall By (e ol )50kt sy @b ) (pm Y) e dudall pn

making polite requests such as attracting attention and asking for help in classroom situations,
requesting repetition, asking for and providing clarification, asking permission and responding
appropriately, for example,

SalSil () (e TAnd) 5 S8 g2

$.. ima o sl die clliad e $)saall agdl Al $U1 ) s () (San

3 sl uilag Aaad) (Sl AU it 5 ) guall pua sl S 13ke $AG Aland) ST 0l 95 ) guaall pual (4
Sl I eAadldl e Pabea L TS5 ¢ QS 38T o i€y Ja Saleal L)) lad) i€y Ja

responding to teacher’s questions, taking turns, praising and encouraging peers, and using formulaic
expressions and interjections that can be used in conversation

SYEQL| L RUVWIDN 75 VSN [ s 3 FVRRC % YCIVH g RUR NG N I [V CIPR W CON [ SRCA RN L A ON

contributing to class activities, for example, by developing classroom rules, expressing opinions about
procedures and tasks, and giving advice and sharing ideas with peers

S fa5a5 ¢Vale ¢linla laal e oS caall o ol jo IS JaST thaa jill i aleall L1 nd) 6l 50 il ¢maeall o yin) tdaleall aain

ABila ¢daadal cdinla

¢ AY) G Juail Laddl 13 60 giall a3 o Juadl) fany oY) laia) daledl) s ol 60 5 gaie Lo ¢y sha laia)) fama caal ) 138
ol 8 ) Y el & 8
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Years 7 and 8 content descriptions

Elaborations

Informing

Listen to, read and view texts from a range of spoken,
written and multimodal sources, identifying, sequencing
and classifying key points of information such as details
about people and events, and use the information in new
ways

[Key concepts: information, text; Key processes: listening,
reading, viewing, locating, transposing]

listening to and viewing texts such as stories, songs, notices or video clips and identifying key points of
information using intonation and visual cues, for example, gestures and facial expressions to assist
understanding

recognising letters, words and phrases in written Arabic, for example titles, labels and captions

participating in shared reading of print and digital texts such as a short story or other texts relating to
familiar events and contexts, using pictures, intonation and contextual cues to predict meaning and
identify key information

locating and sequencing information used to describe people and events, as in
5 el Calaty ol elosal) 8¢ shadll pmad ol plaall 8 Aaall Calay QY sl ae by a1 ¢y il
responding to questions that elicit details such as colour, quantity and place about participants and
objects, for example,
yend Aalial) ol Aalial) o ol La ¢ peald il gl € il o L
S Dyl a5 Tl 23 gy QS oS 3EY) dae oS
Aupaal) 8 Al Ga)ay ¢iitaall 8 el Jand Selal Jans ol

classifying and categorising information gained from others such as about favourite foods and places
to visit, for example,

Dliadl e Cajall Juady el )5 Aaliad) Juady aale ¢paill 5 S sy e ¢ jliadll Juadi slaws (7l sy Jale 64 gl syl

Amll O seng 3V 5V Lt (s gall il

listening to short spoken texts with new vocabulary and unfamiliar language, identifying specific detalils,
for example, the name and the number on a recorded voice message

s e
plens (oo
Olaie}l o pads jebu pe oS3 3l
0456566777 &) e o Juai¥) 5o )
gathering information about other people’s activities through conducting interviews about weekend
activities and selecting specific information to use in a short report
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Years 7 and 8 content descriptions

Elaborations

Convey and present ideas and information obtained from
different sources relating to home, school, leisure and
interests

[Key concepts: information, text, personal world; Key
processes: presenting, conveying, reporting]

describing personal possessions and classroom items using simple sentences, for example,
&me@\@.\ga;éscjlt‘m e'sua&qmngzﬁéu\ 40 o e dalaall A glh ‘d_\u})mu_qm‘dmp)us‘;m;
PEPYEHENA P
reporting on information gathered from friends using simple structures such as
) grabipall sy (5l 485 3 S Aadald i jaall 8 e 1 A0 die el Jall YV g bl N s Y A

contributing to a class photo story, for example, writing and reading aloud captions to own photos and
aspects of personal information

a6yl 5 ) sm ledle i s ) s trluall 3 S S ¢l 108 6 sl (6 jmid (IS 6l st ol (5 e IS Lanie Ul oda
Dpand) ol e a3 ¢ KN MaLEy (galE 138 ¢y yal) (ST Ul oda €4S jall 23 Cany

using simple sentence structures, familiar vocabulary and supporting resources to describe immediate
environment, family members ,friends and discussing relationships and personal information relating to
their background and experiences, for example

) i gl 0 jae S Ladie jiae (ge g ela allile o S Cu G Ak Ailaie g (S ¢ ia gl AT S oie A
| S alile 5 ady 2l ang

creating a class book, visual/digital display or collection related to a school excursion to places such as
the school camp

presenting information in spoken or written forms about leisure activities relating to self and peers and
describing experiences and expressing feelings, for example,

i) aaly rans ) 8 A5 IV Gl Gaall 483Uy 1581 65 jlea ol i 228l 5 S Caall

ol aa esalandly dalially ¢ Jally ¢ ally 62 Al jadl s sall Ca el Lavie
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Years 7 and 8 content descriptions

Elaborations

Creating

Participate in imaginative experience by listening to,
viewing and reading texts, such as songs, cartoons, folk
tales and other stories, sharing feelings, ideas and
responses about characters, settings and events

[Key concepts: imagination, plot, tradition, character,
message; Key processes: identifying, relating, describing]

e participating in shared reading of imaginative texts, sharing opinions and responding to questions

e responding to imaginative texts such as stories, rhymes, and songs through play-acting, or using
illustrations, captions and movement, or playing miming games of favourite characters

e listening to, reading and viewing a range of texts in print, digital and oral formats through shared and
guided participation, for example by responding to questions about characters, ideas and events

e discussing imaginative experiences in short statements about aspects such as characters, settings or
events

e listening to and viewing imaginative texts such as folk tales and fables and sharing opinions or feelings
about them using expressions such as

A LY dlaa cpall edle diad sdulice LY cpall edle dad Sl
e describing characters, events or contexts in different types of imaginative texts such as films and

cartoons and listing words or expressions associated with their personality and explaining how they
can relate to them, for example

o die o s alall 8 QY dan s e el ¢t L8 a8y alall Al g Caal L

e comparing favourite characters or events in imaginative texts such as cartoons, stories or digital
games using expressions such as

pams (e SH Galie Guaa dole 603S5 Y 5 dBalia LY Leaal (e Juadl il & )
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Years 7 and 8 content descriptions

Elaborations

Create and adapt texts with imaginary scenarios,
characters and events, using modelled language and
different modes of presentation

[Key concepts: imagination, genre, performance; Key
processes: creating, experimenting, presenting]

creating own version of a story by sequencing a series of pictures with captions or by creating a
storyboard with labels using modelled language, for example,

oaliad ke )l b tga s Jue flalia pele Bdgul | ) ole Agdll 3

creating and presenting own story and texts in digital form based on imaginary scenarios using familiar
contexts and modelled language, for example

L dag O e dlia S GLYT e as B

producing and presenting picture/digital books or short plays or animations that use familiar Arabic
words and familiar expressions

creating and performing alternative versions of stories or endings of known stories, using voice, rhythm
and gestures to animate characters, and known songs or raps by creating lyrics to their tunes and
using new voices to convey moods

composing, performing or filming texts for own and others’ enjoyment and interest, for example, a
description of an imaginary character, animal or a commercial for a new product, a short film, or a
poster for an even

Translating

Translate and interpret short spoken and written texts,
such as dialogues, speeches, labels, signs and messages,
from Arabic into English and vice versa, using contextual
cues and textual features, recognising aspects that are
similar and different

[Key concepts: equivalence, difference, context; Key
processes: translating, interpreting, comparing, explaining]

demonstrating and explaining hand gestures, intonation patterns and facial expressions that can be
used without language to convey meaning

using a picture or digital dictionary to find the meanings of words and expressions used in class,
comparing English and Arabic versions of each word

comparing Arabic expressions used in everyday interactions such as greetings and other experiences
with equivalent English expressions, identifying differences and similarities that reflect cultural
associations or nuances, for example

