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DRAFT AUSTRALIAN CURRICULUM: LANGUAGES — JAPANESE

Japanese context statement

The place of Japanese culture and language in Australia and in the world

Japanese is the official language of Japan, Australia’s northern neighbour in the Asian region. It is also widely used by
communities of speakers in Hawaii, Peru and Brazil, and learnt as an additional language by large numbers of students
in the Republic of Korea, China, Indonesia and Australia. Australia has a significant number of Japanese national
residents, particularly in the major cities on the eastern seaboard. Japanese culture influences many areas of
contemporary Australian society, including the arts, design, technology, fashion, popular culture and cuisine. Japan has
been a close strategic and economic partner of Australia’s for over 50 years, and there is ongoing exchange between
the two countries in the areas of education, trade, diplomacy and tourism. Japan is an important nation in the Asian
region and a significant contributor to economic, political, and diplomatic relations in the region.

The place of the Japanese language in Australian eddcation

Japanese has been taught in Australia for over 100 years and is widely taught as a second language in Australian
schools. The 1960s saw significant growth in the learning of Japanese, with the establishment of many university
programs which produced graduate language teachers who worked alongside native-speaking teachers to establish
school-based programs. Increased trade and tourism activity between Japan and Australia in the following decades
strengthened interest in Japanese language learning, and government funding such as the National Asian Languages
and Studies in Australian Schools (NALSAS) Strategy in the 1990s and the National Asian Languages and Studies in
Schools Program (NALSSP) in 2008 -2012 contributed to growth and further development in both the primary and
secondary sectors. . The strong relationship between Australia and Japan has led to many collaborative projects in
education and intercultural exchange. The Japanese government and private foundations support the teaching and
learning of Japanese in Australia through funding professional learning and resource development centres and through
involvement in educational exchanges.

The near-parallel time zones and the geographical proximity of Japan to Australia facilitate easy access, interaction and
communication between the two countries. Student exchanges, community engagement such as sister school and city
relationships and connections developed through other curriculum areas such as art, design and literature provide
opportunities for Australian learners of Japanese to interact with Japanese people and to engage in cultural experience.
Increasing numbers of students benefit from exchanges and in-country experience. Technology provides many
additional opportunities for interaction and exchange with Japanese-speaking people and cultures.

The nature of'Japanese language learning

Japanese is the language used by the Japanese for education, business and media communication. There are regional
dialect variations that are used in spoken interactions.

Japanese is a phonetic language. Pronunciation is predictable, and new words can be pronounced easily upon mastery
of hiragana characters.

Japanese uses three scripts for writing: hiragana, the basic phonetic script representing the sounds of Japanese;
katakana, the companion phonetic script representing the sounds of Japanese that is largely used for loanwords; and
kanji, Chinese characters which represent meaning rather than sound (ideographs).The three scripts are used
interdependently. Hiragana is the first script typically learned, with katakana and kaniji first introduced in context then
taught systematically, contributing to script knowledge and competence. The many loanwords from other languages
expressed through katakana reflect the impact of globalisation, technology and popular culture on Japanese language
and culture.

Japanese grammar is relatively uniform, with few irregularities, no grammatical gender and predictable and systematic
conjugation of adjectives and verb tenses. There are some differences between Japanese and English elements and
patterns, such as the Japanese word order of subject—object—verb. This order forms the basis of sentences that can
then be enhanced by the addition of details usually placed before the main items. Pronouns can be omitted and it is not
always necessary to articulate the subject of a sentence. Counting and numbering in Japanese involve using classifiers
which reflect the nature of the item. Particles are used to mark sentence elements and to indicate the nature of verbs.
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An element of the language that may be unfamiliar to some Australian learners is the system of plain and polite forms,
which reflect hierarchical relations, social and business-related positioning and issues of respect and status. These are
differently shaped in spoken and written language. Conversational Japanese can be less formal than written Japanese,
using shortened sentences, abbreviated plain forms and some omitted patrticles.

Another feature of Japanese culture reflected in language use is the importance accorded to expressing humility and to
maintaining harmony. Refusing or deflecting praise of self or family, self-deference and avoidance of direct disagreement
or refusal are common characteristics of communicative interactions.

A key dimension of the curriculum involves understanding the cultural dimension that shapes and is shaped by Japanese
language. The curriculum is designed with an intercultural language learning orientation to enable students to participate
meaningfully in intercultural experiences, to develop new ways of seeing and being in the world, and to understand more
about themselves in the process.

The diversity of learners of Japanese

While learners of Japanese in Australian schools vary in terms of language backgrounds, cultural experience and prior
learning experience, they are predominantly second language learners. Classes may include students with a
background in Japanese or in a script-based Asian language. Some students will have had exposure to Japanese
language and culture through social interactions, travel or exchange experiences.

The Australian Curriculum: Languages for Japanese is pitched for the majority of the cohort of learners of Japanese for
whom Japanese is an additional language (referred to in the Australian Curriculum as second language learners). The
curriculum has been developed according to two main learning sequences for these learners, Foundation to Year 10
Sequence and Years 7 to 10 (Year 7 Entry) Sequence.

Teachers will use the curriculum to cater for the range of different learner backgrounds described above by making
appropriate adjustments to differentiate learning experiences for these students.
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DRAFT AUSTRALIAN CURRICULUM: LANGUAGES

JAPANESE FOUNDATION TO YEAR 10 SEQUENCE

Japanese (F-10 Sequence) curriculum

Foundation to Year 2

Band description
The nature of the learners

Children enter the early years of schooling with established communication skills in one or more languages and varying degrees of early literacy capability. For young
students learning typically focuses on their immediate world of family, home, school, friends and neighbourhood. They are learning how to socialise with new people, share
with others and participate in structured routines and activities at school. Typically they have little to no experience of Japanese language and culture.

Japanese language learning and use

The initial focus is on listening to the sounds and patterns of Japanese through language-rich activities such as rhymes, songs, clapping and action games. Repetition and
recycling help children to identify frequently used words, simple phrases and non-verbal communication strategies employed in greetings and other social interactions.
They experiment with simple responses to prompts and cues.

They are introduced to the scripts through a first focus on high-frequency kanji, focusing on their ideographic nature before learning the associated Japanese sounds. They
learn hiragana using a play-based approach that incorporates chanting, the use of mnemonics and a focus on the creative and crafted process of writing Japanese kana.
As they learn to read hiragana they draw on first language literacy skills such as predicting or linking unfamiliar elements with familiar ones.

Reading skills begin with recognition of single kanji or hiragana and progress to reading whole words and familiar phrases. Writing skills progress from labelling pictures
with single kanji and tracing and copying words in hiragana to scaffolded writing of words and short phrases.

As they progress to using Japanese for functions such as asking and answering questions, responding to classroom instructions, singing songs, and taking turns in games
and simple shared tasks, children begin to notice that language behaves differently in different situations and that Japanese speakers communicate in some ways that are
different to their own. They practise and repeat formulaic expressions and gestures such as bowing that differ in Japanese from ways of communicating in English.
Creative play provides opportunities for exploring these differences and for using Japanese for purposeful interaction.

Contexts of interaction

Children use Japanese to interact with each other and with the teacher, with some access to wider school and community members. Information and communication
technologies (ICT) resources provide additional access to Japanese language and cultural experiences.
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Texts and resources

Learners engage with a variety of spoken, visual and written texts. They listen and respond to teacher talk, share ideas and join in stories, songs, plays and simple
conversations. Written and digital texts include stories, wall charts, Big Books and teacher-produced materials such as games, captions and flashcards.

Features of Japanese language use

Learners become familiar with the sound systems of the Japanese language, including pronunciation and rhythm. They learn to pronounce individual sounds and sound
combinations. They understand basic word order in simple sentences, indicate affirmative or negative responses, respond to requests and notice different levels of formality
when addressing friends, family and teachers. They discuss similarities and differences that they notice between Japanese and their first language(s) and culture(s), such
as adjective-noun patterns, adding A to ask a question and ways of showing respect.

Level of support

Learning is supported through the provision of experiences that are challenging but achievable with appropriate scaffolding and support. This involves modelling and
monitoring by the teacher, provision of rich and varied sources of input, opportunities for recycling and reviewing, and regular cues, feedback, response and encouragement.
At this stage, play and imaginative activities, music, movement and familiar routines provide the essential scaffolding for language development.

The role of English

While children are encouraged to use Japanese whenever possible, with the teacher providing rich and varied language input, English is used as a medium of instruction,
for explanation and discussion. This allows learners to talk about differences and similarities they notice between Japanese and their own language(s) and culture(s), to ask
guestions and to express their reactions to the experience of learning and using an additional language.

Japanese (F-10 Sequence) Communicating

Foundation to Year 2 content descriptions Elaborations

Socialising e learning how to greet others at different times of the day using appropriate gestures and forms of

Exchange greetings and intraduce and SG@e information address, for example, BAE LY, BlE LI TTVFET, L5345, BlELS, CeHh

about self with teachers and peers using simple language | ¢  ysing culturally appropriate titles, forms of address and levels of politeness in everyday interactions

and gestures with teachers and peers, for example, Smith AL\, HYHRES TEVET Tom KA, HYHLED
[Key concepts: self, interaction, politeness, preferences; Alisa A, BHTES.
Key processes: greeting, interacting, introducing,

e _introducing self-using formal spoken language and appropriate non-verbal language such as bowing,

d ibi -
escribing] for example, (XL ®HEL T, name T, E53FLAHLK,

e using formulaic Japanese phrases for everyday interactions such as giving and receiving, thanking,
apologising and offering wishes or congratulations, for example, &3 %, (E53) HYUMNE S, THFEE
A, DBAIEST
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Foundation to Year 2 content descriptions

Elaborations

indicating likes and dislikes, using modelled statements such as L\A MW T E T, hIZT N FTEL»
BOTT,
describing friends, favourite things and objects using visual supports, for example Z# (& 29 & T

T.ELEV T, MOV TT . FLWS TY, TN T, BLLWLWTY., bVLSVWETY

responding to questions and indicating ownership, for example =t @ T3 H, HF=LDTI . Ollie
{AlSarah SADTT . BEZLDOZAUD (TY)

—

using formulaic expressions to convey emotions such as 3 2L, Z~ !, ALy, o f= !

Participate in guided group activities such as games,
songs and simple tasks, using movement, gestures and
pictures to support understanding and to convey meaning

[Key concepts: play, action learning, collaboration; Key
processes: participating, turn-taking, interacting]

singing and responding to action songs such as &3 A TUOBL VT, WFLWEA, E5ES5IFL, HH
[Fe<bi e [F

EHLYDEDLT=T ortongue twisters (FASZE) suchas BELELREHRELEI. HH/Y
X<

playing L 4 A/l AlX A and using it in interactions such as turn-taking

participating in games, tasks and activities that involve guessing, matching and choosing objects such
as Bingo, Snap or Go Fish, using modelled questions and responses for example 5 & ETE M, [LLY

LWWWZ, [FL, 5&F TT, WA, SSFL»HLTT,

using formulaic phrases related to playing games, for example, D&, XL\ !, o Tz, £IiTf=, TARA
, BizY, EFTh

using rehearsed language to collaborate in craft activities, suchas @Y # { 2 & Ly, [ELY, E5F,

Participate in classroom routines such as addressing and
responding to the teacher, opening and closing of lessons,
transition activities, following instructions, thanking and
asking for help, using appropriate gestures and behaviour

[Key concepts: routines, rules, interactions; Key processes
participating, responding, requesting, apologising]

participating as a group in classroom routines such as opening and closing lessons (for example, £ A
FVBEEITEVET, L5745, ), using appropriate gestures

understanding and responding to questions using & 5/I£2 (O x) and [LLVL N Z

understanding and responding to classroom instructions to play games, complete work or get ready for
class, for example, 7z 2 TLZ&LY, TH>TLEZEL, AVVTL S, ATLZEW, FATLES
Ly, ELvTLfzan

requesting classroom objects, for example Noun Z< Z2& L, ZAUDMN HY ETH, XL\, ES5F

giving each other reminders using appropriate gestures suchas L3 M2, 42T
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Foundation to Year 2 content descriptions

Elaborations

participating in routine exchanges such as responding to the class roll and apologising for arriving late
FLy, WET, ~JAIK WERA, PTHTT. BT IAFEFEA,

Informing

Locate items of information in simple texts such as charts,
songs, rhymes, video clips and anime to complete guided
tasks

[Key concepts: information, meaning, text, context; Key
processes: listening, identifying, demonstrating, making
meaning]

listening for key words in stories, rhymes or songs, using visual cues such as gestures and facial
expressions to assist understanding

recognising simple kanji, hiragana or words in familiar contexts such as labels and titles

demonstrating early Japanese literacy skills by selecting the correct hiragana or kanji through labelling,
matching, clicking and dragging, drawing, mime and actions

listening and/or viewing texts to obtain information such as colour &, &, L A, A, El\A, size
EHEL, B0 E L and shape 5, SAM K, LH K, using it in guided activities such as drawing,
building or collecting

listening to information about Japan, demonstrating understanding by responding to questions such as
BARTTH, LADATATTL, §LTITH, [LLVLIZ, for example by pointing to places on a
map (Japan, Tokyo, Mt Fuji) or at pictures of different types of food

Convey factual information about self, family, friends and
significant objects, using simple statements, gestures and
support materials

[Key concepts: self, family, immediate environment; Key
processes: naming, labelling, presenting, describing]

labelling or naming personal items, classroom objects and shared resources, for example, (A, & &
2L, oKX, LV, FE

using simple sentence structures, familiar vocabulary, concrete materials and appropriate gestures to
provide information about self and immediate environment, for example, (X D Z ATUDTT, L\AA

$ETY.

presenting information verbally related to significant objects, using for example #>7= L/[Z < ® noun T
9. Adjective T9, “#ld noun TY,

(A=)
expressing factual information about qualities such as colour %5\, &, L A, < A, £LV5, number —

~U%<, size BH =L, BULVvE Ly and shape £5, AN, LHK

making simple spoken statements about friends, family or favourite characters, for example, [T A &,
PELLY, BHLAL, D&Y, LT H using images or support materials
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Foundation to Year 2 content descriptions

Elaborations

Creating

Participate in shared reading, play-acting and responding
to imaginative experiences through singing, chanting,
miming, drawing, action and movement

[Key concepts: imagination, response, expression; Key
processes: responding, performing, sharing, expressing]

e performing songs such as ===V H L, LT A TU S VT, rhymes, chants or simple stories
that include repeated phrases and rhythms and non-verbal forms of expression such as clapping,
gestures and facial expressions

e using simple language structures and supporting drawings or actions to describe and respond to
characters or imaginary experiences, for example, HI1ELIT/E 2/ ET=BE/K 53 MNTT,

e participating in shared reading of imaginative texts, sharing opinions and responding to prompt
questions such as ZNTI M, BEVVSWVTI M, BEEZTVTTH, HMHLIWLWTTH,

¢ making simple statements about favourite characters in stories or songs, for example, & L LY, i
LMLy, ThLy, D&KL

e responding to Japanese versions of familiar children’s stories and folktales, comparing expressions at
key points in the story with English-language versions, and re-enacting with puppets, props or actions

Participate in shared performances and presentations of
stories, songs, chants and rhymes

[Key concepts: performance, narration, image, rhythm;
Key processes: acting, creating, composing, expressing]

e re-enacting or retelling simple stories or interactions with puppets, props, actions or gestures, using
modelled language suchas L3 VAV A, L £1255

e creating digital texts based around familiar contexts and characters using pictures and captions

e creating/recreating simple songs, poems and rhymes using non-verbal forms of support such as
clapping, gestures and facial expressions

Translating

Translate words and familiar phrases used in everyday
situations, noticing how some words are shared between
Japanese and English

[Key concepts: meaning, translation, explanation; Key
processes: translating, demonstrating, interpreting]

e explaining to others the meanings and use of simple expressions such as greetings that are used for
different times and occasions, for example &L 5 T&WET, W =FEFT,

e using classroom resources such as word banks, visual dictionaries, word lists and pictures to translate
the meaning of single words and commonplace expressions

¢ identifying Japanese expressions and practices that do not translate exactly into English, for example,
EL0, BERAES, BAEL, ~&A, ~< A, using two hands for giving and receiving and & /XD
(Ox)

e finding examples of Japanese words used in English, explaining what they mean (for example, sushi,
karate, origami)

o identifying and translating key words in children’s stories or songs, providing English translations or
explanations of meaning, for example, L™ LML, Y
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Foundation to Year 2 content descriptions

Elaborations

Create simple bilingual texts in the classroom environment
such as captions, labels and wall charts

[Key concepts: meaning, vocabulary, bilingualism; Key
processes: creating, matching, selecting]

performing simple presentations for the school community that involve both Japanese and English
language elements, such as a contribution to an assembly performance for Grandparents Day

creating bilingual wall charts or picture dictionaries with captions, stickers and simple descriptions in
English to explain Japanese words and expressions that have particular cultural meaning

writing parallel captions in Japanese and English for a photographic display of a class event such as a
sports carnival or pets’ day

creating sets of word cards in English and Japanese and playing matching games such as Memory or
Snap

Reflecting

Notice and describe some ways in which Japanese
language and communicative behaviour are similar or
different to own language(s) and cultural forms of
expression

[Key concepts: language, culture, similarity and difference,
respect; Key processes: noticing, comparing, considering]

comparing Japanese ways of showing respect and being polite with how this is done in their own
language(s), for example by using titles such as Sensei, bowing and accepting objects with both hands

comparing aspects of Australian and Japanese children’s lifestyles, such as ways of playing games (L
1 A IT A), eating food (using chopsticks and formulaic language) or addressing family members and
friends

experimenting with using Japanese in spontaneous interactions, for example, L =LY, 20, RIR T
, A IEH, noticing any changes in the use of voice or body language and talking about how this feels

Use simple statements and gestures to express aspects of
self, such as membership of family, friendship, gender,
school/class or cultural groups

[Key concepts: identity, self, group, communication; Key
processes: describing, explaining, identifying]

making simple statements about themselves, such as their name and age, for example, % < [&(name)
T9,9&L\TT

identifying themselves as part of a family, class or peer group (X< (FH &S5 ETT, BRhASAIF 15 &
LM T ¢, for example by representing these relationships through drawing pictures or a family tree or
by adding captions to photos

noticing and comparing their own use of words or expressions from different languages when
communicating in English
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Japanese (F-10 Sequence) Understanding

Foundation to Year 2 content descriptions

Elaborations

Systems of language

Recognise sounds and rhythms of spoken Japanese, and
learn how sounds are produced and represented in the
three different scripts

[Key concepts: mora, rhythm, intonation; Key processes:
listening, distinguishing, recognising]

e recognising the concept of the basic unit of sound in Japanese (‘mora’ €— 73 or $8), for example LML
% has 3 ‘moras’

e understanding that the independent nasal sound 'n' (A/) has a ‘mora’ of its own, for example CA/IZ5
[

e understanding that when pronouncing Japanese it is important to keep the length of each ‘mora’ even

e noticing that statements and questions have different intonation patterns

Recognise and copy some hiragana and a few high
frequency kaniji

[Key concepts: script, kana, kanji, phonemic awareness,
meaning; Key processes: recognising, tracing, copying]

¢ understanding that the Japanese language uses three different scripts depending on word origins and
on the context of language use

e understanding that one kana represents a basic unit of Japanese sound

e understanding that each individual kanji represents meaning as well as sounds (such as H, U sun, IZ
% day), whereas one kana or one letter of the alphabet in English does not represent individual
meaning

LS L
e recognising some kaniji, for example numbers and £# X (pictographs) such as U, JIl, A, B, £

e recognising the 46 basic hiragana using supports such as mnemonic clues

e tracing and copying kanji and kana

e tracing and copying their own name in katakana/hiragana

e identifying known hiragana within a word and using that to predict the meaning

e noticing that Japanese can be written vertically or horizontally
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Foundation to Year 2 content descriptions

Elaborations

Understand the structure of basic sentences in Japanese
and recognise some key elements of Japanese grammar

[Key concepts: grammar, vocabulary, syntax; Key
processes: recognising, describing, indicating]

e knowing common forms of greetings, for example Hlx &k 5 T WLVE T, HlE & 5 and noticing the
different levels of formality

e identifying gender specific pronouns #>7= L and (%<

e understanding the use of common suffixes such as & A, < A or titles such as # At L) to address
and refer to other people, for example JL—% < A, and R = XA AH LY

e understanding basic word order in simple sentences such as noun A% 9 & T9, —and adjective +
noun T —(HHBEL LVH TT )

¢ understanding how to specify items using the possessive particle @ for example, =L ® NZ < ,~
SADFA BEHSAD LA

o referring to numbers of things using cardinal numbers: 0-100, —, =, =
e learning to describe the colour (%& T ), size (BH &L TH ) and shape (F5 TJ ) of things
e understanding different question words such as =, %12, £ Z and the sentence-ending particle H

e recognising and responding to a request using a verb < 7Z &Ly, for example ULV T & Lvand 4
2T L&

e indicating affirmative and negative responses using [&(Y and LMV Z

e using some culturally specific parallel phrases related to giving and receiving, for example £ 5 % and
HYUDBES

e learning to use common onomatopoeia such as *Z X Z and HAHA

e  building vocabulary to describe and label familiar and immediate objects and environments
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Foundation to Year 2 content descriptions

Elaborations

Understand that language is organised as ‘text’ and that
different types of text such as story books, songs, chants,
labels or rhymes have different features

[Key concepts: text, meaning, genre, metalanguage; Key
processes: recognising, identifying, describing]

e understanding texts as different forms of communication that are spoken, written, digital or visual,

recognising that they can be very short for example, 7= > T or much longer, for example, fz>TL 2 &

LY

e recognising that different types of text have different features, for example, repetition and rhythm in
action songs and chants

e beginning to use a metalanguage to talk about texts, identifying and naming familiar types of text (for
example, story, list, song, rhyme, tongue twister) and describing features (for example, stories usually
have a story starter, (&5 L £ H L), songs usually have rhyming and the repetition of words

e noticing how texts such as story books are sequenced and organised, for example by identifying the
main title and the connections between pictures and texts

Language variation and change

Recognise that there are differences in how language is
used in different cultural and social contexts, such as ways
of greeting and addressing people

[Key concepts: variation, context, culture; Key processes:
exploring, identifying, comparing]

e exploring how different kinds of language are used in Japanese to reflect different relationships, for
example, parent—child exchanges (B1&& 5, W2 ToH2L®W, WoTEFET, 1Z0VE, MR Y),
communication with peers (%[ ?), and teacher—child interactions (74 A T9 H)

e understanding that language varies according to the context and situation (for example, C AIZ5 (&
andt L% L)

e understanding that language forms such as greetings vary according to the time of day or to the
occasion (BlF &L S, —ZAITBIE, —ZAIFAIT)

e understanding that language used in particular interactions can vary between cultural contexts (for
example, the use of titles in Japanese & A/, — B At L) compared to the informal use of names in
Australian English)

Draft Australian Curriculum: Languages — Japanese
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Foundation to Year 2 content descriptions

Elaborations

Recognise that Japanese and English borrow words, and
expressions from each other and from other languages

[Key concepts: language, change, word borrowing; Key
processes: noticing, recognising, classifying]

e noticing that languages borrow words from each other and that both Japanese and Australian English
include many words and expressions from other languages

e recognising that Japanese uses many loan words from English and other languages, such as X, 7
L E, E >4, and that these are pronounced differently by Japanese speakers

e recognising that loan words in Japanese are written in katakana and sound like a familiar word in
English, for example LE >, EY, P4 XY 1) —L

e creating a class record of Japanese words that are used in English and other languages, such as judo,
origami, sushi, manga, comparing how these words are pronounced in the two languages

Role of language and culture

Understand that language and culture are closely
connected

[Key concepts: language, culture, meaning; Key
processes: noticing, reflecting, questioning]

e exploring the meaning of ‘culture’, how it involves visible elements such as ways of eating or symbols
such as flags and also invisible elements, such as how people live, what they value, and how they
think about others and themselves

e understanding that learning and using Japanese involves becoming familiar with some different ways
of communicating, for example, L\=#2E %9, TH % 5 & F, and also some ways of thinking about
things and behaving that may be unfamiliar

e noticing similarities and differences between classroom interactions in Japanese and English, for
example referring to the teacher just using & A& LY

e understanding that culture and cultural behaviours are woven into languages and cannot be separated
from them (for example, it is possible to bow without a spoken greeting in Japanese but not to greet
without bowing)
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Foundation to Year 2 Achievement Standard

By the end of Year 2 students interact with teachers and peers through play and action-related language. They use formulaic expressions and appropriate gestures in everyday
interactions such as exchanging greetings and farewells, for example, H1E& 5 TTWET, BlEK 5, JAITHEIE, S&5345, £, %L1z, thanking and apologising, and
giving and receiving, for example, & 5 %, £ 5 4. They use visual, non-verbal and contextual support such as pictures, gestures, facial expressions and props to make meaning
of simple texts. When listening to simple repetitive spoken texts, they identify key words such as names of objects, people or numbers, and demonstrate comprehension by
actions, drawing or labelling. They respond to instructions through actions, for example, W T L 2 &0y, AT £ &0 and to questions, for example, 7=#, 212, £ Z with
single words and set phrases and by pointing to images or selecting objects, for example, LX\RTT H, 40 Z T9 H. They present information about themselves, their family,
friends and favourite things at word and simple sentence level, using formulaic and modelled language. They describe people and objects using adjectives to indicate colour,
shape, and size, for example, HHLVY A Z, EH ELY, 5L\ They indicate ownership, for example by using =1L ® TEh, H=L/IZL D TT, They mimic Japanese
pronunciation, intonation and rhythm through shared reading and singing. Students recognise and begin to write single kanji, such as A, K, WU, JIl, B, B, —, =, =, the 46
hiragana symbols and some hiragana words such as < 5, a2, 4§, L <. They demonstrate understanding of hiragana as well as kanji by actions such as matching,
labelling, and sorting. They explain examples of everyday Japanese language use and cultural behaviours such as the exchange of greetings or thanks, terms of address and
some formulaic expressions and behaviours.