)Jﬂ\cLua ¢ il CLu.a ﬁaau..'lje).u QFS:\XL eM‘ehﬂlequ‘hA)A
interpreting Arabic expressions in dialogues, speeches how these expressions reflect aspects of
Arabic language and culture, for example

Slae ol tlen ) RSl g ol gy (Bam AR (VB Y Y Toune LIS T ggl) L $lan ¢
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Years 7 and 8 content descriptions

Elaborations

translating texts such as labels, public signs and messages to identify differences in elements of
language structure and vocabulary use, for example, no parking, no dogs, no smoking zone, ‘insert
card’

create Arabic versions of school signs, notices, timetables and class rules considering why some
words and expressions would require flexibility in translation, for example, the oval, the office, the
canteen, out of bounds, ‘no hat, no play’

Create bilingual texts such as posters, games and signs
for the classroom and school community making decisions
about words and expressions that do not readily translate

[Key concepts: bilingualism, audience, meaning; Key
processes: translating, reasoning, explaining]

creating a digital bilingual dictionary for classroom use

making bilingual greeting cards for family celebrations such as Mother’s Day, using greetings in Arabic
alongside English ones, for example,

Adle J caen ¢ pa by ey ale OS¢ i cal 5 ale JS 6@l jla ol de 2 ol ae
designing captions in Arabic and in English for a display of a class event or experience such as a sport
day or school concert

producing a parallel bilingual word list by identifying known Arabic words or expressions and relating
them to English equivalents, and vice versa, noticing that direct translation is sometimes inappropriate

designing bilingual texts such as posters or signs for class or school assembly performances, a sports
carnival, displays or events

creating parallel lists of informal Arabic and English expressions for own use in everyday interactions
with friends and family, drawn from various Arabic dialects existing within the classroom, for example,
‘see you later’, ‘no worries’

composing bilingual texts such as a board game or an instruction manual for a game, that involves
both English and Arabic
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Years 7 and 8 content descriptions

Elaborations

Reflecting

Reflect on personal responses and reactions during
interactions in Arabic, recognising how interaction involves
culture as well as language

[Key concepts: intercultural exchange, language, culture,
response; Key processes: identifying, reflecting,
explaining]

e discussing their own level of comfort with using gestures when interacting across cultures, for example,
making or not making eye contact when talking to older people, kissing on the cheek, and hugging or
non-hugging when greeting someone

e sharing with peers how it feels to use Arabic and English in different contexts, for example at home, at
school and in the Arabic community, reflecting on instances when these interactions have felt
comfortable, awkward or difficult and explaining why this might be the case

e developing language for personal reactions/feelings of intercultural experiences across cultural
contexts, for example,

il gedh 6 5l sedl ¢ s Jadll el ¢ Ladie Aa) I a8l Y ¢ Ladie dal )L el

e noticing how their Arabic/Lebanese/Egyptian/Iraqi culture influences their linguistic choices in cross-
cultural interactions, for example, changing terms of address and level of formality depending on the
context of interaction and the relationships between participants, such as, the use of ‘U fc’ or title
plus the first name, for example, Al iy ¢a S ac ¢l 330 when addressing people formally

e discussing how language reflects cultural concepts and values, for example, the importance of seeking
agreement and compromise as reflected in the way Arabic people express disagreement (x a& 1L
o 345 Y (2l ol 4is), the importance of respect as seen in the way Arabic people greet each other or
when showing emotion by hugging and tapping on shoulders.
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Years 7 and 8 content descriptions

Elaborations

Reflect on own identity, including aspects that relate to
personal observations, experiences and feelings, and
recognising how identity, such as family background,
school and interests, impacts on intercultural exchange

[Key concepts: self, profile, identity; Key processes:
recognising, relating, discussing]

mapping their own linguistic and cultural profiles, for example, by creating a timeline or web profile to
highlight formative elements such as family languages, traditions and beliefs, key relationships and
intercultural experiences

identifying events, relationships and experiences which have contributed to building a personal and/or
collective sense of identity, for example,

Jaiall (3 8 ¢yl A8 58 canil) 35S 3 8 Jie L) iy N G e sanal) flgle 55 3 al) Gl (Al dpuia oY ) (e
< plaliall (3 58 ¢yl

identifying aspects of personal identity such as age, gender and social status that are important when
interacting in Arabic and in how they may be perceived, for example, using the correct personal
pronouns to address elderly people, <t s i/l and shaking or not shaking hands depending on
gender, and the number of the kisses on the cheek

comparing cultural and intercultural experiences and language capabilities with peers, exchanging
views on the benefits of being bilingual
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Arabic (7-10 Sequence) Understanding

Years 7 and 8 content descriptions

Elaborations

Systems of language

Understand features of the Arabic sound system, including
intonation and pronunciation and how these are
represented in the written form and apply writing
conventions to form letters, words and texts

[Key concepts: alphabetical systems, writing conventions,
sound and letter differentiation; Key processes:
distinguishing, relating, applying]

e exploring the Arabic alphabet and script, noticing that sounds differ in both systems , for example, ¢z
Gtua tua g tg bt ¢ and letters are joined differently to make words, for example

£ s ¢ Jla ¢ Jliaeal

 discriminating between simple vowels, for example, <& ¢ «C | long vowels such as s ¢ {Gand
consonant letters in a syllable block

e recognising that letters change form depending on their place in the word, for example,
b ol £ 1s tmali fna tlan 1

e inferring from familiar sounds and contexts how to spell new words, for example, predicting how to
spell @i ¢35 ¢ sa, having learnt how to spell 24

e noticing that vocalisation such as * ““may change the function of the word depending where it is
placed, for example, el ¢l s (&

e comparing the different writings of the letter (1), for example 1 ¢35 s, Tl
e pronouncing words following basic pronunciation rules

e recognising the different ways of sounding the long vowel ('), for example, 3 ¢ ¢sal ¢ ¢oni ¢lxignd
writing the <, for example, Jssw ¢ 3 ¢ 24 and the

e recognising variations in forms of spoken Arabic associated with particular regions, such as the
pronunciation of J, and _Ss in the Levant compared with JSsand . in other Arabic-speaking regions

Draft Australian Curriculum: Languages — Arabic

89




Years 7 and 8 content descriptions

Elaborations

Understand and use aspects of key grammatical forms
and structures in spoken and written texts, such as
articles, nouns, adjectives, personal pronouns, verbs and
verb tenses, conjunctions, adverbs, statements, negation
and questions and using vocabulary that relates to familiar
environment and activities

[Key concepts: grammar, functions, syntactic relationship;
Key processes: understanding, applying, comparing]

learning frequently used words related to the home and school environment, for example,
& s ol 6818 5 ¢y ¢l 50 SIS fiia fhaan i yae fhalae 1553) tal (0l HAlLe (Cuy
learning the order of words in phrases and sentences, for example
D) b ol Jemy i padl) ) i) Caela ¢ail) Al gl (oS el dleal)

recognising the different parts of speech and categorising words into groups, for example, #Jzdll ¢auy!
i yall ¢diall

recognising definite and indefinite articles with nouns and knowing that nouns have a gender, for
example, dalaall ¢ slall Lalas ¢dualill/dals

understanding that adjectives have a gender and that they follow the noun and its gender, for
example, s e Al ¢ p€ o KU ¢Alias (;Y\ oia Y

understanding and describing aspects of own daily activities, using simple present tense verbs, for
example, §eki ol ta sl JasT scacall Jaal ¢palill il ¢ ) shaill J sl trluall b L

understanding and using simple verbs to express likes and dislikes , for example, sl ¥ ¢l ok caal
ﬁm)ﬂ u;\ \2{}3...'4\.}_)5\ u;\ &@).u” L}S‘}!\

using demonstrative pronouns to identify people, objects or animals, for examples, 3 e sda ¢S 12a
using singular possessive pronouns, for example, » i tlgivia LS 818 )& ¢ Aalaa ¢g e ¢ A

using singular personal pronouns, both masculine and feminine with appropriate simple present tense
verbs to describe aspects of home or school life, for example, sale s tgbll o sy fidapii (4 tdanll ol Cons

understanding and responding to basic familiar instruction and imperatives, for example, sl sl i)
Cllee JaS) ¢lid e Calai 603 (50 KT Y eSS b