Students recognise that there are three different scripts in Japanese, hiragana, katakana, and kanji. They understand that hiragana represents the basic unit of Japanese sound
and apply that knowledge in their communication. They know that kanji represents meaning as well as sounds, and that katakana is used for borrowed words. They know that
stroke order in writing characters is important. Students identify patterns in Japanese words and phrases and make comparisons between Japanese and English, for example,
the word order in greetings such as, Smith & A L\ and in simple sentences, such as # Y A#&H ETI, £ 51& KEULVTT. They provide examples of different ways of
addressing friends, family and teachers/other adults. They use pronouns, such as #27= L/IZ <, and use titles/suffixes, such as #A V& A/< A to address different people.
They identify Japanese words that are often used in English-speaking contexts, for example, sushi, origami and karate. They give examples of Japanese words and phrases
that have been borrowed from other languages, such as £ >4, 7 L E, 73> . They identify similarities and differences between Japanese and their own languages and cultures.
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Years 3 and 4

Band description
The nature of the learners

At this level, children are developing awareness of their social worlds and of their memberships of various groups including of the Japanese class. They are further developing
literacy capabilities in English, and while this highlights differences between writing in alphabetic and character based languages, it also assists to some degree in learning
Japanese. They benefit from varied, activity-based learning that builds on their interests and capabilities and makes connections with other areas of learning.

Japanese language learning and use

The development of oral proficiency at this stage continues to rely on rich language input in different modes. Learners listen and respond by actions to build active listening and
comprehension skills. They participate in classroom routines and tasks and use some spontaneous language to describe feelings related to classroom activities. They participate
in games and activities and engage with texts through teacher generated questions and prompting. They give short oral presentations related to their personal worlds, including
simple descriptions. With support they write labels, captions and short sentences. Language experience and input include authentic texts with some modification, familiar
vocabulary and simple sentence structures. Children are supported to expand their use of the language in familiar interactions and situations, such as exchanging simple
information and participating in shared tasks, performances and plays. They continue to build vocabulary which can be adapted for different purposes and to control simple
grammatical forms. Children learn the use of diatric marks to create voiced sounds. They learn to produce and pronounce characters with the support of flash cards, mnemonics,
digital games and exercises. They read and write words written in hiragana and in high frequency kanji with support and scaffolding. There is a combined focus on grammar,
vocabulary building, pronunciation, and non-verbal and cultural dimensions of language use through purposeful communicative activities and experiences.

Contexts of interaction

The context in which learners interact is primarily the language classroom and the school environment with some access to wider communities of other Japanese speakers and
resources through digital technology.

Texts and resources

Children develop literacy skills and textual knowledge through supported interaction with a range of spoken, written, visual and multimodal texts. Imaginative and interactive
texts (for example, picture books, stories, puppet plays, songs, and games) develop the expressive and cultural dimensions of language. Learners may have access to resources
developed for Japanese children, such as children’s story books, songs, television programs or interactive games, as a way of developing cultural knowledge.

Features of Japanese language use

Learners recognise the predicable nature of pronunciation in Japanese and apply their knowledge of sound-letter associations to spell new words. They recognise and use
elements of grammar such as simple verb forms, adjectives, interrogatives and some particles to understand and create simple spoken and written texts. They use appropriate
word order including time, counter classifiers and present, past and negative forms. Learning Japanese contributes to learners’ general literacy development and to the process
of making sense of their worlds that characterises this stage of their development. As they encounter elements of Japanese language they make comparisons with their own
language(s) and culture(s) and consider their own ways of communicating.
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Level of support

This stage of learning involves extensive support. Tasks are carefully scaffolded. Teachers provide models and examples; introduce language, concepts and resources
needed to manage and complete the task make time for experimentation, drafting and redrafting; and provide support for self-monitoring and reflection. Learners use the
hiragana chart as a systematic framework to support reading and writing.

The role of English

Learners are supported to use Japanese as much as possible for classroom routines, social interaction, structured learning tasks and language experimentation and practice.
English is used for discussion, explanation and reflection, enabling learners to develop a language (a metalanguage) for sharing ideas about language and culture systems and
experience. Using both Japanese and English in the classroom develops awareness of what it means to be bilingual.

Japanese (F-10 Sequence) Communicating

Years 3 and 4 content descriptions

Elaborations

Socialising

Interact with teachers and peers to exchange information
about self, family, friends and favourite things, likes and
dislikes, and to express praise, support and respect for
others

[Key concepts: communication, information, self, family,
respect; Key processes: introducing, interacting, describing]

e introducing self-using formal spoken language and appropriate non-verbal language such as bowing, for
example, [FLHZEL T, name T, 9 &LV\TT, BANKMNTETT, E5FLABLL,

e exchanging information and building vocabulary about self, friends or family, using simple statements
suchas MZL [F BN TT ., BEISA L ENHIA L BRATALIFCLEWVWESLE & Hhbe
ATY, WESE X BEL T, BLHSA T PELLYTT,

e asking and answering factual questions relating to concepts such as time, place or number, using
formulaic structures and familiar expressions, for example, M Z < & HAICA TEHh, 3ATIT, W
D2TY H. AR (SHD) TT, BALTID, ZLTT, £ TThH,

e showing interest in and respect for others, such as by expressing praise or encouragement, using
formulaic expressions, for example 7ZLVC & 5 58? FzWWA~NA? TFMLWLV? T (TT) 42, ¥
L, 8L LA, L&H3FTTITR, oI, :=OLh>7=?

e talking about activities and shared experiences, for example, Place IZ W& FE L1z, Food & f=_XFE L=
o Drink & M#AF 9, Activity/sports & LEL £D/LFELF, BLVLM DT TT,
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Years 3 and 4 content descriptions

Elaborations

Participate in guided tasks involving following instructions
and co-operating with peers, such as sports and craft
activities

[Key concepts: collaboration, participation, task,
performance; Key processes: following instructions,
rehearsing, performing, presenting]

participating in guided tasks involving instructions and peer co-operation, such as group/pair language
activities, games and sports, for example, AL\ says, 5 H 5L, Lo ATAIFA, (What's the time
Mr Wolf?)

following procedures for activities such as cooking, model-making or origami, understanding instructions
suchas [FASAICELT, SIS HENT, H2HT

participating in class routines, such as taking the roll (I&XLy, WLYEF/LMNNVZE . LVEHA), naming the
months and days of the week and describing the weather, & £ 5IZB X 3B TY, I T,

preparing, rehearsing and conducting presentations and performances, such as a Japanese item for
assembly or a presentation about a significant event

n 5t
working collaboratively to adapt and perform action songs, for example by changing lyrics (& Z 3X)
based on modelled patterns, rehearsing and performing songs with appropriate gestures and actions

Follow teacher instructions and directions by responding to
questions and requests, and use simple statements and
questions to ask permission and to show interest and
appreciation

[Key concepts: interaction, negotiation, response; Key
processes: responding, requesting, rehearsing]

participating in classroom interactions, for example by responding with comments such as ~ < As [& LY
Fth, -~ KA & ~EAERTHTT, -~ OTHTT

using appropriate formulaic expressions and gestures to contribute to interactions, such as L D2ty L &
T, BRPVLET—

asking for help or clarification, for example, & F£H A, 5 L35 &, and negotiating turn-taking, for
example, 5 &2 & F2oTC, ~SADIEA, E53F—

responding to teacher instructions such as RF7I[ZH 2> TLEZEW, —ZATL—TI2HEL2TLESLY, —
BHOATLESWD, —KEWNWIAT

recognising and rehearsing interjections or fillers in conversations, for example, Z 2 &, — 9 #F
R, =T ED, —F DI TR
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Years 3 and 4 content descriptions Elaborations

Informing o finding examples of Japanese language at home or in the community to create a class collection or

Locate and process specific points of information in familiar display, for example, food products, toys, gadgets, recipe books or menus

types of written, spoken, multimodal and digital texts e viewing or listening to a simple community text such as a weather report, recognising key words such as
associated with people, places and objects ITh, <£Y

[Key'concepts: ?nformatiqn,. research, tha; Key processes: | o jdentifying features of seasons and tracking the progress of seasonal weather changes on a map of
locating, collecting, classifying, recognising] Japan (for example, reports of & < 5, 26, =5 & 3)

e gathering information about each other’s activities, for example by surveys on pets, sports, activities,
likes, dislikes, families, using graphs to display results

e viewing/ reading simple texts such as advertisements, catalogues or menus to locate key points of
information in relation to elements such as product, number, price, or target audience

Present factual information relating to familiar home, e describing family members and friends, identifying relationships such as, & & A, using simple
community and cultural contexts, using graphic support descriptive, modelled language and supporting resources, for example, Zhl&. H-LDEREAT
such as photos, tables, lists and charts T. Ken TF, HREARPEH BT ETT, BREAEG, CSLVTT, )

[Key concepts: family, relationships, routines; Key

. . . e creating a display such as a chart, diorama, mini book or digital presentation to showcase elements of
processes: describing, explaining, annotating]

their Japanese language learning, such as [ /Hhz=LDATIEZ . [Z< /= LDOMNIEA

e labelling aspects of their daily routines, selecting captions or attaching word bubbles, including
expressions of time (for example, waking in the morning, with a clock displaying £ U and the words &
&5 ITTNVED)
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Years 3 and 4 content descriptions

Elaborations

Creating

Participate in interactive stories and performances, acting
out responses and making simple statements to identify and
compare favourite characters and elements

[Key concepts: response, expression; Key processes:
participating, imagining, creating, interpreting]

viewing excerpts from texts such as anime and children’s television programs, listening for key words
and familiar phrases and interpreting cultural expressions and behaviours

collecting favourite exclamations, words or expressions used in different imaginative and expressive
texts, suchas, NZ—, 23—, dN?, 2—A, EIL LD, CFof, TE, Vofdh, EHTES, B
AIES T, T, LK, 728, and using them in their own communicative exchanges

drawing their own versions of characters encountered in imaginative texts, selecting simple descriptive
modelled statements as captions to their pictures.

sequencing elements of imaginative texts such as cartoons or simple narratives, for example by creating
a storyboard using pictures and captions

recognising character traits or behaviours in texts such as anime, manga and children’s stories that
reflect Japanese culture and traditions

Present short interactive performances such as puppet
shows, raps or dialogues that use familiar formulaic
expressions and modelled language and allow for
exploration and enjoyment of language, cultural expression
and dramatisation

[Key concepts: fantasy, imagination, dramatisation; Key
processes: imagining, creating, experimenting, performing]

creating imaginary characters or places such as an invented character, creature or animal, #&#NEH =
WTY ., MDIZVET, Obj Z1="ET, ETHLIHTT, Or BIEFOLETT, L SABETH
WFET, BABEENNTT, HLABYFEEA,

incorporating onomatopoeic sounds such as EE EE, RIR I, UM UD, [T IZZ into
written/performed texts to entertain and to enrich the texts

taking on the role of a character from a story, manga or anime, responding to questions such as 3 & 7
REDIFBATIDN, — Noun N T ETETD, —HASTT Mo

creating, performing and presenting imaginative texts such as skits, songs and raps
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Years 3 and 4 content descriptions

Elaborations

Translating

Interpret and explain simple interactions in Japanese,
noticing linguistic and cultural features

[Key concepts: meaning, culture, translation, interpretation;
Key processes: identifying, explaining, interpreting,
comparing]

e explaining features of Japanese language protocols such as the use of formulaic expressions (LA > T&
F 9, =1L F), of counter classifiers, and the indication of politeness by using T9

e explaining and modelling culture-specific practices and formulaic language, such as apologising for
being late by entering, waiting at the entrance/door, bowing and using the expression 5<{ N TIFHEt
A, LONWLET

e demonstrating and explaining hand gestures, facial expressions or body language that work with
language or stand alone in Japanese communication, such as beckoning with fingers pointing
downwards, or waving a hand in front of the face to signal a negative response

e using visual dictionaries, word lists and pictures to translate simple familiar texts such as labels or
captions

Create bilingual versions of familiar texts such as songs,
conversations, picture dictionaries, captions for images and
displays or photo stories

[Key concepts: bilingual text, expression, code-mixing; Key
processes: translating, performing, creating, adapting]

¢ including some Japanese words, exclamations or phrases when interacting in English in simple games
or exchanges that involve feelings or reactions, for example, LM =LY, &ALy, oh that was fun T F (T
7=, Anne S A thatwas 3LV !

e performing bilingual versions of familiar songs such as If You’re Happy and You Know It ... , alternating
between the two languages and switching key words in repeated phrases

e creating personal bilingual dictionaries that include visual clues and representations
e creating simple activities or action songs that include alternating or combining repeated words or

phrases in Japanese and English, such as verbs, question words or months of the year, for example &
ALY
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Years 3 and 4 content descriptions

Elaborations

Reflecting

Notice what is similar/different to own language and culture
when interacting in Japanese in different contexts and
situations

[Key concepts: respect, culture, similarity and difference,
communication; Key processes: identifying, explaining,
experimenting, reflecting]

e noticing how respect is shown to teachers and classmates through practices such as apologising for
‘interrupting’ when entering a room, (L 2ONWWLET B <N TTHFE A, ), expressing humility by
not going first or putting the self forward (& 5 %), or not using & A for self

e practising ways of accepting compliments or praise in Japanese, for example by saying L)) % instead
of % Y A& 5, comparing with what they would do in a similar situation in their own language(s)

e noticing differences between Japanese and Australian language used in certain social situations, for
example, L f=12&FE 9, 5% 5 &£ T L 7= before and after meals, or leaving or returning home =72
WE, M X Y7EELY, including forms of address and the use of body language, intonation and
expression

e considering how some aspects of Australian ways of communicating such as greetings, responding to
thanks or using direct eye contact may be interpreted by people from a Japanese cultural background

Noticing how ways of talking and behaving reflect identity
and relationships

[Key concepts: identity, community, family, culture; Key
processes: selecting, creating, representing, comparing]

e creating a self-profile such as an avatar or montage to exchange with a potential Japanese friend,
selecting key words and simple expressions from word banks and modelled statements that capture their
sense of themselves, comparing their choices and how they think about their identity

o talking with each other about their family cultures, creating visual representations of their families,
friendship groups and communities and listing key terms and expressions associated with each group

e noticing and comparing their own and each other’s ways of communicating, identifying any elements that
reflect cultural differences or influences of other languages
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Japeanese (F-10 Sequence) Understanding

Years 3 and 4 content descriptions

Elaborations

Systems of language

Understand that hiragana symbols can be connected to
represent words

[Key concepts: consonant, vowel, kana, foot, mora, rhythm,
pronunciation,; Key processes: recognising, differentiating,
demonstrating]

e recognising that there are 19 distinct consonants in Japanese (k, g, s, sh, z,j, t, ch, ts, d, n, h, f, b, p, m,
y, I, w) and five vowels (a, i, u, €, 0)

e understanding the system of basic Japanese sound combinations, i.e., a vowel can be attached to most
consonants to produce a kana

e understanding that vowel length can differentiate words in Japanese, for example ‘e’ (&) for a picture
and ‘ee’ (A &) for yeah

e recognising the concept of the minimum unit of rhythm in Japanese (‘foot’ or 7 k) and that one ‘foot’
in Japanese consists of two ‘moras’, i.e., Z % % 3 & & is pronounced as a three-foot word (gochi sou
sama)

¢ demonstrating understanding of the different pronunciation between English and Japanese versions of
loan words, such as /\F 7+, Ry k, Hv h—

Recognise the systematic order within the hiragana
character set; commence hiragana script writing and
recognise and write frequently used kanji

[Key concepts: character, kana and kanji, stroke order, font;
Key processes: recognising, tracing, reading, writing]

e learning how to use the character chart as a systematic framework for reading and writing
e understanding that there is a stroke order for both kana and kanji

e recognising that written Japanese has various printed fonts and that handwritten forms of several
characters differ from the printed versions in most fonts, for example, &, &, 5, 5, Y

e learning to read and write words using kana
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Years 3 and 4 content descriptions

Elaborations

Understand and identify elements of basic grammar and
sentence structure and interaction patterns

[Key concepts: verb conjugation, particles, word order,
vocabulary, counter; Key processes: describing, indicating,
identifying, questioning]

e developing a metalanguage for talking about language, using concepts such as parts of speech (houn,
verb, and adjective)

e understanding the rules of Japanese word order, subject + object + verb, the use of associated particles
I%, %, &, %, IZ and the use of A% in formulaic expressions such as ~HM 9 ETH

e describing actions using verb &9 forms, for example, L & =% 9
e understanding the rules for conjugating verbs suchas £9, FL &5, FL 1=, TEA

¢ understanding that Japanese uses name plus suffix instead of pronouns when referring to other people,
forexample ¥ 3 < A, [T S A, AT RBFAEL

¢ indicating time and frequency using expressions such as W\ ZH, EEEE

e describing people, animals, places and things using adjective-noun phrases, for example K& UL\E, &Ly
LhE$

e understanding time words associated with days of the week, months of the year and seasons

e building vocabulary that relates to familiar environments such as daily life and personal worlds that can
be used for cross-curricular content learning

e being introduced to the use of counters in Japanese, for example, , ~ A, ~ &Ly, ~ B
e telling time using ~ C, [¥A and 7 A LTI M

e seeking information using question words such as %12, %A, LA D ,«—& Z 7241 and the sentence-
ending particle H, for example, 72N §F T N —HBAS T D BAIZCA TT H—UVD T
9 h
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Years 3 and 4 content descriptions

Elaborations

Recognise that texts such as stories, games and
conversations have particular language features and text
conventions

[Key concepts: text, genre, language features, mode; Key
processes: comparing, analysing, recognising]

recognising features of familiar genres of Japanese texts such as picture books, digital books or games,
video clips or songs

recognising differences between the layout and language features of different types of texts and fonts
including f=TH&E, K IHE

recognising the role played by different elements in texts to contribute to meaning-making, for example,
the layout, title, illustration and use of punctuation in a picture book or the use of speech bubbles in a
cartoon

recognising patterns in simple spoken or written texts in Japanese, for example in relation to the use of
particles, verb endings and other frequently occurring features

Language variation and change

Understand that language varies according to the age and
relationship of those using it, and to the situation in which it
is being used.

[Key concepts: register, context, variation; Key processes:
observing, recognising, reflecting]

observing that Japanese expressions can be made more or less formal with very slight changes, for
example, BIEE S5 TTNWVET and BlE K5, (FL and BIEL, HE X and B FE X to suit the
relationship between speakers

noticing differences in the ways that both Japanese and English speakers communicate with different
people, for example with young children, with unfamiliar adults or with elderly people

reflecting on how they communicate with their own family and friends and with people less close to them,
noticing differences in language use and communicative behaviour

recognising that familial terms such as & L L\& A, (X # & A are often used in place of ‘old man’ or
‘old lady’ in both folktales and daily conversations, considering why this might be so

Recognise that Japanese is the official language of Japan
and one of the major languages of the Asia Pacific region

[Key concepts: language status, standard language,
multilingualism; Key processes: recognising, comparing,
classifying]

understanding the status of Japanese , as the official language of Japan, a major language in the Asia-
Pacific region, a world language and an Australian community language

understanding that there is a standardised form of Japanese, and that there are different dialects spoken
in different regions in Japan

comparing the language profile of Japan with the multilingual nature of Australian society that includes
speakers of Aboriginal languages and Torres Strait Islander languages, Asian languages and other world
languages
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Years 3 and 4 content descriptions Elaborations

Role of language and culture e understanding that language carries information about the people who use it and that common
expressions often reflect cultural values (for example, the importance of respect for older people is

Understand that the ways people use language reflect i ,
reflected in terms of address in Japanese)

where and how they live and what is important to them
[Key concepts: cultural expression, values, respect, e exploring additional elements of ‘culture’, such as what is valued in different communities, or different
gestures: Key processes: observing, comparing, discussing, approaches to teaching and learning in school, understanding formulaic expressions that reflect cultural
interpreting] values for example, W > TE&FJ, L\>Too>L LY, FEDFT

e noticing how politeness and respect are conveyed in Japanese language and behaviour, for example
how body language and gestures can replace language (bowing as an apology or a request to be
excused)

e learning to talk about culture and language by responding to prompt questions such as What do you
notice? Why do you think that ...? How is this similar/different ...?

¢ identifying terms, expressions and ways of communicating associated with Australian contexts that might
need explaining to Japanese children (for example, using first names when addressing adults, colloquial
expressions such as ‘no worries’ or ‘footy’, language associated with Indigenous cultures such as
Dreaming)

Years 3 and 4 Achievement Standard

By the end of Year 4 students interact with teachers and peers in regular classroom routines and structured interactions. They understand and respond to instructions related
to classroom organisation and activities, for example, X727 > TL ZE LY, KEFLZ R TLY> T 7Z & LY. They use formulaic and rehearsed language to exchange
information about their personal worlds and in familiar interactions such as praising or encouraging each other, such as A A/ (¥ > T. They use language spontaneously in
simple familiar communicative exchanges, for example, 2> 7=, L) C & 3 A%. They respond to simple questions such as LA\ D TY h, A IZHY =TI H using short spoken
responses. They use counter classifiers in response to questions such as %H AN, %A B, 75 A L, 75 A E LY. Students identify specific items of information, such as facts or
key characteristics of people, when listening to or viewing texts such as short stories, weather reports or video clips. They use cues such as context, visuals and familiar
vocabulary to assist comprehension. They create short spoken informative and descriptive texts related to their personal world with the support of modelled language,
scaffolded examples and resources such as word lists. They describe people and events using adjectives, time-related vocabulary and appropriate verb forms, such as £9,
F L &3, FLT=and £ A. They read and write the 46 hiragana, including long vowels, such as $ & 5 S A, & =LY, voiced sounds, such as MZ <, =X % ¥ and
blended sounds as formulaic language for example, & & 5, TL & 5, as well as high frequency kanji such as B, B, 5£4. They apply word order in simple sentences, for
example, subject-object-verb. They comprehend short written texts such as captions, labels, signs and stories that use familiar and repetitive language. They translate simple

texts using classroom resources such as charts or wordlists, identifying the fact that some words and expressions do not translate easily. Students identify that there are
cultural differences in ways of communicating in Japanese and in their own language(s).
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Students identify both vowel and vowel-consonant sounds of hiragana, recognising that vowel sounds can be elongated and that this can change meaning. They identify ways
that rhythm is used to chunk phrases within a sentence. Students use the hiragana chart to support their reading and writing, recognising its systematic nature. They recognise
the predictable nature of pronunciation. They know the role of particles, for example, [, %, &, &, IZ; the rules for simple verb tense conjugations; and how to create questions
using the sentence-ending particle A*. They understand and use the rules and phonetic changes that apply to counter classifiers, for example, [&> &0y, O &Y, 57z Y. They
recognise language variations that occur according to the age and relationship of participants, and to the situation in which it is being used, for example, HE A/BHF A, [FL
/&1& L. They demonstrate their understanding of the importance of non-verbal communication in Japanese such as the use of gesture, for example, bowing to replace words
and to communicate meaning. Students recognise that Japanese language reflects ways of behaving and thinking.
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Years 5 and 6

Band description
The nature of the learners

At this level, students are widening their social networks, experiences and communication repertoires in both their first language and Japanese. They continue to need guidance
and participate in structured, collaborative tasks that both recycle and extend language. Students are gaining greater independence and becoming more conscious of their
peers and social context. They are gaining a greater awareness of the world around them. Learners are noticing similarities and differences between Japanese language and
culture and their own.

Japanese language learning and use

Learners use Japanese with peers and the teacher for a widening range of purposes: asking and responding to questions, exchanging information, expressing ideas and
feelings, performing, and responding to learning experiences and interacting with Japanese language resources. Their ability to communicate is developing in terms of fluency
and accuracy. As they draw on a growing range of vocabulary resources and grammatical structures, their pronunciation, intonation and phrasing improve. They begin to use
more Japanese spontaneously when interacting with each other, and use an increasing range of body language and gestures. Shared tasks provide a context for purposeful
language experience and experimentation. Focused attention on language structures, literacy skills development and exploration of cultural elements of communication are
conducted at least in part in Japanese. Learners use digital media to support their learning in increasingly independent ways, such as exchanging resources and information
with other Japanese speakers. In doing this, they may access additional music and media resources.

Contexts of interaction

Learners use Japanese with each other and with the teacher for an increasing range of purposes. They may have some access to other Japanese speakers and cultural
experiences in wider contexts and communities through the use of ICT.

Texts and resources

Learners engage with a growing range of oral, written and multimodal texts, including published texts such as modified folk stories, songs, and computer games, as well as
teacher-generated resources such as language games, exercises and presentations. In addition, learners have some access to Japanese language and culture through texts
created for young Japanese such as stories, music clips, anime/manga and video clips.
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Features of Japanese language use

Learners notice the relationship between stress, pacing and meaning, and use appropriate intonation patterns to exclaim, make a statement or ask a question. They develop
an increasing range of vocabulary and continue to build grammatical and textual knowledge. They use verbs, nouns and adjectives, a variety of particles, prepositions, counters
and conjunctions. They differentiate between animate and inanimate objects and apply their knowledge of Z% & & in context. They develop a metalanguage to describe
patterns, rules and variations in language structures. As they use Japanese to interact in different situations, they develop understanding of how language and culture influence
each other, and reflect on their own ways of communicating and using language. Learners begin to experience and reflect on the challenges and opportunities involved in
moving between languages and different ways of making meaning.

Level of support

While learners work more independently at this level, ongoing support is incorporated into tasks and activities. Systematic feedback and review assist the interactive process
of learning. Support includes provision of models, stimulus materials, scaffolded opportunities for reflection and resources such as word and character charts, vocabulary lists,
dictionaries and electronic reference materials. Learning tasks and activities take account of both learners’ current level of Japanese capability and their more general cognitive
and social levels of development.

The role of English

While the use of Japanese in the classroom increases at this level, the use of English for discussion, reflection and explanation ensures the continued development of learners’
knowledge base and intercultural capability.

Japanese (F-10 Sequence) Communicating

Years 5 and 6 content descriptions Elaborations

Socialising e communicating with peers and other Japanese speakers using strategies such as active listening skills,
Interact with peers and teachers to describe aspects of daily turn-taklngj cues, requests for clarlflcatton and Jangua%e for agreeing or disagreeing, for example, ~
life such as routines, pastimes, celebrations or special days, = TITTR+THFRBALINEE SRAVVLFET B ro &

to express preferences, to show interest in and respect for

n e showing interest, respect and concern for others by asking questions such as 2L C & 5 A TY M
others

e exchanging simple correspondence such as greeting cards in print or digital form based on modelled
language such as E=A L & S3UVEHTES(TETVEY), HBIFFELTEHTES TSTVET ,— BOD
B—&MHTA, HUYNED —~&Y —~~

[Key concepts: communication, correspondence, exchange,

interests; Key processes: interacting, communicating,

greeting, describing]

¢  using formulaic language to exchange emails with young Japanese speakers to provide personal
information such as ~ & AN ,+—~& U — L& F1=,+— their names, likes and dislikes, family
members or leisure activities.
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Years 5 and 6 content descriptions

Elaborations

exchanging information with each other or with other Japanese-speaking students about school or home
routines, leisure activities, interests or preferences, popular culture or sport, for example, v 71— % L
FI A, WD LET », XEBAICHYH—ZLET, Yvh—DNFTETT M, F L TETT,

recounting experiences with own families and friends, for example, t & 5B IZ RIEH & 5& [Z LW &E
FLfz—TAXBICT—FZ=_"E LIz

exchanging gifts using appropriate body language/gestures, such as giving and receiving with two hands
and using expressions such as §A#FEB A~ EI3 L, +—ESH HYNES TIVET

Collaborate with peers to plan and conduct shared events
or activities such as teaching and working with a buddy
class, organising a shared event or rehearsing and
presenting a school performance

[Key concepts: collaboration, performance, transaction; Key
processes: planning, organising, introducing, explaining,
transacting, budgeting]

planning and organising activities such as a class event, visit or performance, using language related to
place, people, time and numbers and creating promotional materials, for example 7zZWWC D ZAZ 5, K
£58, +—K, LW HA

creating a skit, performance or action game to introduce a buddy class to aspects of Japanese language
and culture, for example, introducing hiragana, individual words or expressions, or behaviours such as
bowing appropriately or receiving a gift

participating in simulated transactions such as purchasing goods or ordering food, using appropriate

gestures, formulaic expressions and relevant question-answer exchanges such as LV 5 2> L ® WVEH,—
CRELIESVN W5 TIN 3000 HTY IV, E5F

becoming familiar with the value of Japanese yen by carrying out real or simulated transactions and
exchanges

budgeting for virtual shopping expeditions, for example by consulting online catalogues and menus,
comparing prices and values and discussing intended purchases using formulaic expressions such as %
ES o2& E%L\Tf?rfF—TF%)\ JSL\L,%‘5'G?T3—

Participate in everyday classroom activities and routines
such as asking how to say or write something, asking for
help or repetition, praising or complimenting each other,

thanking, apologising and expressing preferences

[Key concepts: roles, interaction, communication; Key
processes: reading, naming, describing, requesting]

ESEFA
taking on different roles and responsibilities in the classroom (£ %), such as taking the roll, naming the

day, describing the weather or acting as monitor, for example, K& < f2&0Y, / —FE S0, (ES
H)HYMNES

1225 &<
doing B & taking turns to lead the class in routines such as opening and closing lessons (for example,

YD, 1y, B < F) using appropriate gestures

indicating that something is either correct or incorrect using (UL (£ 5 T9), BANVET
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Years 5 and 6 content descriptions

Elaborations

using appropriate language, actions and gestures to participate in interactions such as interrupting or
asking for clarification, for example, 4. ¥ H#F A, bL&o2EhMYFEFHA, P2 Y (BRALLE
9)

Informing

Gather, classify and compare information from a range of
sources and related to concepts from other learning areas

[Key concepts: interests, behaviours, social interactions,
cultural expression; Key processes: researching, compiling,
presenting, identifying]

surveying and compiling information about young people’s interests and preferences in different
contexts, such as favourite activities, TV and computer programs, preferred means of transport or
communication, leisure activities at different times of the year, presenting findings in formats such as
flow charts, graphs, diagrams or oral presentations, for example, €A 5T 20 ATY, 6 AEHT—LHT

T,

extracting key points from a range of spoken, written or digital texts on topics such as healthy eating,
school lunches, home or school routines, discussing findings and comparing opinions, for example BHZ
ANE. B2 T53TESLZLET . A—RXFFUTAE. £5LFLFEHA,

identifying points of information in texts such as advertisements, conversations, brochures or
announcements, re-presenting them in different formats, such as charts, concept maps, skits or digital
presentations

viewing video clips or reading simple texts containing social interactions such as exchanges between
parents and children or customers and shop assistants, capturing and recording new words and
expressions for use in their own language production

identifying words, expressions and behaviours associated with important Japanese cultural activities or

events, comparing them with equivalent Australian expressions or behaviours, for example locating & [+
hi M L&S

FLT HHTESI TS ET onaNew Year's card (& 1K)

Convey information on specific topics using formats such as
oral/digital presentations, displays, diagrams, timelines and
guided descriptions

[Key concepts: content, profile, audience, format; Key
processes: presenting, profiling, referencing]

planning and presenting information relating to aspects of Japanese culture, for example, fashion,
famous landmarks/icons or festivals, using supporting resources such as sound, visuals or graphics, and
providing a structured summary, for example, 5L A TY, BLVTT, ZLT. BSHWLTT, hTA
T9, or E2[EATY, T2FAFETLILNTYT, RENIVET, SWITHEFEODULHY F
9o )

creating a profile in digital format of a context, situation or event suitable for a specified audience, such
as a virtual tour of the school or classroom for an intending exchange student group or sister school

creating a class book or digital display about topics that connect with other curriculum areas and are
relevant to their own lives, such as sports, the environment, transport or health
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Years 5 and 6 content descriptions

Elaborations

Creating

Listen to, read and view different imaginative texts such as
anime, folk stories and manga, describing and giving
opinions about characters and events and identifying
cultural elements

[Key concepts: character, plot, context, values, emotion;
Key processes: analysing, discussing, responding,
expressing, comparing]

discussing key messages in fictional and creative texts, such as the moral of a folk story, ideas or values
expressed in songs or characterisation in anime, comparing across cultural contexts and time

recalling and/or illustrating main characters and events in stories, songs or anime, for example by
responding to questions such as =1, LA D, £C

responding to simple narratives such as folktales, anime, manga or films that evoke positive or negative
emotions such as happiness, amusement or affection, fear or anger, connecting these with their own
experiences by using stem statements suchas < H< LET, =T ETYT, THhWV\TYT, EETEEL
F9,Uo><YLELE, AATTR

Create and present or perform imaginative texts such as
digital performances or stories to inform and entertain
others

[Key concepts: performance, audience, rhythm, digital text;
Key processes: creating, performing, designing]

creating and performing a presentation for a particular audience, for example, a puppet show or play for
a buddy class or a performance for the school or community

designing and presenting a commercial for a new or existing product likely to appeal to consumers in
their age group

creating a rap or song that involves experimentation with rhyme and rhythm

teaching younger children songs that involve repetitive phrases and actions, for example songs from
popular anime films

using familiar and modelled language to create imaginative digital texts, for example, a photo story, an
eBook or an outline of an imagined avatar, Chl& I=MB5 CLETY, KEWEYLVE, ISV E Y LA

L
HYFET, CTAET, RKEVWEYWZWVWEFT, KEVWEYLDTIZ, FIAHBY FT, FIDOHIC
EhHYFET,

producing and presenting picture books/Big Books/mini-books or short scripted scenarios for younger

students, incorporating elements of Japanese language and culture that are likely to be unfamiliar,
engaging or challenging
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Years 5 and 6 content descriptions

Elaborations

Translating

Explain aspects of spoken, written and non-verbal
communication in Japanese interactions which require
interpretation and carry cultural meaning

[Key concepts: meaning, culture, interpretation,
equivalence; Key processes: explaining, interpreting,
demonstrating, experimenting, reflecting]

e providing explanations or interpretations of formulaic expressions such as # & T & 5 used in a range of
situations and celebrations, for example, congratulations & T& 5 Z &LV E T and birthday wishes &
FALESIU BHTES

e collecting, using and explaining Japanese words and expressions that do not translate easily into
English, suchas M2 Y, W2 L»WEH, Tb%F S5 & F,

e demonstrating and explaining elements of non-verbal Japanese communication that require interpreting
for non-Japanese speakers, such as hand gestures, eye contact and counting systems

e experimenting with bilingual dictionaries and/or online translators, considering relative advantages or
limitations

Create bilingual texts and learning resources such as
displays, websites, posters, picture books, games, word
banks, menus

[Key concepts: bilingualism, learning resources, translation;
Key processes: classifying, glossing, annotating,
composing]

e creating shared bilingual learning resources such as word banks or glossaries of Japanese and English
expressions used in everyday formal and informal interactions

e performing a role-play or skit for an audience, using Japanese for the performance and English for
supporting explanations

e using dictionaries and electronic translation tools to compose bilingual texts such as captions, menus,
posters or invitations, comparing results and identifying how bilingual texts support intercultural
communication

e creating bilingual texts for the classroom or school community, for example, invitations to attend class or
school assembly performances, posters advertising Languages Day

Draft Australian Curriculum: Languages — Japanese

33




Years 5 and 6 content descriptions

Elaborations

Reflecting

Reflecting on the experience of learning and using
Japanese and identifying how language reflects cultural
practices and norms

[Key concepts: language, culture, similarity and difference,
values; Key processes: identifying, analysing, comparing,
reflecting]

o identifying frequently-used Japanese phrases and behaviours in commonplace social exchanges that
reflect cultural traditions or values that appear different to their own, for example ETH#A* HYUMNES T
TVET, oo LeWLWFEE

e comparing their own and each other’s reactions to the experience of learning Japanese, considering
whether their attitudes or understandings have changed in relation to cultural diversity and intercultural
experience

o reflecting on how it feels to use Japanese language, gestures and body language, considering how their
responses reflect their own attitudes and experience

e noticing aspects of communication and cultural expression represented in Japanese stories, songs or
audio/visual media, responding to teacher prompts such as ‘What do you see?’ or ‘What do you notice
about ...?7", ‘Why do you think ...?°, ‘How is this similar/different to ...?’

Discuss how it feels to speak and interact in a different
language, what they understand by ‘identity’ and whether
learning Japanese has any effect on their sense of self

[Key concepts: identity, communication, stereotype,
protocol; Key processes: reflecting, identifying, exploring]

¢ identifying elements of identity that are important across all cultures (for example, family, community,
location)

e creating texts that represent elements of their own identity (personal emblems/mottos, self profile, photo
journal, or caricature/self-portrait),considering how these might be responded to by Japanese children of
their age

e exploring the idea of stereotypes and how people think about others from different cultural backgrounds

e practising formulaic expressions such as those exchanged before and after meals or when giving or
receiving gifts or food, for example, W\ fzf2&F 9, ZH% 5 S F T L 1z, reflecting on how it feels to use
such exchanges

e considering whether learning and using Japanese impacts on their sense of identity or influences their
behaviour in or out of the classroom, for example, when playing Japanese games online, eating in
Japanese restaurants and reading signs or menus
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Japanese (F-10 Sequence) Understanding

Years 5 and 6 content descriptions

Elaborations

Systems of language

Engage with authentic spoken language, recognising how
words blend and understanding the relationship between
sounds, words and meaning

[Key concepts: phonemic awareness, spelling, rhythm; Key
processes: identifying, discriminating, pronouncing, spelling]

e knowing how to pronounce all sounds in the kana chart including voiced sounds (TA TA and £ 4) and
combined and long sounds-and double consonants for example ‘> T and ‘Y & 5 Y’

e understanding that the sounds of hiragana and katakana are identical even though the associated scripts
are different

e knowing that hiragana spelling of a particular particle does not match its pronunciation i.e.,
‘wa’ for I& , ‘e’ for ~, ‘0’ for &

e noticing that certain combinations of two ‘moras’ always make one rhythm unit (‘foot’), for example, the
copula T3 and the verb suffix &9

Recognise some single and whole word katakana and
develop the ability to use hiragana and kanji in a single text

[Key concepts: scripts, characters, stroke order,
punctuation; Key processes: reading, writing, recognising]

e reading and writing all hiragana (including voiced, combined and long sounds and double consonants)
using the kana chart

e learning that kanji were brought from China and that hiragana was formed by simplifying the form of
kanji, while katakana was formed using a part of kanji

e learning to apply the basic principles of stroke order to write all hiragana and high frequency kanji such
as A, H, K, A

e recognising frequently-used katakana words such as Australia &7—X +5 1) 7

e reading and writing words, phrases and sentences using kana, for example, = LDOX, CHIEMZ L T

.g—

e understanding the use of basic Japanese punctuation marks suchas a £ %(. ), TA (. ) and katakana
long vowel marks, for example in a student name such as JL—7%

e understanding the use of furigana as a reading aid
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Years 5 and 6 content descriptions Elaborations

Recognise the systematic nature of Japanese grammatical | ¢ expanding a metalanguage for talking about language, using additional terms such as pronoun and
rules and apply these to generate new language for a range conjunction

of purposes . . . .
purp e understanding and identifying elements of sentence structures and the use of particles such as ~, T

[Key concepts: metalanguage, grammar, counters; Key

processes: identifying, explaining, discriminating, applying] | ® understanding the use of ~M& Y F9/LVET to refer to animate and inanimate objects

e describing locations of homes, people, animals and items, using basic structures such as N [& (place)
[ZHYFET,NIX (place) 12 LVFETF

e knowing how to use prepositions to describe the position of objects, for example, 2< 2 ® Lt [Z, VT
DT I

e understanding the use of % & & series in concrete contexts, for example, ZHh, 1, Hh, En

e using the verb T form as a formulaic expression, as in giving instructions or seeking permission, for
example BT <&, AL I WL 2 TH L\ TTH

e knowing how to use common counters and classifiers suchas ~Z , ~OE/VE/VE, ~Z A
e understanding Japanese numeric place order —, +, &, F+, /&

e understanding location words and expressions to indicate direction or means of transportation A > Z 3

[2<KBFETWLEFRT
e understanding different question words such as L’ < 5, Eh

e using conjunctions such as = L T, 1A 5 to link ideas

Recognise the use of formulaic expressions and textual
features in familiar texts such as emails, letters, post cards
or telephone conversations e understanding the significance of different ways of communicating such as opening and closing emails,
letters or phone conversations for example, ~S AN, ~& Y, £ LEL

i
e recognising the order for writing the components of the date in Japanese: &, A, H, &K 5 H

[Key concepts: textual features, context, variation; Key

processes: recognising, identifying, explaining, reflecting] e  considering how the composition of texts in different languages reflects cultural values, such as the
ordering of information on Japanese ID cards or when kaniji or Arabic numbers are used in Japanese text

e understanding conventions associated with using (A Z 5 & 5 L for example, the size of small
characters, the position in the square and the placing of punctuation
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Years 5 and 6 content descriptions

Elaborations

Language variation and change

Understand that different ways of using Japanese language
shape and reflect different relationships, such as deciding to
be formal or informal

[Key concepts: register, context, tenor; Key processes:
observing, reflecting, comparing]

e noticing that language can be made casual or ‘softer’ by adding particular endings, such as Z 5 T9 4a
using ¥AFEHFA, b2 &

e observing how language use reflects respect and social distance, showing respect for authority figures,
for example, LD WL FET, &AL < B LYLFET, expressing familiarity with friends by using first
names rather than surnames

e noticing differences in interaction styles in some familiar situations in Japanese and Australian contexts,
such as classrooms or shops

Recognise that the Japanese language is influenced by
other languages and cultures and that it in turn influences
other languages and cultures

[Key concepts: language contact, word borrowing,
globalisation, technology, change; Key processes:
identifying, classifying, reflecting]

e exploring how the Japanese language is influenced by other languages and cultures, for example in
relation to food /8>, RIS T 4,9 L—F, /N2 i8—H— musicand sport T 21— AH)L, Av Y, FY
A, Yy h— /NR4 v bilR—)L technology /XY a2, A—J)L, A VB —2 Y k

e investigating the influence of Japanese language and culture on their own language and experience, for
example by creating a glossary of Japanese words and expressions used in fields such as martial arts
(judo, karate, sensei, sumo), food (sushi, tofu, wasabi) or communication/culture (haiku, anime, manga,
sudoku)

¢ understanding that there are Japanese-speaking communities outside Japan, for example in Hawaii and
South America, and that Japanese is widely taught in many countries around the world including
Australia

e understanding that all languages change, that some are constantly growing and expanding and that
others are disappearing (for example, many Indigenous languages)
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Years 5 and 6 content descriptions

Elaborations

Role of language and culture

Make connections between cultural practices and values
and language use such as vocabulary and formulaic
expressions and consider how this affects intercultural
communication

[Key concepts: language; culture, expression, values,
perspectives; Key processes: noticing, identifying,
comparing, reflecting]

noticing ways in which Japanese language and behaviour reflect values and traditions (for example,
reluctance to volunteer or compete for attention in class, responding to compliments (L & 53 T3 43, L
LM Z, prioritising the group rather than the individual)

understanding that people ‘read’ intercultural experiences in different ways depending on their cultural
perspective, recognising the validity of different perspectives and questioning notions of ‘right’ or ‘wrong’
ideas

imagining potential challenges for a visiting Japanese student spending time in an Australian classroom,
identifying phrases, expressions and behaviours that may need explaining and elements of interaction,
such as the use of personal space or volume of voice, that may appear inappropriate

reflecting on how different languages and cultures represented in the classroom influence ways of talking
about or relating to social and physical environments (for example, Aboriginal and Torres Strait Islander
traditions in relation to place, language and culture)

identifying and comparing traditional and contemporary cultural images used in Japanese and
Australian advertising and tourist brochures, considering when they are used and what message they
convey

noticing similarities and differences between their own ways of communicating and observed interactions
between young Japanese speakers in different contexts and situations (for example, responding to offers
of food or drink, turn-taking in conversations)
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Years 5 and 6 Achievement Standard

By the end of Year 6 students use formulaic and modelled language in classroom interactions to carry out transactions and to share or convey information about daily routines,
activities and events, using time words such as £LVH, & & & E. They ask and respond to questions in familiar contexts using complete sentences and appropriate
pronunciation, rhythm and intonation. They ask for clarification and assistance, negotiate turn taking and follow instructions. They extend their answers by using conjunctions
such as Z#L T, #1uh 5. They show concern and interest in others by making enquiries such as 7ZULMC & 5 5 ?, apologising and expressing thanks using appropriate
gestures. They read and write all hiragana including voiced sounds, long sounds, double consonants and blends, and high frequency kanji, for example X, /N & LY, ’H. Students
locate specific information and some supporting details in a range of spoken, written and multimodal texts on familiar topics. They express reactions to imaginative texts, for
example by describing qualities of characters, such as ¥2& L LV A T9 . They create connected texts of a few sentences, such as descriptions, dialogues or skits. They structure
sentences using particles, such as ~, T, %, A and prepositions, such as M _E(Z, and apply the rules of punctuation when writing. They describe and recountevents and
experiences in time, for example, adjective T3, noun T9 /T L f= and present/past/negative verbs forms, for example, D& £, =_XEFF, RE L=, LWEFEHA. They use
counter classifiers in response to questions such as L\ 5T D, AU ZE, I A . Students translate familiar texts, recognising formulaic expressions and culturally-specific
textual features and language use. They comment on similarities and differences in relation to ways of expressing values such as politeness, consideration and respect in
Japanese compared to other languages and cultures.

Students understand and use the hiragana chart to pronounce contracted and blended sounds and exceptions to phonetic rules, such as %, ~, [&, and T9". They understand
and apply the rules and phonetic changes related to counter classifiers, such as A A X A, L3> 2, [ 2 U E. They apply their knowledge of stroke order to form characters.
They give examples of ways that languages change over time and are influenced by other languages and cultures. They identify words from other languages used in Japanese,
suchas/\Y a Y, A—JL, /7YX 4 and how the pronunciation, form and meaning of borrowed words changes when used in Japanese. Students identify behaviours and values
associated with Japanese society and reflect these through language use, such as ways of deflecting praise, for example C & 39 TF 43, L\LVZ.
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Years 7 and 8

Band description
The nature of the learners

These years represent a transition to secondary school. Students in this pathway are continuing to study Japanese, bringing with them an established capability to interact in
different situations, to engage with a variety of texts and to communicate with some assistance about their immediate world and that of Japanese speakers. They have experience
in analysing the major features of the language system and in reflecting on the nature of intercultural exchanges in which they are involved.

Japanese language learning and use

Japanese is used for classroom interactions and transactions, for creating and maintaining a class dynamic, for explaining and practising language forms. Learners work both
collaboratively and independently in Japanese, exploring a variety of texts including songs/raps, and role-plays, with particular reference to their social, cultural and
communicative interests. They share language knowledge and resources to plan, problem-solve, monitor and reflect. They use modelled and rehearsed language in familiar
and unfamiliar contexts and increasingly generate original language. They make cross-curricular connections and explore intercultural perspectives and experiences. They plan,
draft and present imaginative and informative texts and participate in collaborative tasks and games. They use vocabulary and grammar with increasing accuracy, drafting and
re-drafting to improve and clarify meaning.

Students learn to use katakana and develop an understanding of the relationship between hiragana, katakana and kanji in texts. They read, view and interact with a growing
range of texts for a variety of informational, transactional, and communicative purposes. They are developing stronger vocabulary and expressive resources, and creating more
complex sentences using structures such as FLWH, REBENR TR 527 EFT.

Contexts of interaction

The primary context for learning and using Japanese remains the language classroom; however there may be increasing opportunities for interaction with peers in a range of
Japanese-speaking communities through the use of technologies, partner-school arrangements and community connections. Learners have access to additional Japanese
language resources through websites, video clips and other multimodal texts.