exploring the use of simple conjunctions such as <l ¢l ¢ ¢«
using adverbs of place and time to expand on their expressions, for example,
Lo a8 ¢ Tamy dalon o U

understanding and applying singular nouns and regular plural noun endings in masculine and feminine
forms, for example, ¢lalas/ialaa ¢ salzo/alas

expressing negation in simple sentences, for example, 53] s ol ¢ iadl cal Y
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Years 7 and 8 content descriptions Elaborations

e using a range of adjectives in singular to describe appearances, feelings and personalities, for
example

dae e ials cule AT e Jalaa s dm Bta oy (o5 Alsh
e using past tense verbs to recount events related to home and school contexts, for example,
) 8 S s ¢l jalie e ¢Gaal) e @Al el i 8 Caesd
e understanding and using simple question words to use in their interactions with peers, for example,
S aall ) il Cal Selaall ¢y pmal 13 € ghadl) @l def (e Sl ) il e

o developing knowledge of cardinal numbers and ordinal numbers to describe time and date, for
example, (L1) Geoke dxf o sall/(Ghast) Sl e uliall o sall €] seda sl 5l ALl

e applying rules of present tense verb conjugation when speaking to peers and teacher, for example,
Osdeine 2002 QB €05 308 e Cppaali ol € S (a0 i

e building a metalanguage to describe grammatical concepts and develop learning resources for
example, verb charts, vocabulary lists, groups of pronouns, adverbs or adjectives
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Years 7 and 8 content descriptions

Elaborations

Identify textual structures and features of a range of
personal, informative and imaginative texts, recognising
how these contribute to meaning

[Key concepts: meaning, genre, structure; Key processes:

identifying, sequencing, organising]

understanding that texts in Arabic can be short or long, spoken, written, digital, visual or multimodal, for
example, labels stories, signs, songs, and captions

understanding that texts have a purpose, for example, train timetables indicate the time the train
arrives or departs the station, recounts describe past events and experiences, greeting cards convey
feelings and labels tell us information about an item

recognising how elements of texts such as the title, the layout, the size of the script all combine to
make meaning

identifying and comparing the features of different types of texts, observing similar patterns and
identifying differences, for example, the opening and the signature of an email and a letter, the
description in a recount and in a diary entry

identifying the purpose, context and the audience of a range of familiar texts, for example, songs,
poems, short plays and video clips

comparing texts with common topic, for example, a print report on an accident with a television report
and an internet announcement and discuss how features of texts assist in making meaning

describing key features of different types of text and discussing audience and purpose, for example, a
shopping list serves as a reminder to self about the items needed to be purchased, a permission note
seeks to receive permission to do or have something

analysing how different types of text in Arabic create specific effects by using particular aspects of
language, for example, superlatives in advertisements designed to persuade, use of repetition for
emphasis
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Years 7 and 8 content descriptions

Elaborations

Language variation and change

Understand that spoken and written Arabic varies
according to regions and countries, and according to
context, situations and relationships

[Key concepts: variation, dialect, context; Key processes:
identifying, distinguishing, relating, analysing]

recognising that forms of address and greetings sometimes vary according to time of the day, gender,
a person’s background and the social status of the participants, for example

Sl ol 2D 6431 51 5 il das 5 aSile 2Dl $ani s aDlas ¢ il slsa /il ~lua Slal ¢l ya
ool ALY ¢ el Y ¢l
recognising that informal forms of address are commonly used and are accepted as the norm in
various Arabic-speaking communities, for example
pils e frlua G ¢ e AR (elin dae Sy jga pe
identifying how they communicate with their family and friends and with the people less close to them,
noticing differences in word choice and language use and communicative behaviour

explaining how their spoken language at home may vary to the spoken language in class and
understanding similarities and differences between various dialects within the classroom

understanding that Arabic as a language has a standard form called Al Fusha, ~=dl 4u 521l 41 which is
mainly used in writing and a range of oral dialects that differ greatly from region to region, for example,
the Lebanese dialect, the Iraqi and the Gulf regional dialects, the Egyptian and the Sudanese dialects

understanding how differences in gestures and tone are used to change the meaning of speech and
how the purpose of interactions such as to command or invite, would change the emphasis on words
being used, for example

IOV AUl e axca Ui edd gl o GUsl a3 Ly e | s s

Understand that Arabic as a language has changed and
continues to change through interaction with other
languages and cultures

[Key concepts: change, language contact, intercultural
contact; Key processes: observing, identifying, classifying]

recognising that Arabic has borrowed many words from English, for example, s ¢ Wl ¢ 53 s < 6y
s and English has borrowed words from Arabic such as coffee, genie, admiral, sultan, algebra,
alcohol, hazard

recognise that Arabic as a language has experienced many changes overtime and that classical Arabic
is only used in ancient literature and religious texts

understanding that Arabic, like all languages, is constantly expanding to include new words and
expressions in response to changing intercultural experiences, for example, e 4da 0 ¢ elaa¥) Jal gl
¢ Y
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Years 7 and 8 content descriptions

Elaborations

recognising that the Arabic alphabet shares similarities with the Aramaic alphabet system (alpha being
the first letter, and bet being the second letter) and that the Arabic ordering system -z < ¢l is based
on the Aramaic alphabet

recognising that many words in Arabic are borrowed from indigenous languages of the Arabic-
speaking world such as Aramaic, for example, faew (s $QlS ¢oai ¢ g sl Ul (bl ¢paad sl 651 can ¢l sl
<€ | and many colloquial words, for example, ek (Galss ¢« 50 ¢ila 5 are borrowed from regional
languages such as Persian and Turkish

Role of language and culture

Explore how language use reflects one’s thoughts,
perceptions and culture, recognising that language and
culture are interrelated systems for meaning-making

[Key concepts: perception, making meaning, influence;
Key processes: reflecting, discussing, questioning]

exploring the meaning of culture and understanding that it involves visible elements such as ways of
eating and behaving, and invisible aspects such as how people live, what they value and how they
think of themselves and others

noticing similarities and differences between naming systems across languages represented in the
classroom, and noticing that Arabic-speaking students may have names from other cultures and
languages

understanding that particular Australian-English terms and expressions have no equivalent in Arabic,
for example, billabong, ‘the bush’ and that expressions such as ‘the movies, footy, backyard’ reflect
aspects of Australian lifestyle

recognising and explaining to others the significance of some common Arabic cultural practices and
events, such as offering visitors food and drink,

GM\};U@JL}QU&}:\.&A(L& &

experiencing the importance of music and traditional dance in some Arabic cultures, as an expression
of identity and emotions such as,

exploring words or expressions commonly used in informal Australian interactions, deciding how to
interpret or explain them to young Arabic speakers, for example, mate, fair dinkum, put a shrimp on the
barbie
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Years 7 and 8 Achievement Standard

By the end of Year 8, students use written and spoken Arabic to exchange information about their personal worlds and to express feelings, likes and dislikes. They use
formulaic language for a range of classroom functions and processes such as asking and responding to questions, following instructions, requesting repetition and asking
for permission and assistance, such as $i€ll §saia Jdea i el o (Sae @lliai e $Siiled) aaiinl of (Sae tCinan o 680150l a3 O Say Jb ¢9 o 2all Caad 5l JlaS) 8 el e ¢8all CilaS] i,
Students use rehearsed and some spontaneous language to engage in planning, transacting, making arrangements and negotiating. They apply features of pronunciation
and rhythm in spoken Arabic to a range of sentence types. They locate, classify and sequence key points of information from a range of sources and communicate information
and ideas related to home, school leisure and interests using different modes of presentation. They share their responses to different imaginative texts by expressing feelings
and ideas about the ways characters, settings and events are represented. Students use modelled language to create imaginative texts or alternative versions of texts they
have listened to, read, or viewed. They use aspects of key grammatical forms and structures in spoken and written texts, such as articles, nouns, adjectives, personal
pronoun, verbs and verb tenses, conjunction, adverbs, for example <23l I <l selleds) jall o) gall cAlilall Al all ¢ jaall ccanll  lle 6508 S )ie 5080/ 1ka (alias/alian ¢A1) sla/y sl 5 508/ S
(G Lie JLE fal s Sl 6 psa, fab o £on £l el el a1 55 ) Laed dlaiad) Y cund laipnd) ) cands i paadl ) qandl (Y layl ¢l ¢ ¢ Camitiing ¢Gulany S5 538 S Ul (Lle tlasy
i SL zomal A Gla ¢ ,alis, negation and questions to link ideas and sentences. They apply writing conventions to written texts, such as le cual ¢ i ol e ) JuST o qadaiad Y
OlaieY) Al aras Selilile 8 o 5 (add oS fAliadall clidle & Lo $Aal ) Caali e a2l 380 () et gl Al )1 AailA 8 gl a8 il ol ¢ual sdll sl jal) ¢ gl plasiu) They use contextual cues and
textual features to translate and interpret texts everyday texts from Arabic to English and vice versa and identify similarities and differences in translation. They create texts
and in Arabic and English, identifying words and expressions that do not readily translate such as, @25l s 4 ¢ladll 5 sLiglh, They compare ways of communicating in Arabic
and English and explain how their own biography influences their cultural identify and ways of communicating.

They identify and apply the writing conventions of the Arabic alphabet and script, making connections between spoken and written Arabic in texts. They identify the structure
and features of different personal, informative and imaginative texts and provide simple explanations on how they contribute to meaning. They identify ways that spoken
Arabic varies according to regions and countries and provide examples of how Arabic has changed over time due to influences from other languages and cultures. Students
identify how written Arabic varies in the use of formal and informal forms &< »s/&li »2a/sl and style according to context, situations and the relationship between participants.
They identify ways that language use reflects cultural ideas, thoughts and perceptions.

Draft Australian Curriculum: Languages — Arabic 95



Years 9 and 10

Band description
The nature of the learners

Learners increasingly communicate in Arabic in everyday interactions and in domains that are beyond their home. They continue to be immersed in Arabic language and
culture, making connections and comparisons with other languages and cultures. They have a growing awareness of the wider world, including the diversity of languages,
cultures and forms of intercultural communication. They begin to consider their role as a bilingual, intercultural communicator in the Australian context. They are considering
future pathways and prospects, including how Arabic may feature in these.

Arabic language learning and use

This is a period of language exploration and vocabulary expansion and experimentation with different modes of communication. Learners use Arabic to communicate and
interact, exchange information, express and justify opinions 335 e gl ¢S5 daall S5 250 and plan, negotiate and solve problems in shared tasks and transactions s 13k
il dlle 8 adi They access and evaluate information from a range of sources, and present ideas and views from a range of perspectives for various audiences in different
formats and contexts. They use their imagination to create a range of texts, such as stories, plays and video clips, about past events and experiences and future possibilities,
using a range of techniques to entertain different audiences. There is a balance between activities which focus on language forms and structures and those which emphasise
communicative tasks and performance. Learners recognise that moving between Arabic and English involves interpretation and personal response as well as literal translation
and factual reporting. Task characteristics and conditions at this level are more complex and challenging, providing opportunities for collaborative as well as independent
language planning and performance, and development and strategic use of language and cultural resources. They discuss the relationship between language, culture and
identity, exploring in more depth the concept of being bilingual and bicultural.

Contexts of interaction

Greater control of language structures and systems increases confidence and interest in communicating in a wider range of contexts beyond the home. Contexts of interaction
in Arabic move beyond the immediate world of teenage experience to more active participation in the local community, for example, by engaging in local community events
or celebrations. Learners participate in discussions and presentations on topics of interest and on life experiences in different contexts and cultures, and view television
programs, documentaries, music performances and films to further explore Arabic language and culture. Additional opportunities for interaction are provided by purposeful
and integrated use of information and communication technologies (ICT), for example, videoconferencing and e-learning.

Texts and resources

Learners read, view and interact with a broad range of texts and resources specifically designed for learning Arabic in school contexts, such as textbooks, readers, videos
and online materials, including those developed for computer-supported collaborative learning. They also access authentic materials created for Arabic-speaking
communities, such as films, literature, websites and magazines. They use a range of dictionaries and translation methods to support comprehension, build vocabulary aaand
elaborate on ideas.
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Features of Arabic language use

Learners use appropriate pronunciation, rhythm and intonation in communication and interaction, and apply accurate spelling and punctuation in a range of written texts.
They gain greater control of grammatical elements, such as word order, a range of tenses, conditional and subjunctive moods, embedded clauses, imperative forms, and
vocative case, to elaborate on ideas and information about people and events Lals g5 sl o811 i8S caly Al discuss future plans and aspirations sl <o sw tdaslall ) c 3l Cagu
3w 5idl Casu ¢l ae, persuade audiences el pe alS sciival | lies 465 5 Jsla L tallis s aladl) L) il express doubt, uncertainty or emotion sl s Lewudl ) <3 Ly, and link
and extend ideas and information 1.l ¢l sy <), They analyse text more critically, identifying how language choices reflect perspectives and meaning in a range of texts,
and developing their understanding of the relationship between context, purpose and audience. They demonstrate understanding of language variation and change, and of
how intercultural experience, technology, popular culture, migration and globalisation influence forms of communication.

Level of support

This stage of learning involves consolidation and progression. Learners need opportunities for new challenges and more independent learning experiences. Continued
scaffolding, modelling and monitoring are required to support these challenges. A range of resources are provided and processes modelled for the development of more
autonomous self-monitoring and reflecting strategies, such as online journaling, video documenting and discussion forums. Continued focused attention on grammatical and
textual features supports learners in the production of texts.

The role of English

The classroom is increasingly characterised by bilinguality, with Arabic being the principal language of communication. Arabic and English continue to be used as the medium
for substantive discussion, comparison, analysis and reflection, although learners at this level are able to discuss some abstract and complex views and ideas about language,
culture and intercultural experience in Arabic. They explore the interrelationship between language, culture and identity, and reflect in more depth on the concept of being
bilingual. They discuss the influence of Arabic and English on their ways of communicating, thinking and behaving, how living and moving between cultures has impacted on
their own bilingual identity, and how successful communication requires flexibility, awareness and openness to alternative ways.
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Arabic Years 7-10 Sequence (Year 7 Entry) Communicating

Years 9 and 10 content descriptions

Elaborations

Socialising

Initiate and sustain interactions to develop relationships
with peers and adults, exchange ideas, opinions and
feelings, compare experiences and discuss future plans

[Key concepts: relationships, opinion, experiences, future;
Key processes: exchanging, comparing, discussing]

initiating and sustaining conversations on topics of interest by using expressions such as
iyl aay Al ) e S O 55 ey ) ilia ) anl Lol Ul $2L i) ST o L $ay pall 0 STl st Ja
a8 l/o iaall ) Lne AR Caad Ja ) o g Ly ) Jlad 3ake 4Lk
VI PR RS PO U YU PR Sy S PN ) V[ PV PP R B B W N TS W G
Aatien daad L) 903 puaY) V) A SIY) dalll 35 Shmiall e ga (e SOASIL i n il s Snal 22811 558 5 jlae camalis Ja
rea caal sl () sacbue ) zlial S aall Caal 5 cilesl Ja

exchanging information and opinions about a range of topics such as home, school, leisure, travelling,
for example
a1l gl & 3l o ol Y Ul s U s i o 3 o fesala i g li s Aies Jiilaie 913 Sl (S Al dibaiall Caas Ja
il 5 ¢l S Bel Jall Conf Ul $adl) 5 S Ay el ) e 335 gaie Gl SV A 3 iS5 0y )l ¢ LS Lty
expressing wishes and feelings, describing personal plans for school holidays, weekend, for example,
b il g LY ds Ul A jaall dllaal) 3 il o il 6 jla ) sSaus ailall ( ¢ el ) caadl o caal g sl s Allae 3
oo oo sl ) il @l aaY o gt 5 5A) e Laisad) ) can il adlall ol g ¢ 50 JS i) ol q}uz_w.u/nmac (b tallael)
Aaal,l s 2haa o iy
elaborating on other’s responses by providing suggestions and giving advice, for example
Lo i (S 138 €8 By paaall e aadl Al 138 (e SRS 138 15 Y 13 has 3ade LY dalunlly elaail ¢duzaly )l caas by
comparing own and others’ experiences and future aspirations by sharing ideas and making
suggestions, for example,
fo 8 S Led A5 i) Al @) sl o5 13) g sanl) oLl gulall e aallly d anss Y Lial ol salind) Gl elfin Liagf Ul
csimns sall aladl o il il (5 58 Gadll o il
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Years 9 and 10 content descriptions