Features of Japanese language use

Learners expand their range of vocabulary beyond their immediate world and familiar experiences. They develop broader grammatical knowledge, using verbs and (V7
adjectives including negative conjugations, various particles, counters, superlatives and conjunctions to describe and sequence events. With support they create a range of
texts and participate in information sharing and performances. They recognise and apply characteristic features of text types such as self-introductions and letters and Japanese
punctuation conventions. They analyse more critically and imaginatively the relationship between language and culture, identifying cultural references in texts and considering
how language reflects and influences perspectives and values for example the use of prefix Z/# to show respect. They make comparisons between their own language(s) and
Japanese, and reflect on the experience of moving between languages and cultural systems. They monitor and reflect on their intercultural experience and capability as language
learners, and identify their own personal and community practices that reflect cultural influences.

Texts and resources

Learners work with a variety of texts specifically designed for learning Japanese in schools including video clips, and online resources. They also access materials created for
Japanese-speaking communities, such as films (subtitled), websites, and advertisements that provide opportunities to make connections between texts and cultural contexts,
perspectives and experiences.
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Level of support

Opportunities to review and consolidate prior learning are balanced against provision of engaging and relevant new experiences and connections. Learners are supported to
develop increasing autonomy as language learners and users, to self-monitor and peer-monitor and adjust language in response to their experiences in different contexts.
The role of English

While Japanese is used in more extended and elaborated ways for classroom interactions and routines, task participation and structured discussion, English is used for more
complex elements of instruction and discussion, analysis and reflection. Learners continue to develop a metalanguage for thinking and talking about language, culture and
identity and the experience of learning and using Japanese.

Japanese (F-10 Sequence) Communicating

Years 7 and 8 content descriptions Elaborations

Socialising e engaging in face-to-face or online discussions with peers and with other Japanese-speaking contacts

Interact with others to share interests and experiences about shared interests and experiences, such as sport, food, study or music, for example ™5 T% L &

exchange information and express opinions and feelings I LDNA, TLHETT
[Key concepts: lifestyle, communication, experience, opinio | ® expressing opinions suchas 4—2 4 Z[EM > ZL\WTY, ZWVAFF=DOLWTYT
; Key processes: interacting, recounting, responding,

elaborating] e recounting experiences such as holidays, special events or celebrations through email or conversations,

forexample, ECTN—T s —ZLFELED, En&TEELED

e sharing and comparing information about teenage life, daily routines and responsibilities, for example, A
E2EMNOM2TSFTHSEFET, TH., REBEFINRTHITEET, THICHFET, W2EREES L
ZLET

e introducing themselves to other Japanese speakers, L Z L & 5 ALY, using appropriate formulaic

expressions such as [& L& F L T, content, for example (school name) @7 =X T, and culturally
appropriate gestures

e using formulaic language spontaneously in interactions to express feelings such as, —. 2hhiz, &
—. LIFHLL, =DOLhofz, TES:

e using cohesive devices such as conjunctions when sequencing or elaborating an account of
experiences, for example, T & 3 BIZHAWEDIZITEET, oo, FOKBEETET,

e sustaining and extending conversations by seeking additional information or asking additional questions,
for example, L @ #IE7%EA T H
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Years 7 and 8 content descriptions

Elaborations

Engage in activities that involve collaboration, planning,
organising, negotiating and transacting

[Key concepts: negotiation, transaction, presentation,
instruction; Key processes: planning, budgeting,
comparing, sequencing]

participating in scenarios related to accepting and declining invitations, planning, making arrangements
and negotiating details, using language related to place, time and activity, for example, A & 5 BIZHAR
DLRARIUICITEELEOID. AESBIE BEo&..0 KESBIXESITIM,

budgeting for virtual shopping expeditions, consulting online catalogues and websites, comparing prices
and values and discussing intended purchases, for example, 7 —L4LhY%& MWV TT, ZFHBHY £
To Ehbﬁ_‘jf/uba—ll\—ej—ﬁ\o

participating in authentic or simulated transactions that involve making requests, considering options,
buying, selling or ordering, for example CD T ¥ VI LY A XTIR, B&2EXREFVNTT, MY A
RELTEZEL,

creating displays, presentations or performances for family, friends or the school community to
showcase their progress in learning and using Japanese

giving and following instructions to play games, follow recipes, carry out traditional Japanese activities
such as calligraphy, origami or martial arts, using language forms and vocabulary associated with
sequencingsuchas SWL\L &£12, DFIS, Zhd s, ZL T

Interact in whole-class and small group activities, including
seeking information from peers or the teacher, asking and
responding to questions, making requests, asking for and

providing clarification

[Key concepts: discussion, reflection, suggestion; Key
processes: suggesting, clarifying, responding, requesting]

using modelled structures in simple and compound sentences and cohesive devices such as =M 5, T
% to state opinions, make suggestions or provide clarification

asking and responding to questions suchas 77X FMEWDTI M, E&37—LZELFEFTH, OvH—IC
ToTHLLWTYE D, AR—DTT M
participating in class activities such as word, board, or digital games using phrases such as, }ADIE A, &

E, VY, TARA, DEFRFER

obtaining additional information from the teacher and peers by requesting repetition or clarification or by
asking how to say something in Japanese, for example, BA:E T, T H

expressing their response to learning and using Japanese, for example by detailing preferences, likes
and dislikes in relation to aspects of the experience, for example, ™A LIZLIFALWNTTA, 81 L A
WTY

enquiring about and describing the location of classroom items and materials using prepositions, for
example, 7= — I EZIZHYFETH, T—TLDS3RIZHYFET,
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Years 7 and 8 content descriptions

Elaborations

Informing

Access, summarise and reorganise information obtained
from a range of texts on a variety of topics, presenting it in
different formats

[Key concepts: research, data, media; Key processes:
researching, collating, designing, presenting]

gathering, classifying and summarising information from class surveys, realia, notices, timetables and
announcements, presenting findings in formats such as digital presentations, posters, wall charts or oral
summaries

identifying key details, expressions and information in authentic or modified texts designed for learners of
Japanese (for example, signs weather reports, print advertisements, menus, packaging, brochures or
websites), using the information to create their own texts for specific purposes and audiences

listening for key points of information and cultural references in short spoken or recorded texts such as
phone messages, announcements or weather reports, and transposing them to note form for their own
reference or to communicate to others

collating information from sources such as magazine articles, recorded interviews or website postings
about high-profile individuals or events to edit and re-present as timelines or profiles on a shared data
base

drawing on content, language, images and presentation formats from a range of Japanese media
resources to design posters or leaflets about environmental or youth-related issues

Present information about events, experiences or topics of
shared interest, using different modes of presentation to suit
different audiences and contexts

[Key concepts: information, experience, perspective,
audience; Key processes: managing information, shaping
text, composing]

using data collected from each other to analyse and communicate information about themselves, their
interests and experiences to other Japanese speakers

researching a Japanese cultural event, suchas £ DU, L &£ 5 A, fER, $ AR and creating an
informative multimodal text that communicates key elements of that event for other learners of Japanese

creating texts such as brochures, posters or website posts to inform others about upcoming events such
as Languages Week, a Japanese-language performance or a school exchange visit

creating a video or a photographic or journal record of activities such as a school camp, excursion,
performance or sporting event as a contribution to a school or community event

creating a virtual introduction to the school and neighbourhood for Japanese speaking visitors
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Years 7 and 8 content descriptions

Elaborations

Creating

Analyse and respond to a range of imaginative texts,
noticing cultural elements and comparing with English-
language texts created for similar audiences

[Key concepts: representation, culture, context, values,
expression; Key processes: identifying, evaluating,
comparing, contextualising]

responding to imaginative texts such as songs, stories, films or video clips, for example by identifying
favourite elements or characters and recording key vocabulary and expressions

reading and evaluating a story or manga, for example by rating each one and creating a short modelled
review to present orally to the group or to post on a shared website

reading or viewing simple &/ L [£% L, identifying key messages and values and comparing them to
familiar folk tales or stories associated with their own early literacy experience

comparing popular contemporary Japanese and Australian music by listening to and viewing music video
clips, identifying similarities and differences in expression, themes and styles of performance

comparing how key messages and beliefs are communicated across cultures through the visual and
creative arts, for example comparing the role and representation of animals or landscapes in Australian
Dreaming stories, and Japanese mythology or folk tales

Create a range of texts to entertain others that involve
imaginary characters, places and experiences

[Key concepts: mood, drama, effect, audience; Key
processes: creating, performing, composing]

creating and enacting imagined experiences in intercultural contexts, using expressive language,
gestures and support materials to create dramatic effect (for example, gesture games or theatre sports)

creating cartoons, short plays or stories to present in class or to share with a wider virtual audience
about personal past or future imagined experiences

creating and performing texts that reflect cultural behaviours associated with Japanese contexts and
communities that contrast with their own cultural experience

creating imaginative texts to entertain younger audiences, for example audio Big Books, puppet plays,
cartoons or short video clips, selecting language, rhythms and images that enrich the visual or listening
experience

creating the next scene, a new character or an alternative ending to a Japanese story, drama or film
script

composing simple songs, jingles, posters and advertisements for real or imagined situations or products,
such as an Australian product for the Japanese market

Draft Australian Curriculum: Languages — Japanese

44




Years 7 and 8 content descriptions

Elaborations

Translating

Translate short texts such as simple dialogues, phone
conversations, or signs from Japanese to English and vice
versa, noticing when it is difficult to transfer meaning from
one language to the other

[Key concepts: culture, equivalence, idiom; Key processes:
translating, comparing, mediating]

creating captions to translate short segments of a video clip or 77 = *, noticing when direct translation is
not possible

identifying Japanese words and expressions that involve cultural meanings that are difficult to translate
into English,suchas £ L3 L, &AL BRMNLLET

comparing translations of short Japanese texts such as signs, conversations or messages, identifying
differences and similarities between their tone and style and that of equivalent texts in English

reflecting on challenges associated with transferring meaning from one language to another

translating short conversational exchanges between Australian or Japanese speakers, comparing
content and style of communication and discussing how to translate culturally embedded terms

Work collaboratively to design bilingual resources to convey
information in the school community

[Key concepts: bilingual text, glossary, meaning; Key
processes: annotating, explaining]

creating bilingual subtitles, captions or commentaries for texts such as brochures, slide shows or video
clips that inform the school community of aspects of Japanese culture such as mealtime protocols,
festivals, or social behaviours

producing bilingual texts in print or multimedia formats to promote school events such as multicultural
activities, Japanese performances or Languages Week activities

composing menus or programs for Japanese-themed events, with key items and information in
Japanese and explanatory footnotes or glossaries in English

creating bilingual texts that involve subtitles or captions to introduce non-Japanese learners to aspects
of Japanese cultural expression, such as celebrations, the exchange of gifts and wishes, or aspects of
hospitality

creating digital texts such as songs, dialogues or instructions, with options for displaying in either
Japanese or English
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Years 7 and 8 content descriptions

Elaborations

Reflecting

Participate in intercultural interactions, identifying and
comparing aspects of culture which affect communication
and noticing how own culture impacts on language use

[Key concepts: intercultural experience, perspective, insight,
self-reflection; Key processes: comparing, analysing,
reflecting, choosing]

e recognising the link between language and culture by reflecting on frequently used expressions such as
LOohWLFET, <N TTHFEHEA and ways in which values and culture are embedded in the
language

e assembling an inventory of perceived benefits of learning Japanese and of developing an intercultural
capacity, including access to different perspectives and experiences and insights into their own language
and cultural experience

e experiencing authentic or virtual interaction with Japanese language and culture, for example, through
face-to-face or online interactions with other Japanese speakers through exchanges, excursions, school
visits or web-chatting

e making appropriate language choices in different cultural contexts with awareness of social situations,
for example, using appropriate familial terms to refer to their own or to others’ family members

o reflecting on how their own cultural etiquette and behaviour may be interpreted when interacting with
Japanese people, noticing their own body language and modifying gestures, such as beckoning with the
palm facing upwards or downwards, or avoiding eye contact when talking to older people

Consider how their own biography, including family origins,
traditions, interests and experiences, impact on their sense
of identity and ways of communicating

[Key concepts: identity, family, community, communication,
culture; Key processes: reflecting, comparing, representing]

¢ reflecting on their own response to learning and participating in cultural behaviours such as bowing and
using respectful language, identifying degrees of comfort, discomfort, challenge and enjoyment

e creating written or spoken texts such as identity maps, timelines, or a family tree with captions to
describe significant life influences such as key people, events, educational experiences, community
affiliations or travel experience, for example, E CWLWSAIEA Z ) FTATY, TH., BEHIAIT1AF

12
ZATHE, 19505 12— kS U TIc=E Li.

o reflecting on the experience of learning and using Japanese, considering whether previous attitudes or
assumptions in relation to Japan or the Japanese language and culture have changed

e considering their identity as a ‘second language learner’ and whether it involves changes in aspirations,
career considerations or social-networking opportunities

e sharing and comparing cultural and intercultural experiences and language capabilities, and exchanging
views on the benefits of speaking more than one language, such as having a larger vocabulary to draw
on, additional insights and perspectives and opportunities for new experiences
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Japanese (F-10 Sequence) Understanding

Years 7 and 8 content descriptions

Elaborations

Systems of language

Understand that katakana is used for ‘loan’ words, that
these words must be pronounced within the combinations of
available Japanese sounds

[Key concepts: pronunciation, loan words, voiced/unvoiced
sounds, contractions, blends; Key processes: pronouncing,
, recognising]

e accurately pronouncing all combinations of kana including voiced and unvoiced elements, and all
combined sounds (contractions and blends)

e recognising that in the copula desu and the verb suffix masu, the 'u' is devoiced in normal speech

e using combinations of available katakana to experiment with Japanese pronunciation of unfamiliar loan
words, for example 8274 FAR— K

e understanding that some new combinations of sounds have been devised to account for sounds for loan
words, for example, T 1

Recognise and use all katakana and understand the
relationship in texts between hiragana, katakana and kanji

[Key concepts: script function, kanji readings; Key
processes: identifying, differentiating, writing, reading]

e reading and writing all katakana (including voiced, contracted and blended sounds) using the kana chart

e understanding that many kanji are made up of more than one component and that radicals often
represent meaning, for example, the radical K means something to do with ‘wood’

e noticing that kanji can clearly differentiate the meanings of words which share the same pronunciation,
such as X and B

e learning to write words and phrases using kana and kaniji, for example X & LVEE, /N & LVR

e using furigana to support the reading of unfamiliar kaniji

Understand how to control elements of the Japanese
grammatical system to express a range of ideas and
experiences in written and spoken forms, and to recognise
the systematic nature of verb conjugation

[Key concepts: metalanguage, verb conjugation, sentence
structure, register; Key processes: describing, categorising,
analysing]

o further developing a metalanguage to describe and increase control of grammatical concepts and
language elements, such as noun modifiers or speech styles

e organising learning resources such as verb and adjective charts and lists of vocabulary and sentence
structures

e understanding the different functions of a range of particles, such as A%, %, [Z(time, date, place,
destination, for), &, T (location, action, means), ~, ~M 5 ~ZFE T (from ~as far as, distances)

e describing daily routines and schedules for a week, using a range of particles to form sentences, for
example 6 FfIC3 b TRESFAZBRNET,

e using L\ and % adjectives in the present tense for example, S LVL LY, 72D L LY, L 5%, and negative
forms, for example, & < %L,
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Years 7 and 8 content descriptions

Elaborations

using adverbs as formulaic expressions such as &<, % <

understanding that the exact word order of houn phrases is not important as long as they appear before
the verb and are accompanied by correct particles

understanding the role of sentence ending participles in conversation, such as #a for confirming or
expecting a response and & for emphasis

using both affirmative and negative forms in different tenses

creating cohesion and flow by using conjunctions, for example, =M 5, 1T, 4112

FX
understanding how to indicate politeness using = and & prefixes, for example &I, £ED ZHF <
using counter classifiers, ~Ff, ~%, ~2, ~F L), ~K

using superlatives, for example, —ILAFETY

Understand how and why different scripts are used in
different types of text, such as announcements, tickets,
advertisements, public sign, manga

[Key concepts: genre, text features, text structure,
cohesion; Key processes: analysing, describing, comparing]

recognising key features and structures of familiar texts, such as lost child announcements, commercials
or print advertisements, for example by identifying formulaic expressions, and comparing with
expressions in similar texts in English

recognising the format of different Japanese texts and punctuation conventions in either 7= TA'E and &
Z M, understanding how this varies according to the context, purpose and intended audience

understanding how to create textual cohesion, using elements such as paragraphing or conjunctions to
sequence and link ideas and to maintain the flow of expression, for example =/ 5, 21T, 1l

comparing and contrasting the structures of a variety of authentic community texts in Japanese and
English, exploring how the audience, purpose and context influence each language version
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Years 7 and 8 content descriptions

Elaborations

Language variation and change

Explain variations in Japanese language use that reflect
different levels of formality, authority and status

[Key concepts: register, tenor, respect, Key processes:
differentiating, explaining, comparing]

explaining variation in language use between people of different ages and relationships, for example, £,
BE S A and £ &, S A, avoiding $ % 1= when showing politeness, the frequent use of #>7= L to avoid
foregrounding oneself, using < A, &A . when speaking with close friends, family members or other
young people, and using surnames ~& A, or 5£4 for adults

recognising and understanding that Japanese expressions can be made more or less formal with very
slight changes, for example the presence or absence of formal endings, such as the difference between
SHE. HUYDNES, RE HYNESTSVELE, BT H, BOTHGE I

analysing language used to express different levels of formality in a variety of texts such as
conversations, letters, emails and text messages, noting differences between written and spoken texts

finding examples of informal and contemporary forms of language used by young Japanese speakers,
such as the use of abbreviations or emoticons when texting and the use of loan words when talking
about popular culture (J-Rock, J-Pop, fast food)

Understand that the Japanese language has evolved and
developed through different periods of influence and
change

[Key concepts: language change, word-borrowing,
intercultural exchange, globalisation; Key processes:
identifying, analysing, explaining]

recognising the use of words ‘borrowed’ by Japanese from other languages such as English or
French/Portuguese /X2, X7k > noting how these are pronounced by Japanese speakers

recognising that all languages carry histories of contact with other cultures, such as the adoption of kanji
from Chinese into Japanese

understanding that languages and cultures change continuously due to contact with each other and in
response to new needs, ideas and developments in communications, design and technology, and
considering why some types of words and expressions are most frequently borrowed, such as 4" B —/\
W, NT—=F v T, ho—

identifying words that have similar meanings and pronunciation across different languages, reflecting on
the origins and associated cultures of such words, and how they came to be part of Japanese and other
languages for example /AR &%, TR)LF—

discussing reasons for changes in the Japanese language, such as globalisation, exposure to other
languages and cultures through media and travel, the blending of social media and digital
communication forms and representations
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Years 7 and 8 content descriptions Elaborations

Role of language and culture e explaining language associated with familiar routines that reflects cultural values, for example, Y D, 11
Understand that Japanese language and culture, like all Lvand LoALLET

languages and cultures, are inter-related, both shapingand | , jnterpreting the significance of the different use of family kinship terms when referring to one’s own or
reflecting each other others’ family, for example RIBERE A, Hia/BZ S A

[Key concepts: cultural expression, status, harmony,

. . . ) e commenting on information contained in simple Japanese texts such as business cards, where the
humility; Key processes: recognising, explaining, comparing

ordering of the information - company, title, surname, name) reflects the relative importance of
company/collective, family and individual status L Z L & 5 ALY

e explaining language used in Japanese interactions that reflects humility or deference, for example,
expressions used to refuse or deflect praise of self or family, or to defer to others

e considering how and why Japanese speakers use conversational strategies to avoid conflict, for
example, by using indirect or softened language, for example £ 53 Z LAAIKY EL &£ 5

e comparing core cultural concepts reflected in Japanese language, such as #1 harmony , with similarly
significant cultural concepts reflected in Australian language for example, mateship
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Years 7 and 8 Achievement Standard

By the end of Year 8 students use Japanese to interact with peers, teachers and others to exchange information, to recount experiences and to express opinions. They use V
F L & 5 for planning and making arrangements and providing suggestions. They ask and respond to a range of questions, for example, 7=f1 &, fil G, LD, & Z T using both
rehearsed and some spontaneous language, giving opinions and making comparisons, for example, T% or A, FAlX 7 v FAR—ILDOFETT, TH. BIE T v bAR—ILHF
ZF L » 4 LVT 9. Students apply rules of pronunciation, rhythm, stress and intonation to a range of sentence types and vocabulary, including double consonant and long vowel
sounds and borrowed words. Students read and write hiragana, read katakana, and write familiar katakana words, including elongated vowels, double consonants and
contractions. They read and write high frequency kanji for verbs, such as T&£9, RE Y, EFT, nouns, such as &4, X, &, A& S H, adjectives, such as B L\ and the
pronoun FA. They read some compound words such as HZAEE. They locate, analyse and summarise information from a range of spoken, written and multimodal texts, such as
video clips, letters, posters, notices and advertisements. They plan, draft and present informative and imaginative texts with the support of modelled resources. They use counter
classifiers in response to questions, for example, L)< D, Al FE LY, fAIA&, fa]4>. They build cohesion and elaboration in their texts through the use of grammatical elements such
as conjunctions, for example, 7=/ 5, adverbs of frequency, for example, LA D %, time, for example, B, 3, 4, & and direction, for example, # &, O 1Y, &I, 5 L A. They use
a variety of verb tenses to express ideas and experiences and a range of particles, such as A%, ~, A5, £ T, including for example [Z to indicate time frames. Students

translate and interpret short texts, providing alternative expressions when equivalence is not possible. They share their reactions to intercultural experiences, describing and
explaining why some elements fit easily with their own sense of identity while others do not.

Students understand that the pronunciation of katakana is the same as that of hiragana, and that the pronunciation of borrowed words is influenced by the Japanese sound
system. They apply appropriate word order in their spoken and written language, varying the position of noun phrases without altering the meaning. They understand and use,
LY and % adjectives when appropriate and apply the rules of phonetic changes to counter classifiers, such as O & 2, SAIXA, L o 5A. They identify and reproduce
features of familiar text types such as emails, descriptions and dialogues. They identify words such as & & A, and &, phrases, such as &5 Z & 5 L <, prefixes, such as &
and Z suffixes, for example & A, & F and titles, such as 4 that indicate different levels of formality. They recognise behaviours and values that are important in Japanese
society, such as maintaining harmony and a sense of collective well-being, and how these are reflected through language and behaviours, such as indirect forms of refusal or
disagreement, suchas £ 39 Z LAAIEY E£ L & 5. They explain how cultural values and ideas are embedded in all languages and how their own communicative behaviour
might be interpreted from other cultural perspectives.
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Years 9 and 10

Band description
The nature of the learners

At this level, students bring existing knowledge of Japanese language and culture and a range of learning strategies to their learning. They are increasingly aware of the world
beyond their own and are engaging with youth-related and social and environmental issues. They require continued guidance and mentoring, but are increasingly independent
in terms of analysis, reflection and monitoring of their language learning and intercultural experiences. They are considering future pathways and options, including the possible
role of Japanese in these.

Japanese language learning and use

This is a period of language exploration, vocabulary expansion and experimentation with different modes of communication (for example, digital media, collaborative performance
and group discussions). Learners become more confident in communicating in a wider range of contexts through greater control of language structures and vocabulary and
increased understanding of the variability of language use. They use Japanese to communicate and interact; to access and exchange information; to express feelings and
opinions; to participate in imaginative and creative experiences; and to create, interpret and analyse a wider range of texts and experiences. They sequence and describe
events using a range of cohesive devices and complete communicative tasks that involve planning, performance, collaborative and independent work. They use language more
fluently, with a degree of self-correction and repair, and use &L\ 5 to facilitate communication. They reference the accuracy of their language use against a stronger frame
of grammatical knowledge.

Learners at this level are able to read and write using hiragana, katakana and an increasing number of kanji in all texts. Their writing is more sophisticated through the use of
connectives and conjunctions, and they engage with more complex language structures.

Contexts of interaction

Learners interact with peers, teachers and other Japanese speakers in immediate and local contexts, and with wider communities and cultural resources via virtual and online
environments. They may access additional experiences with Japanese language and culture through events such as school exchanges, festivals, interschool events or cultural
performances.

Texts and resources

Learners use texts designed for language learning such as teacher-generated materials and online resources. Learning is enriched by exposure to a range of authentic materials
designed for or generated by young Japanese speakers, such as video clips or advertisements. Students take some responsibility for sourcing additional materials to support
their own learning.