Elaborations

Participate in collaborative projects providing ideas and
suggestions, negotiating options, justifying, solving
problems and completing transactions

[Key concepts: participation, contribution, prioritisation;
Key processes: suggesting, justifying, discussing,
negotiating, transacting]

expressing preferences for plans, comparing and contrasting alternatives using
a6 Jeadl ¢ e Juail
bl b 95 sl dlgs dlle A0l o115k teliadd) b Lanad) ) 3 o il Y sdian L Lalll e (5 53l ol Jual
& 50V ol e Jumil 13 6o gl Ales Allae b el Juailes Bals 05858 el oL Ll dass Jo Laigudl () 555
providing ideas and making suggestions, for example, when arranging a day out or a birthday party
ye Jin ¢ yaall any ¢ EL Gllin flalua s i)l delud) dllia ) ila g Goger of Sl o g gl ol L)) candi o s Ja
Loball Ao Ll s Al 4ty Y re B8 i aa¥l g (il 2Dle
responding to invitations by accepting, declining and providing justifications, for example,
O 081 Yy e o) )55 dind Boeaa Ul e ¥ al 0¥ Laisdl ) 31 o 381 Y Canl Al sl 5ol e D ja 1 S
sl ) aSae
collaborating with peers to organise class displays and events, such as Arabic Music Day, designing a
poster and agreeing and disagreeing with a suggestion, for example, e <l ¢ail ;3 S8
completing tasks involving authentic or simulated transactions, such as asking for, giving and following
directions to real locations, for example,
LSl Y )l gl Selid) ol € Uil Aaae ) caadl e

discussing and solving problems, for example, with a sibling, parent or classmate such as having to
share a computer or room, or to make a complaint about unsatisfactory goods or services
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Years 9 and 10 content descriptions

Elaborations

Contribute to structured discussions and tasks by asking
and responding to questions, clarifying understanding,
elaborating on opinions and expressing agreement or
disagreement.

[Key concepts: discussion, opinion; Key processes:
discussing, clarifying, expressing]

e using appropriate procedures during discussions such as inviting peers to make suggestions, clarifying
meaning and giving examples, expressing agreement or disagreement, and praising, complementing
and encouraging ideas and peers, for example

a1 ) Le Ly ) 5o alans o Sy S sl ) Lol el sl La §2 i 13Le
bl 55 a5 eligs Jile 5 ¢ seall (e Can olia 5 Ul ¢ ol Aadin (i Ui aal 5 JS o auadl
AUl Jaas e ¢ Jia ¢Dla
188 Gl ) o yiad Ul s Lo e il ¢las claa 383
W sl 5 Y Ul el ) 8 e Gl Y ) claa il Y
las S5 il &y seae Joal g Al 5 5 ,S8 1ol 5 | liae
e expressing own opinions, and eliciting and reflecting on the opinions of others, for example
Algus el ) Cinanal Slshay Lina Glaiel) IS il (3 o i o) ¢ sl By Ll (S )
95 g pall 8 Gl ) Lo 65 jnans St 13ka asms b il 5 § DS o 8 55 b € omae 385 b $alaadl o2 8l L
e 81 Y Al flagmin Gl LIS (3a o el (il die mpna DS
e explaining actions and responses, for example,
& el g Ul s el delud) caa Y sl Canle Ul 6l 88 ~luall b e il ediilio 8 uia LY Lia 5 gaal) Caniag
Qe da 2 o dranin )
e _giving reasons and making connections between ideas and consequences, for example,

astall nl g JaST el 5500 Tale (1S Ui &Y GuaWl el Qe ol ¢y pdall o clbans o 5 ) &Y Thalkie A yaall ) ciliag
Jlgadl agdl ) Y

Caall 81, ol Yl ddead) il ¢ caall e opals Y da el 8 3uY) bl
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Years 9 and 10 content descriptions

Elaborations

Informing

Extract, organise and evaluate information and ideas from
a range of texts, analysing meaning, gist and purpose

[Key concepts: meaning, purpose, audience; Key
processes: extracting, organising, analysing]

identifying context, purpose and audience in texts such as advertisements, messages and
announcements

gathering facts independently and collaboratively about events or people and comparing how various
sources, such as texts from magazines, newspapers and websites use language to convey meaning

summarising and evaluating information from spoken, written and visual texts that reflect different
aspects of Arabic culture related to topics such as entertainment and special occasions, for example

i) el o ¢ i el ) ¢y ylaall o lis
2o M s A shadll cilnlia lalal) S3all dlef «ol) e V) ne ¢lgd Jia Yl k5 Adliaall Ayl sle V)

analysing and summarising information about famous personalities or a recent film or music hit from
texts such as television programs, reports and documentaries

ALE S el all 6 ) sal) el yall 65 AL Aaial) el diaal) Ay el 23EY)

reading texts and extracting key points and ideas about an issue or a topic such as the weather and
leisure activities for young people, and discussing information with peers using expressions such as

Tla 0 sSam alall 138 Capall ¢lan o)l ALY 228 (pailal)
Sl ad 1 (o tlaa g3l ) lall s byl (galill ) (i s alea ) JleS by ladll oy
collecting information about topics such as travelling, history and famous personalities from a variety of
spoken, written and visual texts
analysing and comparing perspectives represented in spoken and written texts, for example,
Loy aanll (S5 ¢ A8 4y poamall e of J 585 Dlaal) 53y 50l
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Years 9 and 10 content descriptions

Elaborations

Convey ideas and viewpoints from a range of perspectives
to various audiences in familiar contexts using different
modes of presentation

[Key concepts: content, audience, perspective; Key
processes: selecting, conveying, constructing, presenting]

informing others about an issue of interest and upcoming events in texts such as notices and
newspaper announcements , for example,

Ll e b palae i oy y b Sl a8 Candl o gy Aalad) A50n 0 5 S Jlia) 3 aY) dyms A yad) Adladl Jiia gola (e
faalall 8 a5

producing texts such as letters, emails and speeches to convey information for particular purposes and
audiences, relating to personal viewpoints on topics connected to personal experiences

organising information for an Arabic speaking audience, for example, creating a presentation on issues
comparing cultural aspects or a video recording of a cooking demonstration

reporting on own and others’ experiences such as holiday trips or school camp and comparing own
experiences with others using expressions such as

OS) aadlly el b i) W) 6yl A Lalinad i) AL skl cile Ll (e a5l ¢0Lally | g e 303U Ale | Laiy A il Ala 1 Al

Cpia ) S @QM\
creating a video clip to present information or ideas to a particular audience, such as a virtual tour of
the school or the neighbourhood for prospective new students and parents
creating a performance or an interactive display to inform young children of the benefits of maintaining
Arabic

conveying information relating to significant people, places or events in different formats such as a
poster for a musical concert, a profile of a famous Arabic actor/actress or a digital guide to a place of
interest

creating a group presentation of ideas and words and expressions relating to aspects of lifestyle, for
example

Al o ) W il g 3 5 Iy eV la ) pucal 5 Gy jpuall Y sSLal ¢Aaiall 4 ) 5 i &yl
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Years 9 and 10 content descriptions

Elaborations

Creating

Respond to imaginative texts such as poems and films,
explaining messages and key ideas, stating views on
themes, events and values and making connections with
own experiences

[Key concepts: genre, theme, values, connection; Key
processes: comparing, explaining, analysing]

responding to ideas presented in various texts such as poems, films, songs or video clips, by
expressing personal opinions for example

Alaall e i Ae V) (oY) pa Lt JSUia aldll (i yuy ¢ aBl sy abil) 65 50 Bagalll ¢ Jaan el
stating and explaining personal preferences about characters, attitudes and events in texts using
expressions such as

e 138 5 Al Sl e Ll aaadi alidl) Jlay € 55 e o jad LY B ppans b alill L dadd Juadl

analysing how people, places, experiences are expressed in imaginative texts and comparing how key
messages and beliefs are communicated in a variety of texts such as fables

exchanging and expressing opinions about typical features and expressions of contemporary songs,
films or video clips from the Arabic-speaking world and comparing them to those in English-speaking
contexts

identifying emotional aspects of the texts and analysing elements of language that convey emotions
and values

reading texts such as biographies and critically reflecting on others’ experiences and relating them to
their own

analysing and evaluating lyrics of contemporary Arabic songs, identifying themes, messages and
cultural aspects expressed through language

discussing how social issues, for example, relationships, wealth and poverty and change, and values
such as honesty are portrayed in imaginative texts, such as films, songs and poems

Create imaginative texts in multimodal forms, including
digital, that draw on past experiences or future
possibilities, experimenting with different techniques

[Key concepts: culture, narrative, creativity; Key
processes: creating, imagining, entertaining, relating]

creating cartoons, plays or short stories to share in class about a past event in their own life or a dream
for the future

illustrating imaginative stories in visual forms such as cartoons or captioned photo stories

composing and performing imaginative experiences through role plays, raps and video clips using
expressive language and movement

creating alternative versions of traditional Arabic stories and films by introducing new characters,
contexts and alternative endings

expressing imaginative experiences in a range of texts such as poems and video clips that relate to
significant celebrations or events in both Australia and the Arabic-speaking world, for example,

eyl ae 5 Hhdll a5 AalEl ae 5 D) e Jie dall Se Y ¢ ) il gl aell 6l 30 s ) e
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Years 9 and 10 content descriptions

Elaborations

Translating

Translate and interpret texts, from Arabic into English and
vice versa,comparing translations and interpretations with
others and discussing reasons for differences

[Key concepts: representation, perspectives, interpretation;
Key processes: translating, interpreting, comparing, critical
and cultural understanding]

translating existing texts and experimenting with unknown words or expressions reflecting on
challenges associated with transferring meaning from one language into another

comparing each other’s’ translations of the same text, commenting on differences and similarities
between versions, considering possible reasons for these

translating texts, identifying cultural specific vocabulary and expressions, such as i Ju ¢ sall g Al
aliaY1 | discussing the translation process relating to choice of words that best reflect the meaning.
and equivalence and contextual appropriateness

paraphrasing words or expressions that have no specific equivalent and annotating them in order to
convey their intended meaning, for example, mufti day, fundraiser

reflecting on the difficulty of achieving equivalence in translations of creative texts such as poems,
songs and film clips , identifying words and phrases which require particular elaboration or explanation

experimenting with and interpreting popular expressions, proverbs, or idioms in Arabic and reflecting
on the social and cultural values which may be embedded in them

analysing existing translations of texts such as film subtitles and comparing them with own translation,
and reflecting on why translations may vary

Create bilingual texts for the wider community, such as
notices, promotional material, instructions or
announcements, interpreting cultural and linguistic aspects

[Key concepts: culture, interpretation, equivalence; Key
processes: interpreting, composing, selecting, explaining]

creating subtitles, captions or commentaries for texts such as brochures, a slide show presentation or
video clips that inform the school community of aspects of the Arabic- speaking cultures existing within
the Arabic speaking world

producing texts in both Arabic and English for community events such as posters or advertisements in
print or multimedia format, for example, to promote a concert or advertise an interview with a celebrity
for a community radio station

designing menus or programs for Arabic-themed events, with key items/information in Arabic and
explanatory notes in English

creating a short film of Arabic-language social interactions amongst different speakers of Arabic,
providing English explanations of elements that may be different in different parts of the Arabic
speaking world and may be unfamiliar to Australian viewers

considering how to maintain the integrity of original texts when translating, for example, explaining
culture-specific concepts such as ‘the bush’ or ‘the outback’, and representing original ideas and
meanings bilingually

producing bilingual texts such as video clips with subtitles explaining Australian cultural practices for
Arabic speaking viewers, for example, bushwalking, Anzac celebrations, the Melbourne Cup
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Years 9 and 10 content descriptions

Elaborations

Reflecting

Reflect on how conventions of speech and Arabic cultural
concepts can influence own communication style when
using both English and Arabic

[Key concepts: cultural concept, norms, communication;
Key processes: understanding, explaining, reflecting]

comparing the way they communicate in Arabic and non-Arabic contexts, for example, using different
forms of address or different ways of showing politeness, and discussing why these choices are
appropriate and how they enhance intercultural communication

reflecting on own language choices and communicative gestures in different cultural contexts,
considering how ways of behaving and communicating might be perceived by people from different
backgrounds, and making necessary adjustments to establish, maintain and improve relationships with
immediate contacts such as family, teacher and peers

exploring the reciprocal nature of intercultural communication, the two-way process of noticing and
responding to differences in perceptions, understandings and behaviours, for example, attitudes to
directness, degrees of formality and politeness, use of personal space, and physical contact

identifying moments of embarrassment or communication breakdown in own intercultural interactions,
exploring reasons why and suggesting adjustments that could be made to enhance mutual
understanding

discussing elements of successful intercultural communication, for example, flexibility, awareness of
differences in cultural and religious practices, respect for elderly people and other traditions, attitudes
to privacy or different levels of directness in discussions

Reflect on own sense of identity as an Arabic and English
speaker, recognising how own cultural assumptions,
practices and values influence ways of communicating,
and considering reactions and adjustments

[Key concepts: assumptions, values, impact, judgment,
adjustments; Key processes: reflecting, connecting
interculturally]

discussing how being bilingual allows them to present ‘self’ to others in particular ways, for example,
as being Lebanese, Jordanian, Iraqi or Arab-Australian or Australian from a Syrian background

reflecting on the role of language in expressing identity, considering when, with whom and why
different languages are used and reflecting on whether their own identity changes when they use
different languages

noticing how they communicate with each other, their teachers and families, noticing if there are any
changes in the way they see themselves in different contexts, for example, a typical or a typical Arabic
speaking person, less traditional than parents

reflecting on choices made to present self to others in particular ways or to conceal aspects of identity
when interacting across cultures, noticing differences in the way they communicate, think and behave
in different contexts
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Arabic (7-10 Sequence) Understanding

Years 9 and 10 content descriptions

Elaborations

Systems of language

Understand rules of pronunciation and intonation and
writing conventions and apply these to own constructions
to enhance meaning and aesthetic effect

experimenting, speaking, writing, connecting, transposing]

[Key concepts: sound and writing systems; Key processes:

e distinguishing and making nuances in pronunciation between (s2) &and (o:sll )

e using the rhythms of the Arabic language, including intonation, tone and stress, to increase fluency and
to enhance expression

e recognising that certain letters in Arabic appear in different variations for example, s «&

e applying spacing rules between words and using their knowledge of sound and writing conventions to
expand on ideas in written texts

e making choices in relation to the use of punctuation such as ( ¢ and adjusting the flow of ideas,
increasing text cohesion and expression

e recognising the need for pauses or changes of tone in complex sentences with embedded clauses

e understanding that there are variations in both oral and written Arabic across different countries, and
regions within a country, and analysing the reasons for such differences and variations, ¢4 s/l s
A0al8/Lald ¢daaly/Lals

e noticing how tone can convey emotions and shade meaning, as in colloquial or formal language, for
example, 1Y s I Jus 1l | Slas

e using Arabic pronunciation and spelling rules for listening to and reading authentic texts and evaluating
their own spelling and pronunciation in relation to their understanding and expression

Extend grammatical knowledge of Arabic to expand
spoken and written expression, such as conditional,
subjunctive, embedded clauses, imperative, future tense,
vocative case and including vocabulary and expressions
which are culturally embedded

[Key concepts: grammatical structures, irregularity,
expansion of ideas; Key processes: applying, analysing,
selecting]

e using —is in addition to the present tense to express future plans, for example, saxslall ) a3l Casu
prha A deel Caga 65 5l (5 5580 Co g ¢ 0T ae iUl g
e using the conditional mode as a formulaic expression, for example,

Tan ¥ gene ol (o 55y g Cina S04

¢ understanding and using the conjunctions c&/to compare people and actions, expanding on their
expression, for example, ¢ e (S Je Ja
Lails o al o811 i< Caaly A

e using interrogative pronouns and expressions such as f 2/ ¢iilJ to ask questions and make requests,
for example,

Lo sall Gan A1 SalaY idaa o o Ja SCaall ) e 3,8 & puaal 13l
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e expanding their knowledge of noun-adjective agreement through understanding and applying the
irregular plural form, for example