Features of Japanese language use

Learners use more complex language in oral, written and multimodal forms. They expand their knowledge and control of grammatical elements such as the T and plain form
of verbs, for example, TWET, THLWWY, EBUET, and /=Y =Y and conjugation patterns in both verbs and adjectives. Their language production includes elements of

interpreting, creating, and performing. They engage in analysis of texts such as advertisements and media reports, identifying how language choices reflect perspectives and
cultural contexts.

Learners examine the processes involved in using a different language, recognising them as cognitive, cultural and personal as well as linguistic. They explore the reciprocal
nature of intercultural communication: how moving between different languages and cultural systems impacts on ways of thinking and behaving; and how successful
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communication requires flexibility, awareness and openness to alternative ways. They develop the capacity to ‘decentre’ from normative ways of thinking and communicating,
to consider themselves through the eyes of others, and to communicate in interculturally appropriate ways.

Level of support

Support at this level of learning includes provision of rich and varied stimulus materials, continued scaffolding and modelling of language functions and communicative tasks,
and explicit instruction and explanation of the grammatical system. Learners are provided with opportunities to discuss, clarify, practise and apply their knowledge. Critical and
constructive teacher feedback is combined with peer support and self-review to monitor and evaluate learning outcomes (for example, portfolios, peer review, digital journals).

The role of English

Japanese is used in more extended and elaborate ways. English continues to be used for discussion, explanation and analysis. This allows learners to talk in depth and detail
about the experience of learning Japanese and about their thoughts on culture, identity and intercultural experience. English is the language of analysis and critique, supporting
discussion of concepts such as ‘stereotypes’, ‘difference’, ‘diversity’ and ‘values’. It allows for a degree of expressions and reflection that is beyond learners’ communicative

capabilities in Japanese.

Japanese (F-10 Sequence) Communicating

Years 9 and 10 content descriptions Elaborations

Socialising .

Engage in discussions and comparisons of young people’s
interests, activities and lifestyles, sharing personal opinions
and expressing views

[Key concepts: perspectives, relationships, youth culture,
social practices; Key processes: discussing, describing,
reciprocating]

engaging in face-to-face or online discussions with Japanese-speaking peers using descriptive and
expressive language to describe significant events, special occasions or milestones in their lives, such
BSRY—) - TF—TNTHESEY, BHEE LY LET, TIHD, =< SAANEDTL &
Do

exchanging ideas with peers or online Japanese-speaking contacts, presenting and expressing personal

views on contemporary issues such as the environment, education or youth culture, considering the
relationship between culture and context, for example, BA®D ) 44 Z JLIEANKE Y EVUV LTI, IThE

A&
H, DAZTESITLDWWEBWNET, J-Pop & K-Pop [FA—R S Y7 TAREHY EFT .

initiating and sustaining conversation by using appropriate # L\ %, inviting contributions or asking for
clarification, using culturally appropriate patterns of language and interaction, for example ¥ # XA, ®
L ETNEFVDNTIR, ESBVETH, ThIE...TT AR

discussing their responsibilities at home and at school and comparing with those of young people in
Japan, noting the importance of community and collaboration in Japan, for example in relation to tasks
such as cleaning classrooms after school
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Years 9 and 10 content descriptions

Elaborations

Collaborate, plan and manage activities, events or
experiences, such as hosting a Japanese class/visitor,
going to a restaurant, preparing for a real/virtual event, trip
or excursion

[Key concepts: collaboration, intercultural experience,
active-learning; Key processes: planning, co-operating,
rehearsing, mediating]

e expressing preferences in relation to shared plans, for example, Z4 (X WMANTT 4, F5LFL &£ 3,
summarising and clarifying arrangements, for example, ®EEBHD ZZ=FFIZ. A ZFDRITEVVEL &£
5, Ledh. EEADIT=FFIT, X EDHITIT 1,

e planning and preparing for a real or virtual event, trip or excursion, such as a holiday or visit to Japan

e participating in scenarios related to travelling and living in Japan, for example, interacting with a host
family, using public transport, shopping, sightseeing or eating out

e planning and making shared arrangements for Japanese visitors to the school or home-stay, for example
by preparing print or digital informational materials, such as a video-introduction to Australian school and
home life, preparing welcome speeches, or school tours

e planning and completing tasks that involve asking for, giving and following directions to real or virtual
locations, for example, ¥ #EFEA. & L £HAILEZTTH, using resources such as digital devices,
street or rail maps

e planning and participating in learning experiences that combine linguistic and cultural elements, such as
an excursion to a Japanese restaurant, exhibition, film festival or community event, preparing and
rehearsing language forms, structures and vocabulary and considering appropriate behaviours, for
example, REFEICERDFITE2 T, NRTITEET,

Develop language to reflect on the experience of learning
and using Japanese

[Key concepts: metalanguage, reflection, review; Key
processes: expressing, analysing, comparing, evaluating]

e using reflective language to discuss the experience of learning and using Japanese, for example S A/X
SEB&2ETTLLERNET,

e evaluating Japanese learning resources such as textbooks, websites or dictionaries, for example, CZ (&
ETHERAYTEN, 35342V LERFL2ERAYTT,

e building and using a metalanguage to discuss language and language learning, for example, & LML, [+
WE5L,ED5L, 5A

e engaging in peer and self-reflection activities, for example by providing evaluations or giving and

N b
receiving compliments using culturally appropriate language, for example ~  AFEEN EFTT 4,

LWWA, EHEHTY,

Informing

Identify and analyse ideas presented in a range of texts,
identifying context, purpose and intended audience

¢ identifying underlying values, cultural references and the purpose and intended audience of different
types of community texts such as advertisements or posters

e summarising the gist and some specific details from media texts such as documentary features or
community notices
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Years 9 and 10 content descriptions

Elaborations

[Key concepts: register, standpoint, representation,
themes; Key processes: scanning, summarising,
comparing, analysing]

comparing and evaluating perspectives and intentions reflected in texts such as public information
notices or street signs in Japanese and Australian contexts, identifying words, expressions or images
that suggest cultural similarities or differences

scanning websites of Japanese schools or clubs, comparing choices they would make in relation to
offered activities if they were students in that context

identifying culture-specific terms and representations in Japanese promotional materials such as travel
LASA
brochures, symbols on maps, magazines features or online resources such as /NFE D #F &

planning a virtual trip to a selected region of Japan, using resources such as internet sites and travel
brochures to map out elements such as transport, itineraries and selected events, for example, L AMA

BAIZOYF-DTTR, EEICHTEEL £ 50

analysing key perspectives or themes reflected in interview data collected from Japanese speakers
discussing roles and responsibilities in home, school and community contexts, comparing with their own
views on similar questions

Present different types of information for specific purposes
and contexts using appropriate formats and styles of
presentation

[Key concepts: social media, promotional material; Key
processes: composing, selecting, editing, presenting]

creating a personal profile or résumé for a real or imagined part-time job, including basic information
such as age, experience, interests and skills, for example, A £5E3 2 ENT ETI, 1 EM. R—/8—
TlEoEFLE, Lo LAICELSHDHYFET

creating informative or promotional texts such as posters, leaflets or web pages targeted at their own
age group, for example, promotional materials for recreational activities, advice in relation to healthy
eating or environmental issues, reviews of new music releases

researching and reporting on community attitudes, and challenges in relation to issues such as recycling,
using presentation techniques such as Venn diagrams, digital bites, flow charts or captioned
photographic displays

composing individual and group contributions to different forms of social media, such as tweets, memes,
blogs, shared websites or student newsletters

Creating

Identify how expressive and imaginative texts create
humorous, emotional or aesthetic effects that reflect cultural
values or experiences

identifying how imaginative texts such as 7= % [£7= use structure, language and mood to build action,
convey emotion and reflect cultural values

comparing lyrics and styles of Japanese and English language songs and performances, tracking
similarities and differences in genres, themes and modes of emotional expression
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Years 9 and 10 content descriptions

Elaborations

[Key concepts: humour, emotion, effect, culture; Key
processes: interpreting, evaluating, analysing, comparing]

discussing how texts such as films, plays, songs, memes and Manzai use humour or aesthetic effects to
provide commentary on social issues such as family, identity, status or humility

identifying and responding to key messages and values in traditional texts such as fE& M LW S A, i &
C % 5 and considering their relevance in modern times

identifying and discussing how typical elements of haiku such as brevity and aesthetic effect engage
readers/listeners and reflect cultural values

Create a variety of imaginative texts to express ideas,
attitudes and values that suggest intercultural comparisons

[Key concepts: imagination, stimulus, context, values; key
processes: adapting, creating, interpreting, expressing,
engaging, performing]

adapting existing texts to change the emational effect or to represent different cultural values or
experiences, for example by changing the location, characters or era of a familiar story or cartoon

composing and performing poems, songs, monologues or dialogues that reflect personal cultural values
and experiences

creating a haiku or rap to perform to their peers that provides commentary on a social issue that is
important/relevant to them

creating a digital persona or avatar that combines elements of observed Japanese styles of
communicating with their usual ways of self-expression in their home-culture environment

Translating

Compare translations of different types of texts, including
those obtained from digital translators, considering
differences in interpretation and how language reflects
elements of culture

[Key concepts: meaning, interpretation, cultural expression;
Key processes: translating, comparing, analysing,
reviewing]

comparing translations and interpretations of Japanese texts that contain cultural elements and
references, for example, song lyrics, proverbs and advertisements

comparing translations of language associated with significant events, rituals or practices in Japanese,
finding evidence of the relationship between language and cultural values and experience, for example
BLeFELFEY

comparing each other’s translations of newspaper headlines or email communications, noticing
differences in interpretation or translation and considering reasons for such variations

evaluating and reviewing online translators

Create bilingual texts in Japanese and English for a range
of communicative and informational purposes,
incorporating oral, written and visual elements

creating a bilingual digital data base that groups words, for example, words and expressions associated
with themes, fields or contexts, such as food, travel, the environment or school

producing bilingual texts such as travel advisories for exchange or study tour students, reflecting on the
process of working in both languages

creating oral commentaries that switch between English and Japanese for a bilingual audience at a
sporting or performing arts event
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Years 9 and 10 content descriptions

Elaborations

[Key concepts: bilingual learning resources, bicultural
contexts, concepts, culture; Key processes: classifying,
translating, glossing, referencing, mediating]

e producing bilingual texts such as video clips with subtitles explaining Australian cultural practices, for
example, New Year’s Eve or birthday celebrations

Reflecting

Monitor language choices when using Japanese and take
responsibility for modifying language and behaviours to
assist intercultural communication

[Key concepts: reciprocity, intercultural experience; Key
processes: reflecting, evaluating, exemplifying, comparing]

o reflecting and reporting on how learning Japanese provides insights into language and culture in
general, and how their own assumptions about Japan or Asia have changed as a result of intercultural
language learning

e evaluating the nature and effectiveness of their own language and actions when participating or
interacting in Japanese

o reflecting on how additional language experience enriches first language understanding and capabilities,
for example by identifying Japanese expressions, behaviours or attitudes that might enrich their own
perspectives

o reflecting on aspects of their own experiences of intercultural communication, such as ‘critical incidents’
in relation to breakdowns or breakthroughs in communication, repair and recovery strategies, and
responses to and insights gained through interactions

Reflect on cultural differences between Japanese and
English-language communicative styles and on how these
affect intercultural interactions

[Key concepts: identity, culture, communication; Key
processes: comparing, analysing, evaluating, profiling]

o reflecting on elements of the experience of learning Japanese that have involved adaptations to different
styles of communication that have been challenging, easy or memorable

e sharing with peers examples of successful interactions with other Japanese speakers, for example,
when gestures or communication styles have been well received, clearly understood and have
strengthened relationship

e creating a reflective self-profile or autobiography in formats such as journal entries, articles, captioned
photo stories, digital accounts or short films, including episodes related to the experience of learning
Japanese language and culture that have impacted on their sense of identity, understanding or attitudes

e composing a ‘cultural ID profile’ to exchange with other Japanese speakers, making decisions about
what points of information should be included
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Japanese (F-10 Sequence) Understanding

Years 9 and 10 content descriptions

Elaborations

Systems of language

Understand intonation and phrasing patterns in both casual
and formal speech and recognise multiple readings of
familiar kanji in different compounds

[Key concepts: phrasing, intonation, variation, meaning; Key
processes: identifying, discriminating]

recognising the basic pattern of intonation in Japanese, marked by the formation of a down-turning
curve, and applying it when speaking

identifying the characteristic of rising intonation when asking questions in casual speechor &L & 5
form, for example BERGW?2BREL L HIM7?

understanding how to make appropriate pauses in a sentence i.e., dividing up a sentence into cohesive
chunks to allow for the use of HL VD5

understanding that changes occur in kanji readings according to the kanji or other word compounds %7 L
VR RS EST, A=A FZUTA A

Recognise and understand familiar kanji and use this
understanding to predict meaning of unknown vocabulary

[Key concepts: script conventions, kanji readings, radicals;
Key processes: recognising, discriminating, writing,
decoding]

understanding that kanji are used for nouns, stems of verbs, adjectives and some adverbs and that the
addition of hiragana to the stem of verbs and adjectives is called okurigana

recognising that many kanji have multiple readings and that there are two types of readings i.e., on-yomi
(‘& (on) “sound”; Chinese style pronunciation) and kun-yomi (‘ZlIl’(kun)“explanation”; Japanese style
pronunciation)

developing strategies to guess the meaning of unknown words that contain unfamiliar kaniji, utilising
clues such as radicals

MANILLIT ZIFEAYESY
writing some kanji compound words, for example 4\ E &, B A E
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Understand how sophistication can be achieved by the use
of a variety of verb and adjective conjugations

[Key concepts: metalanguage, plain form, T form
conjugation, word functions; Key processes: identifying,
defining, classifying, sequencing]

further developing a metalanguage to describe and increase control of grammatical concepts and
language elements and to organise learning resources such as verb charts and lists of vocabulary and
sentence structures

understanding and applying the rules of the plain form, and knowing that the basic form of all Japanese
verbs ends in —u, -eru or —iru, the forms they are listed under in dictionaries

understanding that verbs can be divided into three groups according to the way they are conjugated:
Group 1 (Five-step verb), Group 2(One-step verb) and Group 3 (Irregular verb)

using character charts as a systematic framework for recognising patterns for verb conjugations, and
applying the formation rules of each verb group

using LY and 7% adjectives in present and past tenses
o BLLLW->EWLLMSETY
o =OLLIHENWS>TDOLLEM>=TT
o L¥NGg>LIMNTLE:
using adverbs and intensifiers -such as M Y, FAEA, =L TLY
using verb T forms to connect events, for example B2 T ax o9& L F T,

understanding and using different functions of V T form

HE
sequencing actions, for example i E T aFx o5& LET
increasing cohesion within paragraphs by using conjunctions, for example, T3 h 5
present continuous tense, for example, 7 o4 F#E WL TWET

requesting and giving permission and expressing prohibition V TH L WNTY, V TIEWTEH A, V TIE
ZHTY

using verb stems with grammatical features such as V M7=, VR WL\ I2 VT, VIZITEET

exploring how to use plain forms in authentic contexts such as conversations with peers, for example,

BR%? R%7
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Years 9 and 10 content descriptions Elaborations

expressing opinions, intentions and thoughts using the plain form, for example
o V2%YTT
o VIAEBLWET
o VizYVFEYLET

e indicating the status of actions using adverbs such as £7= and + 5

e understanding the concept of uchi-soto (A & 4}) for making appropriate choices of register, for example

BREH?BRFEIMN?
Identify, analyse and compare textual features and ¢ identify the use of cohesive devises such as conjunctions to sequence and link ideas and actions in both
conventions that characterise social and informational Japanese and English media texts, for example, T from verb, 205 ~ ENIZ, TR T

media in Japanese and English . o . o o
¢ identifying features of common types of text such as emails, songs, slogans, or public signs, noticing

[Key concepts: text conventions, language features, how the choice of language and structure works to achieve each text's purpose
cohesion; Key processes: comparing, analysing, identifying]
e comparing language features of Japanese and English versions of texts such as weather reports or text

messages, including the use of abbreviations and emoticons noting differences that might be culturally
significant

e recognising textural conventions employed within the text of a letter, email, or article, identifying

elements such as introductions, sequencing of ideas and the use of & 7=, to link paragraphs,

e comparing features of spoken and written versions of texts (for example, spoken and print
advertisements, face-to-face conversations and emails) to understand how text mode shapes structure
and helps a text achieve its purpose
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Years 9 and 10 content descriptions

Elaborations

Language variation and change

Analyse variations in language use that reflect different
social and cultural contexts, purposes and relationships

36 &
[Key concepts: /4%, respect, social relations, language
variation, register; Key processes: selecting, applying,
comparing, evaluating]

36 £&
e applying an understanding of Japanese values such as respect, M/4}by making appropriate language

choices, for example, using /& prefixes, plain or polite forms, and recognising characteristics of
formal/informal registers

e evaluating how language choices reflect social relations and priorities, for example, using expressions
that deflect praise of self or of own family to show modesty BA&RZEA L £ 5 FTIH, LW Z., TAEA

e noticing differences in text structure and grammar between formal and informal Japanese language use,
for example, abbreviations, dropping of particles and emphatic intonation in informal communication
such as face to face interactions, blogs, emails and other forms of correspondence, for example & L 7=
T 2I%E, HLETEFEITM, SA. b2/, Y FELE, ThiEA?2/IUb A, ZhIEA
T H comparing verbal and non-verbal elements of communication in different languages and cultural
contexts, such as ways of disagreeing or responding to thanks, or the use of gestures, facial expressions
or the use of # LD H/silence

Investigate changes to Japanese and other languages and
cultures, identifying factors such as education, media and
new technologies, popular culture and intercultural
exchange

[Key concepts: globalisation, exchange, influence,
contemporary culture, language revival/reclamation; Key
processes: mapping, classifying, analysing, reviewing]

o finding examples of ways in which social and cultural influences impact on languages, for example, the
abbreviation of borrowed words in Japanese, ') €3 >, X ¥ 7, the combination of borrowed words + %,
4545 %, and $7K % to make a verb

e reflecting on changes in their own language(s) and cultures through influences such as technology and
social media, for example, changes to spelling, the replacement of words by emoticons considering
possible effects of such changes on kanji acquisition in Japanese and spelling in English

e exploring the influence of Japanese popular culture in Australia and around the world, such as the
influence of Japanese design and technology and the popularity of J-Pop, electronic games, anime,
manga and cos-play

e investigating the state and nature of Japanese indigenous languages, considering issues such as
language revival and reclamation, drawing comparisons with Aboriginal languages and Torres Strait
Islander languages in Australia

Draft Australian Curriculum: Languages — Japanese

61




Years 9 and 10 content descriptions

Elaborations

Role of language and culture

Understand that the Japanese language carries embedded
cultural information and assumptions which can be difficult
to interpret for speakers of other languages

[Key concepts: intercultural exchange, meaning, reciprocity,
values; Key processes: analysing, questioning, discussing]

e providing examples of exchanges in Japanese that require cultural as well as literal interpretation, such
as responses that deflect personal considerations (for example, answering positively to the enquiry &It
ST hHY), strategies to preserve values of humility and honour

e discussing how the cultural value of ijj)/;iis expressed through language, such as the use of prefixes and
suffixes when referring to others outside the immediate ‘group’, the choice of informal or formal register
and decisions about what to share/not share in general conversation

e exploring cultural concepts embedded in Japanese language for which there are no direct English
translations but which embody important core values and behaviours, such as Z A/Y & and

e discussing attitudes towards cultural diversity and difference, including the use of stereotypes and
generalisations, and considering how these affect communication

e considering how contemporary expressions of individuality exemplified in some forms of contemporary
Japanese youth culture reconcile with traditional concepts of conformity and collective identity
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Years 9 and 10 Achievement Standard

By the end of Year 10 students use Japanese to share information, experiences and views on their social worlds using rehearsed and spontaneous language. They use correct
pronunciation including that of borrowed words and adopt appropriate rhythm and phrasing to allow for others’ use of & LV2%. They ask and respond to questions, elaborating
responses by providing reasons or explanations, using a range of adjectives and adverbs such as €At A or /% L. Students begin to use plain form to communicate with
their peers. They read and write verbs using kanji, for example, BWVET, KFT, BEF£I, BRNEYT, A F T, nouns, for example, #EH, =55, SEFE and adjectives for
example, B\, EF 74, TF7%4. Students extract, analyse and evaluate information from extended spoken, written and multimodal texts, such as films, blogs, brochures,
itineraries and journals. They predict the meaning of unfamiliar words and expressions from context, grammatical knowledge and familiar kanji, and by drawing on their
knowledge of textual characteristics and features. Students produce informative and imaginative texts, appropriate to audience and purpose, using the T form and plain form
to express preferences, permission, prohibition and to describe past experiences. They build cohesion and complexity in written texts by using conjunctions, such as T¥ H b
, [T &%, and indicate frequency by using a range of intensifiers for example, & < ,; zL>T LY. Students discriminate appropriately in their use of kanji, katakana, and hiragana.
They translate and interpret texts, explaining words and expressions that are difficult to translate or that have embedded cultural meanings, such as, 2w 5 h < L &, BIFA,
3 1) —< . Students discuss elements of interaction in Japanese such as the importance and use of & LY 5 in meaning making. They make connections and comparisons
between their own and others’ culturally-shaped perspectives, reflecting on the influence of perspectives on intercultural communication.