O30 ke ¢ salas €0 sagnn 23a30 2l il o/ 53 Aah IS/ in (S me S 65 S gl

e using expressions to indicate preference and show comparison, for example,
Ll e duadl o lall ¢ ySI e aal QLS 63 (e BT 138

e creating compound and complex sentences by using embedded clauses such as, ¢ls) ¢ Juatall QUK
AP (BY- PPN

e understanding that Arabic uses the dual form of nouns, verbs and adjectives, in both masculine and
feminine forms, for example,
Ol s Qe (il ol QLIS ol
e understand and apply indirect object and passive voice to express ideas subjectively, in texts such as
articles and speeches, for example, i akic (s yall 33 day o 81 Ll gl
e using cohesive devices to sequence ideas, for example, Tl «ll axy ¢l 8
e extending use of negative forms, for examplesci s sxic gl (s g Al A ey Juail )
e using Y! to express exceptions, for example, <uzal I Y] 2 sall JS sl

e describing people and objects using comparatives and superlatives, for example, «bs pu tdaes dan
e using elements of exaggeration, and emphasis, for example,
5Ll o2a J)Siu}:\m"&).«ﬂ

e using a range of irregular adjectives to describe number, shape and colour, for example, ¢ eal saud
Lbkﬁm?@fﬁ&&ﬁ)}udsﬂﬁc_‘)‘b';'& ‘)mi?ﬁ‘c-\f;a.gs;

e describing a relationship using a possessive pronoun for singular and plural third person, for example
o sl8aal tlgali cailiS

e using adverbial phrases to expand on the ideas and provide further information related to feelings,
attitudes and abilities, for example,le e (Ll ¢ SL ¢ jalis
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Years 9 and 10 content descriptions Elaborations

e developing metalanguage to discuss grammatical features and explaining the impact of word order,
use of tenses and moods, adjectives and adverbs on enhancing meaning and expanding expression

e using imperative verb forms to persuade, encourage and give advice, for example,
el e IS5 il | liee A0 3 ye Jgla L sl g alaall ) Caail

e using subjunctive mood to express doubt, uncertainty or emotion, for example,
Abaall & a0 08 ¢ o) o g L) ) candi Lay
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Years 9 and 10 content descriptions

Elaborations

Analyse spoken and written texts in multimodal forms,
considering the relationship between audience, purpose
and context, and the use of textual conventions, features
and cohesive devices

[Key concepts: genre, purpose, audience, cohesion; Key
processes: analysing, explaining, comparing]

applying knowledge of particular types of texts and their purpose to identify the gist and predict the
meaning of unfamiliar vocabulary and phrases in texts

analysing different samples of a particular type of text such as a diary entry to analyse ideas and
reflections through the language features used, for example,

aic Jysme Ul lae 130 65 S 3alasyy jaidl calSid) jraa

JE I T iaiune €] o) L ddaall  conatl) (e il

G v b aiallS AIS ¢ 8 e el ) IS S e ) sl
exploring a range of imaginative texts to compare the use of language features such imagery and
exaggeration and discussing how these are used to convey meaning and appeal to the audience

examining a variety of informative texts such as reports and articles and identify how the structure, and
the features of each text reflect the intended purpose and how the choice of vocabulary reflects ideas
and perspectives

experimenting with language appropriate to particular types of texts such as descriptive language in
documentaries, reflective language in diary or journal entries, and persuasive language in
advertisement and speeches

analysing a range of expository texts such as expositions and feature articles and analyse possible
elements of bias and objectivity

discussing and evaluating how language is used to express ideas and justify opinions on topical issues
of interest to teenagers in debates or segments of a talk show

identifying and discussing the level of formality and informality in spoken and written texts, considering
what these reveal about social relationships and processes, for example, reflections of status,
authority, concepts of respect and politeness
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Years 9 and 10 content descriptions

Elaborations

Language variation and change

Explore how spoken and written forms of Arabic can be
used for different purposes and audiences, in different
contexts and situations, and with specific meanings and
intentions

[Key concepts: formality, register, intention; Key
processes: analysing, explaining]

understanding the importance of using appropriate forms of address when interacting with different
people, for example, the use of

Lalo S ¢y S e 6l pimn G ae 4L G ¢ pae B2 ¢l AUl caale
with both close adult relatives or unknown adults
noticing that variation in language use often reflects the mood, feelings, attitudes or relationships of the
people involved

identifying how emotions and attitudes such as respect or embarrassment, and personal views are
reflected in the choice of language in various social settings, such as public forums and school
contexts

investigating the nature and use of Arabic language in different contexts of interaction, for example,
asking Arabic-speaking students in Australia when they use English and with whom and when they use
Arabic and why, reflecting on similarities and differences to interactions in both languages

exploring how various individual speakers’ views on roles and relationships are reflected in Arabic texts
such as traditional sayings, idioms, proverbs, poetry and song lyrics

comparing a variety of texts from different Arabic-speaking regions and analysing how different
aspects of the language used reflect certain values and world views

Explore and reflect on how Arabic influences and is
influenced by cultural, political and social change

[Key concepts: globalisation, popular culture; Key
processes: reflecting, discussing, examining]

investigating and explaining the influence of globalisation and new technologies such as the internet on
Arabic as a dynamic language, and the power and use of the regional dialects in both digital and social
media

researching and reporting on current influences of Arabic language and culture in the local and wider
Australian community, for example, the food industry (Lebanese restaurants and bakeries), arts and
entertainment (Arab Film Festival, SBS Arabic radio and SBS television channel Arabic films), and
education (Arabic bilingual schools)

reflecting on changes in their own language(s), identifying new terms and behaviours that they have
adopted in line with changes in technology and social media, and how these changes have become
part of their everyday language

discussing how language changes overtime, for example, by viewing classical Arabic and
contemporary films ,and comparing how certain ideas and concepts are represented through language

examining how English is influencing and modifying Arabic language use in particular settings, for
example, language used in the entertainment industry, films and television programs, or language
used to express global concepts, such as 4l
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Years 9 and 10 content descriptions

Elaborations

Role of language and culture

Understand the symbolic nature and influence of language
in local and global contexts and how the use of language
determines the nature of intercultural communication

[Key concepts: symbolism, globalisation, new world
terminology; Key processes: exploring, reflecting,
evaluating, understanding]

identifying how ways of communicating in Arabic and English differ and how people understand these
differently, for example, attitudes to time reflected in language and social interactions; expressing
thanks or appreciation more or less directly, attitudes to making an apology

recognising that language and cultural practices are interconnected, for example, by identifying
religious origins or connotations associated with language associated with places such as, 4%« ¢3S
DM il alds ) f €da 1)

comparing similarities and differences between own ways of communicating and characteristics
observed in interactions between young Arabic speakers in different contexts and situations, for
example, the expression of politeness or turn taking in conversations

reflecting on personal encounters with cultural practices that have impacted on own thoughts and have
helped shape attitudes and views of the world around them

participating in discussion and reflection on how language use and terminology in texts impacts on
society’s way of thinking and mobilises actions and reactions, such as persuasive, motivational, and
emotive language

exploring a range of Arabic and English idioms and proverbs and analysing on how they reflect cultural
values and perceptions, for example

Aalail) Alaall 3 5 AaDL) ‘é_lu\‘éﬁﬂg_\mu.qmjl\ faan ) ey dag da e ¢l 8 s
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Years 9 and 10 Achievement Standard