Students understand the functions of character within text, (hiragana for grammatical elements, katakana for borrowed words and some onomatopoeia, and kanji for nouns,
verbs, adjectives and some adverbs). They distinguish for example, between & < Y A% and 5+ Y /7% and understand the concept of & A/ < A readings. They identify multiple
readings of kanji, and begin to use kanji radicals as a tool for indicating meaning. Students use the T form and plain form verbs as a basis for grammar conjugations. They use
metalanguage to describe and compare language features and rules of sentence construction. Students’ choose T39/% 9 or plain form based on age, relationship, familiarity
and context. They recognise the emergence of hybrid terms that combine Japanese and English, such as 3 ER, +—H 744 X9 %, 4 > X F 5. They explain how Japanese

36 %&
cultural values such as community, /4% and humility, LMUVA . E 2 T9 and consideration of others are key concepts reflected through language and behaviours.
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Australian Curriculum: Languages Japanese — Foundation to Year 10 Sequence

Scope and Sequence

Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Sub
Stran Description Thread Foundation to Year 2 Years 3and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
d
Interacting Socialising and Exchange greetings Interact with teachers Interact with peers and | Interact with others to Engage in discussions
orally and in interacting and introduce and and peers to exchange | teachers to describe share interests and and comparisons of
writing to share information information about self, aspects of daily life experiences, exchange | young people’s
exchange about self with family, friends and such as routines, information and interests, activities and
ideas, opinions, teachers and peers favourite things, likes pastimes, celebrations | express opinions and lifestyles, sharing
experiences, using simple language | and dislikes, and to or special days, to feelings personal opinions and
thoughts and and gestures express praise, support | express preferences, to expressing views
feelings; and and respect for others show interest in and
participating in respect for others
o planning,
% negotiating,
= deciding and
‘© taking action Taking action Participate in guided Participate in guided Collaborate with peers | Engage in activities Collaborate, plan and
8 group activities such as | tasks involving to plan and conduct that involve manage activities,

games, songs and
simple tasks, using
movement, gestures
and pictures to support
understanding and to
convey meaning

following instructions
and co-operating with
peers, such as sports
and craft activities

shared events or
activities such as
teaching and working
with a buddy class,
organising a shared
event or rehearsing
and presenting a
school performance

collaboration, planning,
organising, negotiating
and transacting

events or experiences,
such as hosting a
Japanese class/visitor,
going to a restaurant,
preparing for a
real/virtual event, trip or
excursion
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Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Sub
Stran Description Thread Foundation to Year 2 Years 3and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
d
Building the Participate in Follow teacher Participate in everyday | Interact in whole-class | Develop language to
language of classroom routines instructions and classroom activities and small group reflect on the
classroom such as addressing directions by and routines such as activities, including experience of learning
interaction and responding to the responding to asking how to say or seeking information and using Japanese
teacher, opening and guestions and write something, asking | from peers or the
closing of lessons, requests, and use for help or repetition, teacher, asking and
transition activities, simple statements and | praising or responding to
following instructions, questions to ask complimenting each questions, making
thanking and asking for | permission and to other, thanking, requests, asking for
help, using appropriate | show interest and apologising and and providing
gestures and behaviour | appreciation expressing preferences | clarification
Obtaining, Obtaining and Locate items of Locate and process Gather, classify and Access, summarise Identify and analyse
processing, using information in simple specific points of compare information and reorganise ideas presented in a
interpreting and | information texts such as charts, information in familiar from a range of information obtained range of texts,
conveying songs, rhymes, video types of written, sources and related to | from a range of texts identifying context,
information clips and anime to spoken, multimodal concepts from other on a variety of topics, purpose and intended
through a range complete guided tasks | and digital texts learning areas presenting it in different | audience
of oral, written associated with people, formats
g and multimodal places and objects
= texts;
o developing and
= | applying
knowledge

Conveying and
presenting
information

Convey factual
information about self,
family, friends and
significant objects,
using simple

Present factual
information relating to
familiar home,
community and cultural
contexts, using graphic
support such as

Convey information on
specific topics using
formats such as
oral/digital
presentations, displays,
diagrams, timelines

Present information
about events,
experiences or topics
of shared interest,
using different modes
of presentation to suit

Present different types
of information for
specific purposes and
contexts using
appropriate formats
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Sub
Stran

Description

Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Thread

Foundation to Year 2

Years 3 and 4

Years 5 and 6

Years 7 and 8

Years 9 and 10

statements, gestures
and support materials

photos, tables, lists and
charts

and guided
descriptions

different audiences and
contexts

and styles of
presentation

Creating

Engaging with
imaginative
experience by
participating in
responding to
and creating a
range of texts,
such as stories,
songs, drama
and music

Participating in
and responding
to imaginative
experience

Participate in shared
reading, play-acting
and responding to
imaginative
experiences through
singing, chanting,
miming, drawing,
action and movement

Participate in
interactive stories and
performances, acting
out responses and
making simple
statements to identify
and compare favourite
characters and
elements

Listen to, read and
view different
imaginative texts such
as anime, folk stories
and manga, describing
and giving opinions
about characters and
events and identifying
cultural elements

Analyse and respond
to a range of
imaginative texts,
noticing cultural
elements and
comparing with
English-language texts
created for similar
audiences

Identify how expressive
and imaginative texts
create humorous,
emotional or aesthetic
effects that reflect
cultural values or
experiences
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Sub
Stran

Description

Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Thread

Foundation to Year 2

Years 3 and 4

Years 5 and 6

Years 7 and 8

Years 9 and 10

Creating and
expressing
imaginative
experience

Participate in shared
performances and
presentations of
stories, songs, chants
and rhymes

Present short
interactive
performances such as
puppet shows, raps or
dialogues that use
familiar formulaic
expressions and
modelled language and
allow for exploration
and enjoyment of
language, cultural
expression and
dramatisation

Create and present or
perform imaginative
texts such as digital
performances or
stories to inform and
entertain others

Create a range of texts
to entertain others that
involve imaginary
characters, places and
experiences

Create a variety of
imaginative texts to
express ideas,
attitudes and values
that suggest
intercultural
comparisons

Translating

Moving
between
languages and
cultures orally
and in writing,
recognising
different
interpretations
and explaining
these to others

Translating and
explaining

Translate words and
familiar phrases used
in everyday situations,
noticing how some
words are shared
between Japanese and
English

Interpret and explain
simple interactions in
Japanese, noticing
linguistic and cultural
features

Explain aspects of
spoken, written and
non-verbal
communication in
Japanese interactions
which require
interpretation and carry
cultural meaning

Translate short texts
such as simple
dialogues, phone
conversations, or signs
from Japanese to
English and vice versa,
noticing when it is
difficult to transfer
meaning from one
language to the other

Compare translations
of different types of
texts, including those
obtained from digital
translators, considering
differences in
interpretation and how
language reflects
elements of culture
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Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Sub
Stran Description Thread Foundation to Year 2 Years 3and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
d
Creating Create simple bilingual | Create bilingual Create bilingual texts Work collaboratively to | Create bilingual texts in
bilingual texts texts in the classroom versions of familiar and learning resources | design bilingual Japanese and English
environment such as texts such as songs, such as displays, resources to convey for a range of
captions, labels and conversations, picture websites, posters, information in the communicative and
wall charts dictionaries, captions picture books, games, school community informational purposes,
for images and word banks, menus incorporating oral,
displays or photo written and visual
stories elements
Participating in | Experiencing Notice and describe Notice what is Reflecting on the Participate in Monitor language
intercultural intercultural some ways in which similar/different to own | experience of learning intercultural choices when using
exchange, communication | Japanese language language and culture and using Japanese interactions, identifying | Japanese and take
. questioning and communicative when interacting in and identifying how and comparing aspects | responsibility for
c reactions and behaviour are similar or | Japanese in different language reflects of culture which affect modifying language
g assumptions; different to own contexts and situations | cultural practices and communication and and behaviours to
= and considering language(s) and norms noticing how own assist intercultural
04 how interaction cultural forms of culture impacts on communication

shapes
communication
and identity

expression

language use
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Sub
Stran

Description

Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Thread

Foundation to Year 2

Years 3 and 4

Years 5 and 6

Years 7 and 8

Years 9 and 10

Reflecting on
identity in
intercultural
interaction

Use simple statements
and gestures to
express aspects of self,
such as membership of
family, friendship,
gender, school/class or
cultural groups

Noticing how ways of
talking and behaving
reflect identity and
relationships

Discuss how it feels to
speak and interact in a
different language,
what they understand
by ‘identity’ and
whether learning
Japanese has any
effect on their sense of
self

Consider how their own
biography, including
family origins,
traditions, interests and
experiences, impact on
their sense of identity
and ways of
communicating

Reflect on cultural
differences between
Japanese and English-
language
communicative styles
and on how these
affect intercultural
interactions
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Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange

Understanding

Stsrl;gd Description Thread Foundation to Year 2 Years 3and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
Understanding Sound systems | Recognise sounds and | Understand that Engage with authentic Understand that Understand intonation
the language rhythms of spoken hiragana symbols can spoken language, katakana is used for and phrasing patterns
system, Japanese, and learn be connected to recognising how words | ‘loan’ words, that these | in both casual and
including sound, how sounds are represent words blend and words must be formal speech and
writing, produced and understanding the pronounced within the recognise multiple

o grammar and represented in the three relationship between combinations of readings of familiar
= text different scripts sounds, words and available Japanese kanji in different

g meaning sounds compounds

s

©

E Writing systems | Recognise and copy Recognise the Recognise some single | Recognise and use all Recognise and

% some hiragana and a systematic order within | and whole word katakana and understand familiar
5\ few high frequency the hiragana character | katakana and develop understand the kanji and use this

kanji

set; commence
hiragana script writing
and recognise and write
frequently used kaniji

the ability to use
hiragana and kanji in a
single text

relationship in texts
between hiragana,
katakana and kanji

understanding to
predict meaning of
unknown vocabulary
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Understanding

Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange

Stsrl;gd Description Thread Foundation to Year 2 Years 3and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
Grammatical Understand the Understand and identify | Recognise the Understand how to Understand how
and vocabulary | structure of basic elements of basic systematic nature of control elements of the | sophistication can be
knowledge sentences in Japanese | grammar and sentence | Japanese grammatical | Japanese grammatical | achieved by the use of
and recognise some structure and rules and apply these to | system to express a a variety of verb and
key elements of interaction patterns generate new language | range of ideas and adjective conjugations
Japanese grammar for a range of purposes | experiences in written
and spoken forms, and
to recognise the
systematic nature of
verb conjugation
Text structure Understand that Recognise that texts Recognise the use of Understand how and Identify, analyse and
and organisation | language is organised such as stories, games | formulaic expressions why different scripts are | compare textual
as ‘text’ and that and conversations have | and textual features in used in different types features and
different types of text particular language familiar texts such as of text, such as conventions that
such as story books, features and text emails, letters, post announcements, characterise social and
songs, chants, labels or | conventions cards or telephone tickets, advertisements, | informational media in
rhymes have different conversations public sign, manga Japanese and English
features
Understanding Language Recognise that there Understand that Understand that Explain variations in Analyse variations in
o 2 | how languages | variation in are differences in how language varies different ways of using Japanese language use | language use that
ek g vary in use practice language is used in according to the age Japanese language that reflect different reflect different social
g, _g (register, style, different cultural and and relationship of shape and reflect levels of formality, and cultural contexts,
S .® | standard and social contexts, such as | those using it, and to different relationships, authority and status purposes and
— E non-standard ways of greeting and the situation in which it | such as deciding to be relationships

varieties) and

addressing people

is being used.

formal or informal
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Sub

Understanding

Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange

Strand Description Thread Foundation to Year 2 Years 3and 4 Years 5 and 6 Years 7 and 8 Years 9 and 10
change over
time and place
The dynamic Recognise that Recognise that Recognise that the Understand that the Investigate changes to
and influential Japanese and English Japanese is the official | Japanese language is Japanese language has | Japanese and other
nature of borrow words, and language of Japan and | influenced by other evolved and developed | languages and cultures,
language expressions from each | one of the major languages and cultures | through different identifying factors such
other and from other languages of the Asia and that it in turn periods of influence and | as education, media
languages Pacific region influences other change and new technologies,
languages and cultures popular culture and
] intercultural exchange
Analysing and Understanding Understand that Understand that the Make connections Understand that Understand that the
2 understanding the role of language and culture ways people use between cultural Japanese language and | Japanese language
g the role of language and are closely connected language reflect where | practices and values culture, like all carries embedded
= o language and culture in the and how they live and and language use such | languages and cultures, | cultural information and
g) 5 culture in the exchange of what is important to as vocabulary and are inter-related, both assumptions which can
= § exchange of meaning them formulaic expressions shaping and reflecting be difficult to interpret
+— © | meaning and consider how this each other for speakers of other
8 affects intercultural languages
© communication
nd
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AUSTRALIAN CURRICULUM: LANGUAGES
JAPANESE YEARS 7 TO 10 (Year 7 Entry) SEQUENCE

JAPANESE Years 7 to 10 (Year 7 Entry) Sequence Curriculum

Years 7 and 8

Band description
The nature of the learners

Students are beginning their study of Japanese and typically have had little prior exposure to the language and associated culture. Many will have learnt an additional language
in primary school, some have proficiency in different home languages and bring existing language learning strategies and intercultural awareness to the new experience of
learning Japanese. Students’ textual knowledge developed through English literacy learning supports the development of literacy in Japanese. Skills in analysing, comparing
and reflecting on language and culture in both languages are mutually supportive. Students may need encouragement to take risks in learning a new language at this stage of
social development and to consider issues of how the experience impacts on their sense of ‘norms’ associated with their first language and culture.

Japanese language learning and use

Students are encouraged to speak, listen to, read and write Japanese in a range of interactions with the teacher and each other. They use modelled and rehearsed language
and gestures in familiar contexts and begin to use the language learnt to express their own personal meaning. They experiment with sounds and use high-frequency words and
expressions, gradually broadening their range of vocabulary and language functions. They develop knowledge of Japanese word order and grammatical features such as
particles, adjectives, verb tenses and politeness forms. They apply this knowledge in simple oral and written texts such as self-introductions and statements relating to
themselves and their personal worlds. They become aware of the systematic nature of grammar and of its importance in conveying meaning. They develop a metalanguage to
talk about Japanese grammar and to make comparisons and connections with their own language.

Students are exposed to all three scripts, hiragana, katakana and kanji, and develop a working knowledge of how these are used to create meaning. They develop proficiency
in reading and writing hiragana and use high-frequency katakana and kanji to read and write words and sentences. They work collaboratively and independently, exploring a
variety of simple texts with particular reference to their current social, cultural and communicative interests.

They read, view and listen to a range of texts, and apply modelled language to create and present their own texts. They share grammatical knowledge and language resources
to plan, problem-solve, monitor and reflect. They begin to use vocabulary and grammar accurately, drafting and editing texts to improve structure and to clarify meaning. They
develop linguistic and cultural awareness through analysing texts, comparing languages, and applying their knowledge in language exercises and tasks.

Learners use a range of processes such as observing, comparing and reflecting on language use to identify how cultural values and perspectives are embedded in language
and how language choices determine how people, issues and circumstances are represented. They reflect on intercultural perspectives and on their experience of intercultural
communication, exploring aspects of environment, lifestyle and social practices associated with Japanese culture and making comparisons with their own. They develop a
metalanguage for discussing the nature of language and culture, and monitor and reflect on their language and culture learning through discussion, journaling or contributing to
shared digital spaces.
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Contexts of interaction

Japanese is used by the teacher and learners in classroom routines, structured interactions and learning tasks. Opportunities for interaction in Japanese are also provided
through a range of resources and materials. There may be interaction beyond the classroom with guests or members of Japanese-speaking communities or via digital technology
or student exchanges.

Texts and resources

Learners work with a range of resources designed for language learning, such as textbooks, audio recordings, teacher-generated materials and online resources. They read,
view and interact with a variety of spoken, written and digital texts created for different purposes (social, informational, transactional, imaginative and expressive). Authentic
texts such as advertisements, commercials, film excerpts or recorded conversations provide opportunities for discussion and analysis of the relationship between language,
communication and culture.

Features of Japanese language use

Learners become familiar with the sounds and patterns of spoken Japanese, including pronunciation, rhythm, and intonation. They identify English borrowed words, noting
differences in pronunciation and spelling. They use Japanese in classroom interactions and short communicative tasks. They participate in scaffolded activities to exchange
information and complete scenarios. They listen to and read texts to obtain specific detail or to understand gist. Learners understand and apply elements of Japanese grammar
such as word order, simple verb forms, nouns, adjectives and particles. They understand that language is organised as text, and that texts use different structures and language
features to achieve different purposes. They adhere to text-type features or models to create texts that include information, descriptions and experiences. Students develop an
awareness of different cultural perspectives. They identify words and phrases and behaviours that are essential to conveying Japanese traditions and values such as politeness
and humility and use these appropriately.

Level of support

Learning at this level is supported by rich and varied language input and the provision of experiences that are challenging but achievable. Opportunities to review and consolidate
learning are balanced against provision of engaging and relevant new experiences and connections. Learners rely on teacher talk, instruction, modelling, feedback and structured
opportunities for practising and understanding new language. They are supported to develop increasing autonomy as language learners and users. Support resources include
word lists/dictionaries, visual organisers, images and gestures. Learners collaborate with peers in structured pair and group tasks that have clear roles and expectations.

The role of English

English serves two main functions in the Japanese class: it represents a point of reference for learning the new language by enabling students to compare structures, features
and cultural meanings in each language, and it is used when appropriate for explanation, reflection and discussion.
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Japanese Years 7-10 Sequence (Year 7 Entry) Communicating

Years 7 and 8 content descriptions

Elaborations

Socialising

Interact with peers and teachers using appropriate gestures
to socialise and to exchange information about self,
personal worlds and immediate environments and to
express feelings, likes and dislikes

[Key concepts: self, family,home, interests; Key processes:
interacting, describing, expressing]

exchanging greetings depending on the time of day, for example, £l& &k 5 Z&WW&E T, ZAIZTHIL,
using appropriate titles and terms of address such as 5£4, ~ & A, and gestures such as bowing to show
respect

giving and receiving items using culturally appropriate gestures and language £ 3 %, £33 1 HYUH &

2

exchanging personal details with Japanese-speaking peers, for example, name, age, school,
language(s) spoken at home

introducing themselves (L Z L & 5 AH\LY) using culturally appropriate formulaic expressions and
gestures, [FLHELT . £5F LKA L <, bowing and appropriate eye contact

describing aspects of own personal world, for example, friends, family, pets, teachers, school, interests,
using expressions such as, noun [ adjective TY, =LDELEBIF HLLAWTY,

talking about daily activities, leisure, events and comparing with those of Japanese-speaking peers using
cohesive devices such as conjunctions when sequencing or elaborating, for example B & 5 BIZZ LVAY

ISI7ZEFET. Thd o, APLEDELET, or TLAFETYT, TH, SLADPFELHLRLTT,
expressing likes and dislikes, suchas A R—YHIFETT, L EWIbLo&..,

using formulaic language to express feelings, for example, 8ENAR IR TT, DhNRFEL, STV
TY, EEEELFET

Engage in transactions and collaborative activities that
involve planning and making arrangements, such as
obtaining goods and organising performances

[Key concepts: tasks, transactions, collaboration; Key
processes: planning, making arrangements, purchasing,
performing, participating]

working together to create displays, presentations or performances for family, friends or school
community to showcase their Japanese learning

following instructions, for example, preparing a recipe for 0 EZ (X, E ZDHPE, = L or making
origami

making arrangements using language related to place, time, and activity, for example, XKk S5 BHIZT=
ARz LFEITMh, KES5BEFb L&

participating in scenarios that involve ordering and purchasing goods such as food and drink, for
example, FLELFZEL, Bb v, BRVVLET, W 5TIH

participating in class activities such as word, board or electronic games, using set phrases in Japanese
such as H=LDIXA, #E, OIZY, oz, £ittz, TARA, o571, LWL &£ 5.5, BAIE- T,
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Years 7 and 8 content descriptions

Elaborations

DEREN, LB, 2, A

Interact in class routines and exchanges such as asking
and responding to questions, requesting help, repetition or
permission, following instructions, giving praise and
encouragement

[Key concepts: roles, routines, interaction patterns; Key
processes: responding, requesting, apologising, thanking]

e using set phrases, formulaic expressions and appropriate gestures for regular classroom routines such
as the opening and closing of lessons and responding to roll call, for example, &Y D, 1Ly, B B HFF,
[FL. WEYT, WEEA

e asking the meaning of words and how to say something in Japanese, requesting repetition and indicating
understanding/non-understanding, for example, [&Ly, oMY FELT, WA, B >EMY FEA,
AARETHTIMN, THFEA. T50BE

e using formulaic expressions to ask for clarification ~ (& Z L\ZE T TE H. 14 R—TEhH, for
permission kA L (247> TH LI\WNTE A, to apologise for lateness or interruption, §¥#EHA. B &£ o
EVLWTTH, BN TTHEEA, to borrow classroom objects ZAULDZEMLTLEEWL, (FLT
L, HBYFEITH

e using appropriate language and behaviour when giving and receiving classroom objects, for example &
SE, HYNESTTVET

e following instructions to complete an activity or to get organised, for example, fz> T Z&L, Z AT L
—JIcEoTL s

e praising, complimenting and encouraging others, for example U & 533 T343, LW\ TTH, £ TEZE
Lz, $SWVTTH, 356 &2&TT, AARFYELELDS

Informing

Locate key points of information from a range of texts and
resources and use the information in new ways

[Key concepts: information, data, culture; Key processes:
researching, classifying, interprerting, presenting]

¢ identifying key information such as people, places, times, and activities in familiar types of text such as
conversations, profiles, emails and announcements

e gathering, classifying and summarising results of class surveys, presenting findings to others on topics

such as students’ likes and interests, family, neighbourhood, activities or habits, for example, % Z XA
[SEZBANEIN, BESBICAZLETD, Lo 3FEDAECICVEFTTH

e listening to and reading texts and reorganising information in new ways, for example by sequencing
activities, completing a timetable or timeline, chart, table or itinerary

e reading, listening to and viewing texts such as video clips, brochures, websites designed for learners of
Japanese, menus, labels and packaging to obtain information about aspects of Japanese culture, for
example, daily routines, food, writing systems, significant places or geography

e locating, interpreting, classifying and listing factual information from modified texts such as notices,
timetables, announcements, advertisement or signs

Draft Australian Curriculum: Languages — Japanese

76




Years 7 and 8 content descriptions

Elaborations

identifying cultural values represented in a range of texts, such as symbols, signs or images used in
advertising

Present factual information about aspects of Japanese and
Australian lifestyles in spoken, written and digital forms

[Key concepts: community, cultural practice, personal world;

Key processes: composing, designing, presenting,
reporting, comparing]

creating and presenting a profile of a Japanese or Australian person, including details, for example, & L,
NEL FEGRIE suchas fzRE D, RABR—Y, hE <, ES58D

planning and preparing short oral, written or digital presentations on aspects of daily life and
social/cultural practices in Japan or Australia, such as school, leisure, daily routines, celebrations or
festivals, using supporting resources such as sound, images or graphics

reporting on events and activities in their immediate environments or personal worlds, for example
through a personal blog, digital post, formal speech or illustrated schedule, for example, D 5 % v 71—
DLHWNWT LTz, N2 S5DF—LlENBFELT,

creating a video clip to communicate specific information to a particular audience, such as a visual or
virtual introduction to their family or neighbourhood or an impressionistic week in the life an Australian
teenager for potential exchange student groups

creating a comparative report on aspects of Japanese and Australian lifestyles, for example, climate,
student’s interests or daily routines, #Z—X k3 Y 7 A&7y bAR—ILATETY, TH. BRAZPE

VE HE )
6 3RTETE SA—2 F5UTFEHTT, TLEAEETT.

Listen to, read and view texts such as folk stories, video
clips, TV commercials, sharing reactions and describing
aspects such as characters and contexts

[Key concepts: imagination, fantasy, character, effects,
values; Key processes: responding, reflecting, creating,
comparing]

reading and viewing texts such as anime, manga, video C|IpS or Iyrlcs of J-pop, respondlng to questions

about characters, lyrics or events, for example, =1 T3 M, % izliﬂ’( L&, 1_10)4 Ry bTYH,

E ZTL & 5 orre-creating elements by means of a storyboard, timeline or original performance
responding to structured stimulus questions about characters, places, events or effects in imaginative
texts such as stories, films and anime, using modelled language and formulaic expressions to express
reactions, for example, & LWLVA, W8 =hWTT,EELAVETI R, bL>ETHWLVTT, Mg L LY
TY, O >TY, U< YLFELK, ETEETLELL:

comparing and reflecting on ideas, values and key messages in Japanese texts, such as the moral of a

story or folk tale, identifying ideas and themes that may be similar or different across cultures, for
example, Japanese concepts of HA M Z L, working hard, consideration of others and humility

discussing which animals often feature in Japanese folk tales and what characteristics are attributed to
them, 2% in 25NDEAMNZ L, &5 and HNIZ in &BHIZH > A, comparing with animals that
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Years 7 and 8 content descriptions

Elaborations

feature in folk stories from other languages and cultures, such as Australian Aboriginal and Torres Strait
Islander stories

exploring the idea of changing values and behaviours as represented in contemporary imaginative and
creative texts such as television shows and/or commercials, video clips, jingles and computer games

Creating

Reinterpret or create and perform imaginative texts such as
video-clips, raps, skits using modelled language and
supporting resources

[Key concepts: adaptation, mode, performance, intercultural
experience; Key processes: creating, interpreting,
expressing, performing]

creating imaginative or fantasy texts to share with others, for example, a commercial for a new or
existing product , a comic strip, a jingle, song or rap

producing short scripted plays or video clips to perform to others who are learning Japanese,
experimenting with rhyme, rhythm and onomatopoeia

composing and performing an imagined scenario or skit designed to support intercultural understanding
and that involves elements such as comedy, emotion or surprise, for example W\f=f2EF 9, (V> T -
Lely, HLBL, CAITEIE

creating imaginative stories using a variety of resources and modes of presentation such as video clips
or digital photo montages

designing texts for real or imagined special occasions that include the expression of culturally
appropriate behaviour, for example AH L &£ 5, BOH

Translating

Translate and interpret short texts such as self-introductions
or conversations, noticing and explaining aspects that are
similar or different in Japanese and English versions

[Key concepts: meaning, translation, equivalence, context;
Key processes: translating, interpreting, comparing,
explaining]

collaborating with peers and teacher to translate and interpret familiar texts such as emails, phone
conversations between friends or self-introductions, noticing similarities and differences between
Japanese interactions and their own communicative style

interpreting words and expressions encountered in simple Japanese texts such as greeting cards,
menus, or stories that do not translate easily into English and that reflect aspects of Japanese culture,
for example, the use of ‘happy’ in English compared to £ T& 5 inJapanese, TWWL & € or LMz f= &
F9,LONWLLET,FLHFELT, ES5F&KAHLL

comparing each other’s translations of simple texts, explaining why words or expressions were
translated in particular ways and considering reasons for any differences

learning to use dictionaries and electronic translation tools, identifying issues such as multiple meanings
of words and the need to consider context

comparing the meaning and use of emoticons in Japanese and English

Create simple bilingual texts and resources such as
learning support materials, menus, brochures, signs, digital
presentations, displays and captions

creating written or digital bilingual resources to support their language learning, such as captions for
photo stories or displays or glossaries for personal Japanese-English dictionaries, with examples and
explanations of terms or expressions that have cultural associations
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Years 7 and 8 content descriptions

Elaborations

[Key concepts: bilingualism, equivalence, context, meaning;
Key processes: translating, reasoning, explaining]

preparing bilingual captions for texts such as a newsletter item for the school community or for other
Japanese-speaking peers, exploring how to convey specific ideas in two different languages

interpreting aspects of oral texts in Japanese for others, for example, providing a commentary of a
Japanese item at a class, school or community event, assembly or parent evening, providing explanation
in English for culturally significant expressions and gestures

creating bilingual signs or menus for the school or local environment

Reflecting

Reflect on the experience of learning and using Japanese in
different contexts, commenting on similarities and
differences to their own language choice and behaviour

[Key concepts: intercultural experience, cultural frames,
response; Key processes:identifying, reflecting, expressing]

adopting Japanese ways of communicating that reflect cultural values and practices such as the
expression of respect or familiarity, for example &, ¥ < and 88 A, ~ZA and ~ ALY

describing and demonstrating differences in ways of showing consideration for others in Japanese, for
example, using particular terms of address, register and body language in greetings, such as, £l& &k 5
versus ld &k 5 TELVET, or forms of respect or apology when entering a classroom-room L 2410\
L £, at mealtimes L\f=f2& & 3 or when interrupting someone ¥ & £ H A

reflecting on aspects of the experience of using Japanese that highlight intercultural differences in
respect to social and communicative behaviours, for example manners related to the use of personal
space, ways of accepting or refusing an offer, and the use of body language

observing live or recorded interactions in different Japanese-language contexts, identifying interactions
that appear confusing or surprising, for example, gestures # U &, levels of politeness, ways of
requesting, thanking or greeting, the exchange of name cards, comparing to own cultural forms of
expression and social interaction

developing a language for expressing personal reactions and feelings in relation to intercultural
experience, for example, LWL\ TTHa, HN?~Z, T, Uo<K YLz, $HFEA

noticing that a focus on ‘self is avoided in Japanese by the minimal use of the pronoun ‘I’ in interactions

Collate and present information about self and peers to
share with others, noticing own and each other’s ways of
expressing identity

[Key concepts; self-expression, identity, community,
communication; Key processes: reflecting, comparing,
identifying]

identifying elements of identity that may be important across all cultures, for example, family, community,
location, language, religion, age, gender

sharing reactions to intercultural experiences, considering whether their individual background, age and
interests contribute to attitudes and/or beliefs that impact on the experience

preparing a class profile to exchange with Japanese speaking students, showing the cultural
backgrounds, interests and personalities of each class member using images, captions and symbols
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Years 7 and 8 content descriptions

Elaborations

e creating a personal ‘cultural ID profile’ to exchange with Japanese-speaking peers, making decisions
about what points of information will be of most interest, for example by creating a family tree with
associated links to cultural connections, languages spoken, interests and activities

e comparing and reflecting on how identity is expressed across cultures and languages, considering the
idea of ‘belonging’ and the relative importance of group or family membership in different cultures
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Japanese Years 7-10 Sequence (Year 7 Entry) Understanding

Years 7 and 8 content descriptions

Elaborations

Systems of language

Recognise and use principal features of the Japanese
sound system, including, pitch accent, rhythm, and
intonation.

[Key concepts: mora, pitch, rhythm, intonation; Key
processes: listening, distinguishing, recognising]

¢ understanding the system of Japanese sound combinations, that Japanese has 5 vowels and that a
vowel can be attached to all consonants except As

e accurately pronouncing all combinations of hiragana and katakana including voiced and unvoiced forms
and all combined sounds (contractions and blends)

e understanding that the sounds of hiragana and katakana are identical even though the associated scripts
are different

e recognising that in the copula desu and the verb suffix masu, the 'u' is devoiced in normal speech

e using combinations of available katakana to experiment with the Japanese pronunciation of loan words,
for example LX b5 ¥

e recognising the basic unit of sound in Japanese (‘mora’ €— 3 or #H), for example Z AIZ5 (X has 5
‘mora’.

e becoming familiar with the rhythm of Japanese, recognising the concept of the foot as the minimum unit
of the rhythm of the language (‘foot’ or 7 v k) and that one ‘foot’ in Japanese consists of two ‘mora’,
i.e.,ZH% 5 & F is pronounced as a three-‘foot’ word

Recognise and understand the relationship between the
character-based scripts of hiragana, katakana and kanji

[Key cconcepts: script, kana, kanji, hiragana, katkana,
furigana, stroke order, pictograph,; Key processes:
recognising, copying, applying, distinguishing]

e understanding that the Japanese language uses three different scripts depending on word origins and on
the context of language use

e reading and writing all hiragana and katakana (including voiced, contracted and blended sounds) using
the kana chart

e knowing how to use the kana chart as a systematic framework to support learning

e recognising that Japanese can be written vertically or horizontally and has various typefaces

e understanding the use of basic Japanese punctuation marks such asa £4(. ), TA (. ) and katakana
long vowel mark (—), for example in a student name such as H 1) —

e learning to apply the principles of stroke order to write all kana and high frequency kanji such as 7& £
¥, 8, KEL

e knowing that kanji were brought from China and that hiragana was formed by simplifying the form of
kaniji, while katakana was formed using a part of kanji
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Years 7 and 8 content descriptions

Elaborations

understanding that each individual kanji represents meaning as well as sound, such as H(sun, day), and
that some kanji come from pictographs, for example, L

learning to write high frequency kanji such as numbers, days of the week, family members, basic
adjectives and verbs, applying the basic principles for stroke order &, &, /h&, RET, BAEE

understanding the use of furigana as a tool to support reading

Develop understanding of the systematic nature of
grammatical structures and features of Japanese used to
perform particular functions, such as describing people,
objects, places and quantity

[Key concepts: grammar, vocabulary, syntax,
metalanguage; Key processes: recognising, describing,
indicating, comparing]

developing a metalanguage for talking about language, using terms such as noun, pronoun, verb,
adjective and conjunction, cross-referencing with knowledge of English-language syntax and parts of
speech

understanding the rule that Japanese sentences end with a predicate and that there are 3 types of
predicates: noun plus copula, adjective and verb

o Subjectl& NTY,

o Subjectld AT,

o Subjectld O% VZEY,
understanding that pronouns are used far less frequently in Japanese than in English
understanding and using a range of particles to perform different functions

o I& (subject, topic marker)

o AN (BFETY, LVFEIT/HYET)

o % (object)

o 2 (time, destination)
o~ (direction)

o T (transport)

o @ (possession)

o & (and, with)

o % (also)

understanding the role of sentence ending particles such as A" and 43

understanding that the exact word order of noun phrases is not important as long as they appear before
the verb and are accompanied by correct particles
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Years 7 and 8 content descriptions

Elaborations

understanding how to use L\ and % adjectives in the present tense in basic sentences such as 7= L LY
=D LG, PSOLVE, D S3HLE oL

understanding the rules of verb conjugation, for example &9, L & 3, £FL 1z, FHA, FEATLT:
understanding different question words such as fi], £, fil& 3 B, EAL, LvD, N b, f=h

describing locations of homes, people and things using basic structures such as N [&(place)IZ Y £,
N [&(place)lZ L & T

knowing how to use a range of verbs related to daily activities, for example, IT&% 3. RET. 1=~_F
T.MEFT. KAFT. TETFET. FALEFET. LFET

understanding and responding to formulaic expressions that use T form suchas R T< =&y, b1 L
(2T THWLWLTE M
creating cohesion and flow using conjunctions, for example, # L T, b 5, TH

knowing how to count —~F

B
knowing how to use common counters and classifiers such as ~ A, ~ &L\, ~A D, ~HF,
understanding the use of Z % & & series in concrete contexts, for example, —#., 4, Hi, En
knowing basic time expressions such as days of the week and months, £L\H, &= &E =

building vocabulary that relates to familiar environments such as the classroom, family and personal
world and that can be used for cross-curricular content learning

understanding the use of the prefix & and Z before some words to indicate respect
BHFERIF?, ZHEL

understanding that the words for family members are different for one’s own family and for other people’s

families (e.g. BB A. &)

comparing similarities and differences between Japanese and English grammatical rules relating to word
order or the use of elements such as pronouns.

Identify textual conventions of familiar spoken, written and
multimodal texts

recognising key features and structures of familiar texts such as & U\ L, emails, conversations,
speeches, advertisements, stories and songs, identifying formulaic expressions and comparing with
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Years 7 and 8 content descriptions

Elaborations

[Key concepts: text, genre, mode, tenor, audience: Key
processes: identifying, sequencing, comparing]

similar texts in English, for example by comparing ways of answering the phone or how to start and end
a letter

identifying how texts are typically constructed, for example, the use of particular layouts, visual images
and grammatical features in advertisements, manga or brochures

understanding that the format of Japanese texts can include either 7= TH'E or & ZAYE according to
the context, purpose and intended audience

understanding how to create textual cohesion, using elements such as paragraphing or conjunctions to
sequence and link ideas and to maintain the flow of expression, for example Z L T, Zf1m 5, T

understanding conventions associated with using I¥A, Z 5 & 5 L for example, the size of small
characters, the position in the square and the placing of punctuation

Language variation and change

Understand that Japanese language use varies according
to the context and situation of the interaction and the
relationship between participants

[Key concepts: variation, context, relationship; key
processes: identifying, distinguishing, analysing]

understanding and explaining variation in language use based on the age, relationship, and level of
familiarity between participants, for example, B/EB A, BRSA/BE S & and ~FkHE/I~ S A,
avoiding # 7% 7= when showing politeness

identifying language use associated with gender, age, social status or the purpose of interaction 1% <, 4>
=L, &L, SA, nN—, CAIZBIE, &k 5745, 784734 and recognising the importance of using
appropriate forms of address when interacting with different people, for example, using < A/& A when
speaking with close friends, family members or other young people, and using & A, &4 for adults

Understand that the Japanese language is influenced by
other languages and cultures and that it in turn influences
other languages and cultures

[Key concepts: language change, intercultural contact, loan
words; key processes: identifying, reflecting, making
connections]

recognising words of Japanese origin used in English, for example, sushi, karaoke and obento, karate,
judo

recognising the use of words ‘borrowed’ by Japanese from other languages such as English/,
French/Portuguese, such as ,(%vA—. IJL 7. /% noting how these are pronounced by Japanese
speakers

understanding that languages and cultures change continuously due to contact with each other and in
response to new needs, ideas and developments in communications and technology, and considering
why some types of words and expressions are more frequently borrowed, suchas v 7 hkv 7, >
A—K, Frvh

identifying words which have similar meanings and pronunciation across different languages, reflecting
on the possible origins of such words and their associated cultures
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Years 7 and 8 content descriptions

Elaborations

e understanding that there are Japanese-speaking communities outside Japan, for example in the USA, in
particular Hawaii and South America, and that Japanese is widely taught in many countries around the
world including Australia

¢ understanding that all languages change, that some are constantly growing and expanding and that
others are disappearing (for example, many Indigenous languages)

Role of language and culture

Explore connections between languages and cultures as
exemplified in particular words, expressions and
communicative behaviours, noticing how meaning can be
culture specific and difficult to transfer between languages

[Key concepts:culure, language, values, meaning; key
processes: analysing, explaining, comparing]

e considering how Japanese language and interaction patterns around familiar routines such as meal
times reflect traditional practices and values associated with family life, for example using formulaic
expressions such as W\ \fz72&F9, L\oTEET, L\oTohoL oW, f2EZ0E, EhZY

¢ identifying changes in contemporary communicative styles that reflect changes in Japanese and
Australian cultures and social practices, for example, 2/A\AQ—, /N1 /A and T K5 v ¥

¢ identifying and explaining phrases that require cultural knowledge in order to be understood in
translation, for example, (L& E L T, &5 L < HrasLrLF T orthat the question TR TI A is a
genuine health enquiry rather than a greeting

e understanding how Japanese language has many ways of expressing values such as consideration and
respect, for example £5 %, £33, THFEEA, B<NTITHFELEA, Lo LET, and using
indirect forms of refusal and softening responces for example 6 &k 2 &, HAFE Y
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Years 7 and 8 Achievement Standard

By the end of Year 8 students interact with each other and teachers in classroom routines and activities, exchanging greetings, wishes and information about their personal and
social worlds. They use gestures and formulaic expressions appropriately, for example, < LT §H#FHA, LDONILYLFEFF. They comprehend and respond to familiar
questions, such as f=h, i, £ 2, LvD, &k 5 B, €A and instructions, suchas 7z > TL 2 &Ly, 3 AD Y IL—T 274 - T L 12 L)Y, using rehearsed and some spontaneous
language. They ask for assistance and clarification, for example, ~ ({7 T3 HY, 14 XR— < T9 4a. They pronounce voiced and unvoiced sounds, long vowels, blends and double
consonants and high frequency loan words with developing rhythm and intonation. They read and write texts in hiragana and katakana, with some kanji for numbers, days of
the week and high-frequency nouns, adjectives and verbs, such as A, &4, BAR, XELY, /ha WY, KiZh, T2 F T, BRNFE . Students identify key points of information in
short predictable written, spoken and multimodal texts, understanding descriptions of people, objects, places and activities. They use non-verbal, visual and contextual clues to
assist in making meaning. Students use well-rehearsed language related to their personal world to convey information in both written and spoken texts. They produce short
sentences involving nouns, and verbs such as % L &9 A, ' — L% L £9, common counter classifiers, for example, A, O &, &), and adjective, noun and verb predicates.
They apply correct stroke order to all characters and use appropriate punctuation and textual features in texts such as captions, cards, profiles, emails or timelines. They
structure sentences using correct word order and link information using conjunctions such as % L T and Z#A" 5. They translate and interpret short spoken texts, explaining
Japanese gestures and expressions that do not readily translate into English, for example, [(EC&HE L T. £ 5 F & 5 L <. They adjust their language to suit different contexts
and situations (for example the use of appropriate titles and forms of address) and respond in culturally appropriate ways to interactions with other Japanese speakers, such as
bowing when greeting, and using appropriate eye contact.

Students recognise the nature and roles of the three different Japanese scripts, understanding that hiragana represents the basic unit of Japanese sound, that kanji represents
meaning and that katakana is used for borrowed words. They use the hiragana and katakana chart as a tool when writing and reading, recognising their systematic nature.
They compare the sounds of hiragana and katakana, recognising that they are the same, and that the pronunciation of borrowed words is influenced by the Japanese sound
system. Students understand and apply grammatical concepts such as the use of particles, for example, @, ~, IZ, T, &, &, &, [&, &, H», &, and conjugation of present,
past, positive and negative forms of verbs. They understand and use L\ and 7% adjectives, and apply the rules of counter classifiers such as A, A, O /U &E/U'E. They explain
how language and behaviour change according to participants, context and relationship, and that politeness and respect are expressed explicitly in Japanese through greetings,
vocabulary, formulaic expressions and actions. They understand that languages and cultures change over time and provide examples of how languages borrow words from
each other. Students make connections and comparisons between elements of their own and Japanese languages and cultures, recognising that language reflects ways of
thinking and behaving. They recognise how Japanese values such as humility and harmony are reflected in language, for example, by deflecting praise, suchas C & 59 TY
13, LM\ Z, softening responses with, for example, 6 & o & or A E Y, and using indirect forms of refusal or disagreement:
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Years 9 and 10

Band description
The nature of the learners

Students have prior experience of learning Japanese and bring a range of capabilities, strategies and knowledge that can be applied to new learning. They are expanding the
range and nature of their learning experiences and of the contexts within which they communicate with others. They have a growing awareness of the wider world, including
the diversity of languages, cultures and forms of intercultural communication. They are considering future pathways and prospects, including how Japanese may feature in
these.

Japanese language learning and use

This is a period of language exploration and vocabulary expansion and of experimentation with different modes of communication, collaborative performance and guided group
discussions. Increasing control of language structures and systems builds confidence and interest in communicating in a wider range of contexts. Students use Japanese in
classroom interactions and activities, to communicate and interact, to access and exchange information, to express feelings and opinions, to participate in imaginative and
creative experiences, and to design, interpret and analyse a range of texts. They use a wide range of formulaic expressions essential for interaction in everyday Japanese
interactions. They use an increasing range of culturally appropriate gestures and behaviours, with a greater degree of self-correction, spontaneity and repair. They monitor their
own language in relation to cultural context, situation, purpose, and audience. They develop a greater understanding of Japanese cultural norms, for example in relation to
responding to praise, the use of eye contact or in communicating refusals. Students initiate and sustain interactions with other speakers of Japanese in spoken and written
modes. They use familiar language patterns as a foundation for generating increasingly original language in the contexts of their physical and social environments. They develop
broader knowledge of vocabulary and grammar to produce more sophisticated language for a variety of audiences.

Students build on their mastery of hiragana and katakana and understand sound variation in the pronunciation of borrowed words. They use a greater number of kanji and
increasingly apply their understanding of known kaniji to predict the meaning of unfamiliar words.

They explore and produce a range of texts associated with different contexts, and analyse information and concepts relevant to their social, cultural and communicative interests.
They read, view and interact with texts for a variety of purposes (for example, social, informational, transactional, imaginative, expressive and instructional). They draw on
modelled examples to understand and use more complex structures. They engage in drafting and editing their texts to clarify meaning.

Contexts of interaction

Learners use written and spoken Japanese to interact with peers, teachers and other speakers of the language in immediate and local contexts, and may also interact with
other Japanese speakers through online environments.

Texts and resources

Learners engage with a range of language-learning texts and support materials, such as textbooks, modified and authentic texts, film/video clips, media texts and online
materials. They also draw increasingly on texts produced for young people in Japan, such as short stories, songs, poems, films, video clips, blogs and social media texts.
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Features of Japanese language use

Students become more fluent and accurate in both spoken and written language production. They gain more control of grammatical and textual elements. They use expressive
and descriptive language to talk about feelings and experiences. They demonstrate understanding of language variation and change, and of how intercultural experience,
technology, media and globalisation influence forms of communication. They develop understanding of the nature of both translation and interpretation, noticing the relationship
between language, texts and culture. They understand that many Japanese phrases cannot be translated into English and convey values and beliefs that underpin Japanese
culture. A balance is maintained between activities that focus on language forms and structures and those that involve communicative tasks, performances and experiences.
Tasks involve collaborative as well as independent language planning and performance, and development and strategic use of language and cultural resources. Learners
analyse text more critically, identifying how language choices reflect perspectives and shape meaning. At this level, learners are developing understanding of the relationship
between language, culture and identity. They identify how meaning-making and representation in a different language involve interpretation and personal response as well as
literal translation and factual reporting. They explore the reciprocal nature of intercultural communication: how moving between different languages and cultural systems impacts
on the learner’s ways of thinking and behaving; and how successful communication requires flexibility, awareness and openness to alternative ways. They develop the capacity
to consider their own cultural practices through the eyes of others, and to communicate in inter-culturally appropriate ways.

Learners draw from authentic and modified resources to apply their developing linguistic and cultural understandings. They compare, analyse and reflect on their understandings
of Japanese language and culture and of their own language(s) and culture(s) and question their preconceived ideas about Western and Japanese values. They continue to
build a metalanguage to think and talk about Japanese and about their own language(s) and culture(s), using English to discuss their experience of language learning. Students
identify aspects of culture embedded in Japanese words, expressions and behaviours and recognise contexts in which particular values are expressed for different purposes
and audiences.

Level of support

This stage of learning involves consolidation and progression. Learners are provided with new challenges and engage in more independent learning experiences. Continued
scaffolding, modelling and monitoring support these challenges. Students are encouraged to develop increasing autonomy as language learners and users and to self-monitor
and adjust language in response to their experience in different contexts. They analyse and reflect on texts and intercultural experiences through discussion, documenting and
journaling. Continuing focused attention on grammatical and textual features supports learners’ development as text producers.

The role of English

Japanese is used in more extended and elaborate ways by both learners and teachers. English is used for substantive discussion, elaboration, comparison, analysis and
reflection.
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Japanese Years 7-10 Sequence (Year 7 Entry) Communicating

Years 9 and 10 content descriptions

Elaborations

Socialising

Initiate and sustain interactions to share experiences,
personal opinions, aspirations thoughts and feelings and to
discuss aspects of young people’s experiences

[Key concepts: discussion, social experience, popular
culture, views; Key processes: interacting, responding,
comparing, expressing opinions]

e comparing experiences of teenage life and expressing opinions and aspirations, for example, TZ 7=\ T
T, REICHEYEZVWTY, DELBLESLVET

e talking about significant or special events in their own life and comparing with those of Japanese
teenagers, such as birthdays, holidays, celebrations, sporting events and festivals for example, LB H (&
FLDIEAXBIN—FT4—TLTz, ES3TLED, K TARELBNET, OLMND=TT

e developing strategies to initiate and sustain interactions, such as asking for clarification or confirmation,
acknowledging and showing interest, using appropriate gestures and expressions such as L\ 205, %
HEITIMN LTI R,ESTTHR, ~AZ, [ELY, DA

e maintaining and extending conversations by requesting additional information, asking appropriate
questions and using conversation fillers suchas WD LE I M, & LETH, ESTTH,

e giving reasons to support own opinions or planned actions, for example XA Y TY, AV EZT
BEWtDELFET,

e talking with each other and with other young Japanese speakers via email, online conferencing or
school-based exchanges about shared interests such as popular culture, sports, and events, or
comparing aspects of school or home life, for example, #AMD L ® A IE A R—YTE, W SAIFRKR—
YELETM, FMER—NN—TTILNA FZLTWVWET, HBFEETINL FZELTOVET D, or SH
DICA>TWLET D,

e using appropriate levels of formality for everyday exchanges such as greetings, introductions and
apologies, for example, CAIZHIE, BZELHE>TTHAEFHA, ZTHA1 ! and for thanking, inviting or
congratulating each other, for example, A —JILZESHEHYDE DS, Wo L LIZTHhTA T E LFEEAD

Participate in activities that involve transacting, negotiating,
planning and participating in events and experiences

[Key concepts: social exchange, transaction, negotiation;
Key processes: planning, transacting, making decisions,
performing]

e engaging in social transactions such as presenting gifts, accepting and declining invitations, making
excuses and apologising, using appropriate protocols such as forms of politeness and respect £ HI&
VETIN., TEARES Lo &... BERBRKESI TN, BEIHIZAVWAZRIZITETEEAD, LWVT
THh, TEFELED

e planning and completing tasks involving authentic or simulated transactions, for example, planning a
holiday, purchasing goods, ordering food or making requests by email or text message
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Years 9 and 10 content descriptions

Elaborations

e negotiating and making decisions about services, such as ordering in shops and restaurants, specifying
size, number and colour where relevant and commenting on products, for example, 8 CDHXPE % 2 D
KEIWL, BVLESTTR OEIZFDLYAXELLEZSLD, DLW TT R

e creating a digital presentation or performance to present information about their own school to a
Japanese sister school or Japanese visitors

e planning social events, negotiating and making shared decisions and creating associated texts, such as
invitations or posters, for example for an excursion or for activities for Languages Week, for example, /\
BrICEBDOBITEVNEL LS, ZNADEBDNRTITZEEL LS, 8EL Lo EHIIIET &L

e role-playing scenarios related to travelling or living in Japan, for example, interactions with a host family
or using public transport

Develop classroom language to participate in interactions
such as clarifying, apologising, showing appreciation,
complimenting and reflecting on their learning experiences

[Key concepts: discussion, reflection, interaction; Key
processes: requesting, responding, clarifying,enquiring,
reflecting]

e interacting in class routines using appropriate language to apologise, ¥ #EHA. L W EhTh
F L 1z, to request clarification 7 X MMEABTT M, P> YE>TL LY, to ask and respond to

others’ questions ~ (X EZE TR TI M, C@?ﬁ?liE’")EﬁﬁiT?ﬁ‘

e developing a metalanguage to talk about language and about their experience of learning Japanese,
using Japanese for terms such as verbs, adjectives and nouns &3 L, [TL &S5 L, HLVL

e enquiring about and describing the location of classroom items and materials by using appropriate
prepositions, for example, [FTAZ 3 &5 LIFEZICHY FETH, T—TILDOLIZHY FI, ZROEIZH
UEYS

e participating in class discussion by asking or offering opinions, for example, £ 5 1 WWETH, DFELH
LY T9 and by asking questions or making suggestions, for example 2D (XN TEH, LvoL &£IZL
FL&OH

e reflecting on their language learning experience, for example BA&RZE LS LWLV TT R, MhA LD ITH
LWWVTY, TH. BHLAWLTT,

e showing appreciation and complimenting each other, for example &K< T&Z L1z, 3N L&S3TTY
13,
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Years 9 and 10 content descriptions

Elaborations

Informing

Access ideas and information from a range of texts,
comparing views, stating opinions and presenting in
different formats to inform or interest others

[Key concepts: information, representation, modality,
audience; Key processes: reviewing, recording,
summarising, comparing]

examining factual information from a range of Japanese texts relating to travel and leisure and using it to
compare options and make suggestions, for example, LANATFAIZETEFTLTIN, RAYLEER