By the end of Year 10, students use written and spoken Arabic to initiate and sustain interactions with peers and adults. They use language spontaneously to exchange
ideas, opinions and feelings, compare experiences and discuss future plans. They maintain interactions by asking and responding to questions, requesting clarification, for
example,fdaai L €. =3 Ja | elaborating on opinions and expressing agreement or disagreement such as e o= el 3l ¥ 9581, In classroom interactions, they share ideas
and suggestions, negotiate options, solve problems and complete transactions. They apply pronunciation and intonation to convey emotions and enhance expression. They
locate information obtained from multiple sources on a range of issues and analyse and evaluate meaning, gist and purpose. They convey ideas and viewpoints from a range
of perspectives using different text types and modes of presentation selected to suit different audiences and to achieve different purposes. They share their responses to
different imaginative texts by expressing opinions on themes, events and values and explaining key ideas and messages. They manipulate language and use different
techniques to produce imaginative texts in a range of forms that draw on past experiences or future possibilities such as, s s el Sl @13 Gl jiall aladin] Aas) g BEYL e S
Alaal ciny ) o elagdie Taj caa j ¢ i€l Jie @l le oladiul, When creating texts, students use a variety of grammatical elements, such as conditional, subjunctive, embedded
clauses and imperative, for example dae S 3 o gaw 1 L 9 188 4l 53 gal Juadall QUSIAlal) 3 Lol 8¢ Candl 5 g sl ) cadi Lo el 1 5l 640055 50 Jla L sallis g alaal) ) aail
b e Al future tense, and vocative case to convey meaning, They use vocabulary and expressions that are culturally embedded such as ¢e L el sl A Al ) (ST o g
fal )y Sdaall 8 Al 3 bl cw 3al da ew b and apply appropriate writing conventions to increase text cohesion and expression. Students translate and interpret texts from
Arabic to English and vice versa, comparing interpretations with others and explaining reasons for differences in translations. Students create bilingual texts for the wider
community, interpreting cultural and linguistic aspects of texts. They explain how cultural concepts, practices and values influence ways in which they communicate from a
bilingual perspective, questioning assumptions and describing adjustments they make when moving from Arabic to English and vice versa.

Students identify the meaning and emotions conveyed in spoken texts such as, ... <ll il 3 5a &S ¢l3a aadl ¥ ¢ ¥ Y 0, 58 13k e b and apply their understanding of the Arabic
writing system to enhance meaning and aesthetic effect. They analyse the relationship between language choices and textual features, and the audience, purpose and
context of texts in different spoken, written and multimodal texts. Students explain how spoken and written forms of Arabic vary according to context, purpose and audience,
and identify ways in which the Arabic language influences and is influenced by cultural, political and social change. They explain the power of language in determining the
nature of intercultural communication in local and global contextsontexts.

Draft Australian Curriculum: Languages — Arabic 112



Australian Curriculum: Languages - Arabic— Years 7 to 10 (Year 7 Entry)

Scope and Sequence

Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Sub

Description Thread Years 7 and 8 Years 9 and 10
Strand
Interacting orally and | Socialising and Interact with peers and teacher to exchange Initiate and sustain interactions to develop
in writing to interacting information about self, family and friends, routines, relationships with peers and adults, exchange ideas,
exchange ideas, leisure activities, interests and special days, and opinions and feelings, compare experiences and
opinions, express feelings, likes and dislikes discuss future plans
experiences,
thoughts and Taking action and Participate in presentations and performances that Participate in collaborative projects providing ideas
E’ feelings; and transacting involve collaborative planning, deciding, making and suggestions, negotiating options, justifying,
% participating in arrangements and shared transactions, using solving problems and completing transactions
[3) planning, different modes of communication
A negotiating, deciding
and taking action Building language Interact in classroom routines and activities, Contribute to structured discussions and tasks by
for classroom developing language for a range of classroom asking and responding to questions, clarifying
interaction functions and processes, such as following understanding, elaborating on opinions and
instructions, asking and answering questions, expressing agreement or disagreement.
requesting support by asking for repetition,
permission and help
Obtaining, Obtaining and Listen to, read and view texts from a range of Extract, organise and evaluate information from a
processing, using information spoken, written and multimodal sources, identifying, | range of texts, analysing meaning, gist and purpose
interpreting and sequencing and classifying key points of information
= conveying such as details about people and events, and use
= information through the information in new ways
IS a range of oral,
=

written and
multimodal texts;
developing and
applying knowledge

Conveying and
presenting
information

Convey and present ideas and information obtained
from different sources relating to home, school,
leisure and interests

Convey ideas and viewpoints from a range of
perspectives to various audiences in familiar
contexts using different modes of presentation
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Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Sl Description Thread Years 7 and 8 Years 9 and 10
Strand
Engaging with Participating in an Participate in imaginative experience by listening to, | Respond to imaginative texts such as poems and
imaginative responding to viewing and reading texts, such as songs, cartoons, | films, explaining messages and key ideas, stating
experience by imaginative folk tales and other stories, sharing feelings, ideas views on themes, events and values and making

E’ participating in experience and responses about characters, settings and events | connections with own experiences

s responding to and _ Y _ O _ _

S creating a range of Creating and Create and adapt texts with imaginary scenarios, Create imaginative texts in multimodal forms,
texts, such as expressing characters and events, using modelled language and | including digital, that draw on past experiences or
stories, songs, imaginative different modes of presentation future possibilities, experimenting with different
drama and music experience techniques
Moving between Translating and Translate and interpret short spoken and written Translate and interpret texts from Arabic to English
languages and interpreting texts, such as dialogues, speeches, labels, signs and | and vice versa, comparing translations and
cultures orally and in messages, from Arabic to English and vice versa, interpretations with others and discussing reasons

E’ writing, recognising using contextual cues and textual features, for differences

kS different recognising aspects that are similar and different

% interpretations and

= explaining these to Creating bilingual Create bilingual texts such as posters, games and Create bilingual texts for the wider community, such
others texts signs for the classroom and school community, as notices, promotional material, instructions or

making decisions about words and expressions that | announcements, interpreting cultural and linguistic
do not readily translate aspects
Participating in Reflecting on the Reflect on personal responses and reactions during Reflect on how conventions of speech and Arabic
intercultural experience of interactions in Arabic, recognising how interaction cultural concepts can influence own communication
exchange, intercultural involves culture as well as language style when using both English and Arabic

2 questioning communication

% reactions and

2 assumptions; and Reflecting on self Reflect on own identity, including aspects that relate | Reflect on own sense of identity as an Arabic and

h considering how as language user to personal observations, experiences and feelings, English speaker, recognising how own cultural

interaction shapes
communication and
identity

and how identity is
shaped by
interaction

and recognising how identity, such as family
background, school and interests, impacts on
intercultural exchange

assumptions, practices and values influence ways of
communicating, and considering reactions and
adjustments
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Understanding

Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange.

S Description Thread Years 7 and 8 Years 9 and 10
Strand
Understanding the Sound and writing Understand features of the Arabic sound system, Understand rules of pronunciation and intonation
language system, systems including intonation and pronunciation and how and writing conventions and apply these to own
including sound, these are represented in the written form and apply constructions to enhance meaning and aesthetic
writing, grammar writing conventions to form letters, words and texts effect
o and text
> Grammatical and Understand and use aspects of key grammatical Extend grammatical knowledge of Arabic to expand
= vocabulary forms and structures in spoken and written texts, spoken and written expression, such as conditional,
g knowledge such as articles, nouns, adjectives, personal subjunctive, embedded clauses, imperative, future
% pronouns, verbs and verb tenses, conjunctions, tense, vocative case and including vocabulary and
g adverbs, statements, negation and questions and expressions which are culturally embedded
[ using vocabulary that relates to familiar environment
2 and activities
N
Text structure and | Identify textual structures and features of a range of | Analyse spoken and written texts in multimodal
organisation personal, informative and imaginative texts, forms, considering the relationship between
recognising how these contribute to meaning audience, purpose and context, and the use of
textual conventions, features and cohesive devices
- Understanding how | Variation of Understand that spoken and written Arabic varies Explore how spoken and written forms of Arabic can
2 languages vary in language in use according to regions and countries, and recognise be used for different purposes and audiences, in
L9 use (register, style, that written Arabic varies according to context, different contexts and situations, and with specific
g8 standard and non- situations and relationships meanings and intentions
05 standard varieties)
o and change over The dynamic and Understand that Arabic as a language has changed Explore and reflect on how Arabic influences and is
= © time and place influential nature of | and continues to change through interaction with influenced by cultural, political and social change
9 language other languages and cultures
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Understanding

Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange.

Description

Thread

Years 7 and 8

Years 9 and 10

Analysing and
understanding the
role of language and
culture in the
exchange of
meaning

Role of language
and culture

The relationship of
language culture

Explore how language use reflects one’s thoughts,
perceptions and culture, recognising that language
and culture are interrelated systems for meaning-
making

Understand the symbolic nature and influence of
language in local and global contexts and how the
use of language determines the nature of
intercultural communication
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