ESELD

=3
WEY, B ﬁb\%ﬁ%ﬁi‘@:ﬁ%l’;ﬁ#h\b\ YDEFT, NAT/N\FECO LMY FET,

understanding the gist and recording specific details from texts such as newspaper articles,
documentaries, reports or podcasts on topics such as popular culture, schools, sports or leisure activities
in Japan

obtaining and using information from a range of media texts, including television weather reports,
interviews and video clips, and summarising key points through presentation modes such as graphs,
charts, diagrams, written or digital reports

identifying and comparing variations in spoken and written informational texts, for example print and TV
advertisements, noticing differences in language according to intended audiences

Convey factual information, ideas and opinions using
different modes of presentation that take account of context,
purpose and audience

[Key concepts: text, context, mode, audience; Key
processes: selecting, editing, presenting]

collecting and organising information to report significant events in their personal worlds to classmates,
parents or peers, such as family celebrations, travel or personal milestones, using formats such as
schedules, timetables, graphs, tables or statistics

preparing multimodal presentations on aspects of Japanese lifestyles and cultural practices that invite
comparison and contrast with their own experience, for example, aspects of popular culture such as
fashion, music or anime/manga, or ways of preparing and eating food in different regions and/or
seasonal influences & Z DA EF and %~

preparing and presenting/publishing an article for a magazine/ejournal with a specified audience in mind
for example, a film review for young learners of Japanese or a travel guide for a proposed visit to Japan

creating texts to inform or promote events, places or experiences, for example a poster or flier for a
multicultural event or a brochure about their school for a Japanese audience = 22— A JLICETLES
LY, FADERICESCE
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Years 9 and 10 content descriptions

Elaborations

Creating

Listen to, read and view a range of imaginative texts such
as anime, manga or J-pop describing settings, identifying
key ideas and events, giving opinions and analysing cultural
content

[Key concepts : character, theme, expression ; key
processes : reviewing, responding, adapting, comparing]t

interacting with a range of contemporary Japanese texts including songs, memes, manga, television
programs or subtitled film excerpts, identifying and interpreting cultural elements such as values like € A
[£Lyand 3 1&LY, or changes to family structure over time

comparing ideas and values represented in Japanese folk stories with similar Western folk stories/fables,
for example, comparing LM2 9 A[E 5 L and Cinderella

reviewing a video clip, anime or film excerpt popular with Japanese students of their age, comparing
aspects that they enjoyed or disliked 5& LAMN>F=TT, b, FELRE-ZWTT, L LAMNHKT
9. TH, GHD27=TY

adapting an imaginative text such as a story or video game, for example by re-sequencing events,
adding a new element or changing the location or era

identifying and describing characters, settings and events and identifying key ideas or themes in texts
that they have particularly enjoyed, giving reasons for their choice

selecting favourite elements of performance texts, for example humour in manzai skits, comparing with
humorous texts popular among their Australian peer group

comparing expression and imagery typical of contemporary Japanese and Australian music, for example
by comparing video-clips of popular songs or tv song contests

Create own or shared texts to inform, entertain or express
ideas, attitudes and perspectives using imaginary
characters, places and experiences

[Key concepts: fantasy, entertainment, expression; Key
processes: imagining, creating, performing]

presenting a day in the life of an imaginary or real character from familiar anime, manga or film,
incorporating elements such as humour or surprise to express different characteristics

creating a design for an Australian theme park, shopping centre or sports arena to attract young
Japanese visitors to Australia

designing, performing and/or recording short texts such as skits, raps or haiku to amuse, entertain and
engage other learners of Japanese

working collaboratively to compose and perform a skit such as manzai based on an imagined scenario
that allows for experimentation with expressive language

creating a digital persona or avatar in a Japanese-speaking fantasy world, incorporating communicative
styles and behaviours observed in Japanese texts
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Years 9 and 10 content descriptions

Elaborations

Translating

Translate familiar social and community texts, such as
emails, chat room posts, public signs and notices from
Japanese to English and vice versa, considering the role of
culture when transferring meaning from one language to
another

[Key concepts: culture, translation, equivalence, meaning;
Key processes: comparing, analysising, critical and cultural
reading]

creating glossaries to explain concepts encountered in Japanese social texts and interactions that reflect
cultural values or experiences, for example KA L SRMNWLET, LWH o LoWWEH, zEZW0WE/EM
2y

explaining why there are some terms that cannot be used interchangeably as they can in English, for
example THFRHAICHABELY, {EELVERMNMWLLET, or ZAITBIF/IBELEL

examining literal translations of everyday social interactions in Japanese and identifying culturally
significant concepts, for example Z% % 5 & F after meals, or ¥ &#F A in a restaurant, languages
used for apologising or excusing

evaluating the effectiveness of electronic translators, for example by comparing back translations of
short texts or formulaic phrases, identifying instances of non-equivalence and noticing the potential
pitfalls of literal translation

using dictionaries effectively by taking context into account when interpreting the meaning of words or
phrases, for example 7= =L &, M Z Y, 8% 9 (in English: ‘go to bed’), & L as ‘foot’

considering differences between Japanese and English language used to describe people, for example
BANFZ L, (T FzhL

finding and using Japanese equivalents for conversation fillers such as ‘um’ and ‘yes’, for example, Z Z
&, HDS, T, SA

translating texts such as public signs, notices or advertisements into Japanese or English, identifying
differences in relation to elements such as levels of politeness or degree of indirectness, for example &
L & 5 form in Japanese, ‘Keep clean’ and ‘Efn WM LEL & 5’

Create bilingual texts for the school and wider community
such as notices and instructions, announcements,
promotional material and invitations

[Key concepts: bilingual text, representation, interpretation;
Key processes: composing, selecting, translating, glossing]

creating a bilingual class profile to send to a Japanese sister school or present to Japanese visitors to
the school, including translations and/or explanation of key terms and expressions associated with
events or school celebrations

providing bilingual subtitles or captions for a cartoon or comic that depicts intercultural encounters, for
example interactions between a Japanese exchange student and an Australian host family

creating simple bilingual texts for English and Japanese speakers such as community information
leaflets, menus, timetables or brochures that include contextual and visual support,
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Years 9 and 10 content descriptions

Elaborations

designing and maintaining a bilingual website with a sister-school or another group of Japanese learners
in Australia, considering the best use of each language depending on the context and nature of the
information or interaction

creating bilingual texts for specific audiences, for example songs or games for younger learners of
Japanese, a schedule for an event likely to interest both English and Japanese speakers, noticing how
expression and representation need to be tailored to suit different audiences

Reflecting

Participate in intercultural interactions, recognising how
their own cultural norms impact on language use and that
intercultural communication involves shared responsibility
for meaning making

[Key concepts: frames, norms, reciprocity, reflection; key
processes: comparing, analysing, reflecting]

recognising that social values such as respect or displeasure can be expressed differently in different
cultures, for example by noting the Japanese avoidance of direct refusal or eye contact, the desire to
please by answering a question even if the answer is unknown, waiting to be invited to eat or drink and
the practice of smiling for different reasons in different contexts

noticing cultural cues when interacting with Japanese speakers or resources that suggest differences in
traditions, ideas or values, for example ways of expressing feelings or emotions, or ways of maintaining
harmony by avoiding direct replies to a question by using Z#1.l& % & - & ..., and avoiding
foregrounding the self with phrases such as ($%(2)E 5, BAEY £3

recognising the importance of active listening skills in conversational etiquette in Japanese, such as
showing interest and attentiveness by using & LY %, repeating information heard, confirming details at
the end of a conversation and nodding during the interaction

discussing incidences in Japanese-language exchanges where miscommunication has occurred,
reflecting on why or how this happened

reflecting on how their own language and communicative style might be perceived by Japanese
speakers, considering concepts such as culture, attitudes, assumptions and values

Bh ) H
discussing Japanese cultural concepts such as & (owing a kindness), & (a sense of duty) and #1 (the

sense of harmony), and considering how the expression of these concepts in Japanese language and
behavior compare with the expression of similarly significant concepts in their own language and culture
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Years 9 and 10 content descriptions

Elaborations

Reflect on own identity, including identity as a learner and
user of Japanese, through connecting observations of
experience over time

[Key concepts: identity, perspective, change; Key
processes: reviewing, presenting, reflecting]

assemble and present a biography, including references to key experiences and significant events,
interests and family origins and identifying elements that may need explaining to Japanese-speakers for
example,Z A& 76 SWVTT, 1951 FITA A Y ThBLA—R S TAXRFELI

identifying significant life events that are marked in Australia or Japan for example, €& =, birthdays,
FLWLALE
18th/21st birthdays and & A = or marriage considering how these provide insight to cultural values or

traditions

considering the relationship between identity and language with reference to the languages spoken by
the students themselves, peers, family or community members, and including their developing ability to
communicate in Japanese

examining the impact of cultural stereotypes and expectations in relation to cultural identity and
intercultural communication

considering whether their sense of identity changes when they are using different languages
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Japanese Years 7-10 Sequence (Year 7 Entry) Understanding

Years 9 and 10 content descriptions Elaborations

Systems of language e understanding that some new combinations have been devised over the years to account for the sounds

Understand the intonations and phrasing patterns in spoken for loan words, for example, 74, 4.

Japanese and that most kanji have more than one ‘reading’ | o  recognising and applying the basic pattern of intonation in Japanese, which is marked by the formation
and the pronunciation changes according to kaniji of a down-turning curve

compounds _
e identifying the characteristic of rising intonation when asking questions in plain or & L & 9 form, for

[Key concepts: phonetic changes, intonation patterns, example F< 2 FEEL £ 5/

pacing; Key processes: distinguishing, vocalising]
e understanding how to make appropriate pauses in a sentence dividing the sentence into cohesive
chunks to allow for the use of HLYD 5

e understanding that changes occur in kanji readings according to the kanji or other word compounds, for

£5
example —A. AR

Convey meaning by appropriately selecting, combining and | e understanding that kanji are used for nouns, stems of verbs, adjectives and some adverbs and that the
using hiragana, katakana and kanji characters and using addition of hiragana to the stem of verbs and adjectives is called okurigana
understanding of kanji to predict meaning of unknown

vocabulary e recognising that many kanji have multiple readings and that there are two types of readings: on-yomi (‘&

’ (on) “sound”, Chinese style pronunciation) and kun-yomi (‘Zlll’(kun)“explanation”, Japanese style

[Key concepts: script forms and functions, meaning; Key pronunciation)

processes: decoding, identifying, prediction]
e developing strategies to guess the meaning of unknown words that contain familiar kaniji, for example,

INFRR, PERRR

Understand how the systematic nature of Japanese o further developing a metalanguage to describe and apply grammatical concepts and language elements,
language and grammatical forms can be combined to and to organise learning resources such as verb charts and lists of vocabulary and sentence structures

express complex ideas
P P e understanding and applying the rules of the plain form, and knowing that the basic form of all Japanese

[Key concepts: syntax, verb conjugation, cohesion, verbs ends in —u, -eru or —iru, as listed in dictionaries
classifiers; Key processes: describing, identifying,

classifying, applying] e understanding that verbs can be divided into three groups according to the way they are conjugated:

Group 1 (Five-step verb), Group 2(One-step verb) and Group 3 (Irregular verb)

e using character charts as a systematic framework that enables recognition of verb conjugation patterns,
and applying the formation rules of each verb group
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Years 9 and 10 content descriptions

Elaborations

e understanding and using a range of particles such as

o M (or)
o [Z (purpose, indirect object, location of existence)
o T (location of action, by means such as R T, BAEFET)

e understanding and using use L\ and % adjectives in the present and past tense
e using verb stems with grammatical features such as V f=L\,V 7= < &Ly, V 5z, VAOFT VAT VTS

e understanding and using T forms to express a range of ideas, V TLV%,V TH WL TT, V TIXWITE
A,V TIEEHTT

e creating cohesion and flow by using conjunctions, for example, 7=, 5, £ T, 412, T from verb, 7=
Mo, LAL, ZhIZ, ThnED

e expressing opinions, intentions and thoughts using the plain form, for example, V23 U TY,VIALE L
WEST,VEEYVEYLET

e asking and responding to questions using Al G, £ 5 L T/HE, ED CH LY, LW D

e building vocabulary that relates to daily life and the world beyond school and that can be used for cross-
curricular content learning

e elaborating ideas or statements using expressionssuchas 4§ L®w 3, &L w 5, &, L\ 1, FAHA,
HEY

e understanding Japanese counting systems using units of 10, 100, 1000, 10000 and associated kanji
A, F. A

e extending the use of counter classifiers to include A, 4, L\, X, ~D, ~H (date)
e expressing superlative forms using — &, for example —HIF LML K FEHARETY

e  expressing the specific location of items by using prepositions such as &, &, #i. 5. £. T. &
myY. ZIE

e understanding and using plain or polite forms as appropriate to context, for example understanding the
concept of uchi-soto ( A & 4%) for making appropriate choices of register
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Years 9 and 10 content descriptions Elaborations

Use a range of textual conventions in spoken, written and e applying their understanding of the function of cohesive devices such as conjunctions to sequence and

multimodal texts and understanding how different scripts link ideas and actions, for example, T from verb, =M 5, LML, ThiZ, (ThEd

are used to convey meaning or effects ) ) )
e selecting features of common types of text to construct simple narratives, messages, slogans or song

[Key concepts: text, mode, scripts; Key processes: lyrics, noticing how the choice of language and text structure works to achieve each text's purpose
composing, selecting,analysing, explaining] _ . _ N
e comparing language features of Japanese and English versions of familiar texts such as weather

reports, phone conversations or text messages, such as the use of abbreviations and emoticons, noting
differences that appear to be culturally significant

e using appropriate textual conventions to shape simple texts such as letters or menus, including
introductions, linked paragraphs, summaries and sequencing strategies.

e analysing the function of different scripts in different types of text, identifying examples of kanji used for
nouns and verbs, katakana for borrowed words and hiragana for grammatical purposes

. 36 &
Language variation and change e evaluating how language choices reflect social relations and priorities, for example, the concept of /4t
Recognise variations in language use that reflect different and using /& prefixes, plain or polite forms, using expressions that deflect praise of self or of own
social and cultural contexts, purposes and relationships family to show modesty BAEAL & 5T TTh, LWWVE. HAEY

[Key concepts: register, tenor, context, culture; key

finding examples of informal and contemporary forms of language used by young Japanese speakers,
processes: analysing, exemplifying, comparing] * : P P Y guag y young ~ap P

such as the use of abbreviations or emoticons) when texting and the use of loan words when talking
about popular culture (J_Rock, J-Pop, fast food))

e noticing differences in text structure and grammar between formal and informal Japanese language use,
for example, abbreviations, dropping of particles and emphatic intonation in informal communication
such as face to face interactions, blogs, emails and other forms of correspondence, for example & L 7=
TL2IRE. HLEZTEFETH, SA. bhof/lEL, MY FEL, ZREfI?2/IUF S A, Tl
SR

¢ identifying how variations in language use and communicative behaviours reflect how emotions or
attitudes such as respect, gratitude or embarrassment are differently expressed across languages and
cultures

e comparing features of spoken and written Japanese that reflect different communicative purposes, such
as formal grammatical structures in written letters compared to conversational markers or interjections to
support the flow of face-to-face conversation for example, hesitation Z 2 &, Z—; change in topic:
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Years 9 and 10 content descriptions

Elaborations

comparing verbal and non-verbal elements of communication in different languages and cultural
contexts, such as ways of disagreeing or responding to thanks, or the use of gestures, facial expressions
or the use of &L D & /silence

Understand that the Japanese language has evolved and
developed through different periods of influence and cultural
and societal change

[Key concepts: language change, intercultural contact,
popular culture; Key processes: reflecting, identifying,
comparing]

understanding that each region of Japan has its own dialect and accents and that there exist some
Indigenous languages in Japan, as in Australia

finding examples of ways in which social and cultural influences impact language, for example, the
abbreviation of borrowed words in Japanese X <7, /¥ 3 >, the combination of borrowed words + 9
5, 7—H+ 14X 9%, and *JLK for e-pal

considering how globalisation has accelerated the use of English words and expressions in Japanese,
discussing possible benefits or disadvantages associated with the blending and mixing of languages

discussing possible reasons for changes in Japanese language use, such as exposure to other
languages, changing attitudes to social practices, involvement in social media and digital communication

exploring the influence of Japanese popular culture in Australia and around the world, such as the
influence of Japanese design and technology and the popularity of J-Pop, electronic games, anime,
manga and cos-play

Role of language and culture

Recognise and explain how the Japanese language carries
embedded cultural information, such as the prioritising of
collective well-being, respect and harmony

[Key concepts: language, culture, intercultural experience;
Key processes: analysing, reflecting, reciprocating]

discuss ways in which learning Japanese can lead to new ways of thinking, behaving or interpreting
experience and values, for example, noticing and responding to demonstrations of politeness and
respect in the softening of negative responses % L f=[&56 & o &

considering the cultural significance of language associated with interactions such as issuing, accepting
or declining invitations, leave-taking at social events, offering thanks or giving/receiving gifts, &5 %, &
FUY,E38HYMNES TEULVET, reflecting on how they react and adjust to such expressions of
cultural values when interacting with Japanese speakers

exploring familiar types of Japanese community texts such as advertisements, brochures, catalogues or
memes that employ different representations of culture, for example, by analysing which products use
traditional icons such as samurai and which use more contemporary images

investigating language associated with events such as national holidays, for example, HS1EH and I —JL
T >« —%, identifying how it reflects associations between holidays and family values.
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Years 9 and 10 content descriptions Elaborations

e understanding how language carries cultural associations, for example, the ordering of information on
Japanese business cards that indicates priorities in regard to individual, collective and family
relationships U Z L & 5 ALY, (company, title, surname, name)

e identifying Australian ways of communicating and behaving that may appear unusual or inappropriate to
Japanese speakers, for example, eating in public places, sitting on the floor or desk, speaking loudly and
using direct eye contact
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Years 9 and 10 Achievement Standard

By the end of Year 10 students use written and spoken Japanese to interact with peers, teachers and other Japanese speakers to exchange information and opinions about
personal interests and experiences. With support they share information about broader topics of interest such as education, travel, sport, teenage life and popular culture.
When collaborating in shared tasks and activities they use set phrases and modelled language to transact and make arrangements, for example, BD TEBRIZH v hH—
#LFErHFAD, LERIES &£ o & ... Students ask and respond to questions, such as £ ® <" i5 LY, LY < D using spontaneous language. They provide explanations, reasons
and opinions, for example by using & BULYE T, A5 TY . They maintain interactions by requesting repetition or clarification and by using &Y% such as. When speaking
they apply appropriate conventions of pronunciation, rhythm and phrasing to allow for others use of &LV %. Students read and write hiragana and kanji, read katakana,
and write familiar katakana words, using elongated vowels, double consonants and contractions. They analyse and extract information from a range of spoken and written
texts and multimodal sources. They understand gist and predict the meaning of unfamiliar words and expressions from context, kanji, grammatical and vocabulary knowledge.
Students create and present informational and imaginative texts, taking into account audience and purpose, for example by using T form including, TIEZWIFEHA, THUL
LNTY, TLVET to request permission, convey prohibition and habit, and the plain form, for example, =Y ~f=Y LE 3, LB EF, D1 Y to express intentions or
opinions. They extend or qualify their message by using adverbs such as & < IZ, B4 and they link ideas using conjunctions, such as ZnIZ,72H 5, (T4 E 3. Students
translate and interpret texts, explaining words and expressions that are difficult to translate and those that have embedded cultural meanings such as 7=7=LVE, M A Y.
They explain their reactions to intercultural experiences and reflect on how their own assumptions and identity influence and are influenced by their language use.

Students identify the functions of characters within texts: how hiragana is used for particles, conjunctions, verb and adjective endings; katakana for borrowed words and
some onomatopoeia; and kanji for verb and adjective stems and nouns. They apply their understanding of kaniji to identify word boundaries, recognising its role in making it
easier to identify linguistic elements and meanings of sentences. They distinguish between & < Y A7 and 5 Y HY7 and recognise that kanji can be pronounced differently
using A/ < A readings. Students know the function of verb stems, T form and plain form verbs and use them as a basis for grammar conjugations. They apply their
understanding of conjugations to produce negative and past adjectives. Students identify and use a range of case particles such as A\ (or), &Y, T (purpose/by), [
(location). They use metalanguage to describe and compare language features and rules of sentence construction. They choose between using T9 /%9 or plain form
based on age, relationship, familiarity, context and text type, such as plain form in a diary. They understand that languages change over time through contact with other

languages and cultures, and identify the particular impact of technology and media on contemporary forms of communication, for example the widespread adoption of English
36 &
terms in Japanese, such as 3 E'X. Students explain how Japanese cultural values such as the importance of community, R/4}, respect, and consideration for others are

embedded in language and behaviours such as BNAIEY EL &£ 3,500 & I A TI H.
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Australian Curriculum: Languages - Japanese — Years 7 to 10 (Year 7 Entry)

Scope and Sequence

Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

Sl Description Thread Years 7 and 8 Years 9 and 10
Strand
Interacting orally and | Socialising and Interact with peers and teachers using appropriate Initiate and sustain interactions to share
in writing to interacting gestures to socialise and to exchange information experiences, personal opinions, aspirations thoughts
exchange ideas, about self, personal worlds and immediate and feelings and to discuss aspects of young
opinions, environments and to express feelings, likes and people’s experiences
experiences, dislikes
=2 thoughts and
i feelings; and Taking action Engage in transactions and collaborative activities Participate in activities that involve transacting,
= participating in that involve planning and making arrangements, negotiating, planning and participating in events and
9 planning, such as obtaining goods and organising experiences
n negotiating, deciding performances
and taking action
Building language Interact in class routines and exchanges such as Develop classroom language to participate in
for classroom asking and responding to questions, requesting help, | interactions such as clarifying, apologising, showing
interaction repetition or permission, following instructions, giving | appreciation, complimenting and reflecting on their
praise and encouragement learning experiences
Obtaining, Obtaining and Locate key points of information from a range of Access ideas and information from a range of texts,
processing, using information | tayts and resources and use the information in new | comparing views, stating opinions and presenting in
interpreting and ways different formats to inform or interest others
2 conveying
IS information through
é a range of oral, Conveying and Present factual information about aspects of Convey factual information, ideas and opinions using
= written and presenting Japanese and Australian lifestyles in spoken, written | different modes of presentation that take account of
multimodal texts; information and digital forms context, purpose and audience
developing and
applying knowledge
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Communicating

Using language for communicative purposes in interpreting, creating and exchanging meaning

=l Description Thread Years 7 and 8 Years 9 and 10
Strand

Engaging with Participating in and | Listen to, read and view texts such as folk stories, Listen to, read and view a range of imaginative texts
imaginative responding to video clips, TV commercials, sharing reactions and such as anime, manga or J-pop describing settings,

. experience by imaginative describing aspects such as characters and places identifying key ideas and events, giving opinions and

IS participating in experience analysing cultural context

§ responding to and

5 creating a range of Creating and Reinterpret or create and perform imaginative texts Create own or shared texts to inform, entertain or
texts, such as expressing such as video-clips, raps, skits using modelled express ideas, attitudes and perspectives using
stories, songs, imaginative language and supporting resources imaginary characters, places and experiences
drama and music experience
Moving between Translating and Translate and interpret short texts such as self- Translate familiar social and community texts, such
languages and explaining introductions or conversations, noticing and as emails, chat room posts, public signs and notices
cultures orally and in explaining aspects that are similar or different in from Japanese to English and vice versa,

g writing, recognising Japanese and English versions considering the role of culture when transferring

= different meaning from one language to another

g interpretations and

© explaining these to Creating bilingual Create simple bilingual texts and resources such as | Create bilingual texts for the school and wider

= others texts learning support materials, menus, brochures, signs, | community such as notices and instructions,

digital presentations, displays and captions announcements, promotional material and invitations

Participating in Experiencing Reflect on the experience of learning and using Participate in intercultural interactions, recognising
intercultural Intercultural Japanese in different contexts, commenting on how their own cultural norms impact on language
exchange, communication similarities and differences to their own language use and that intercultural communication involves

? questioning choice and behaviour shared responsibility for meaning making

'*é reactions and

5 assumpt!ons; and Reflecting on Collate and present information about self and peers | Reflect on own identity, including identity as a

o considering how . L . . , .
interaction shapes !dentlty in to share with oth.ersz nothng own and each others learner qnd user of Jqpanese, thrpugh connecting

L intercultural ways of expressing identity observations of experience over time

communication and . .
) . interaction
identity
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Understanding

Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange.

Ul Description Thread Years 7 and 8 Years 9 and 10
Strand
Understanding the Sound systems Recognise and use principal features of the Understand the intonations and phrasing patterns in
language system, Japanese sound system, including, pitch accent, speech and that most kanji have more than one
including sound, rhythm, and intonation ‘reading’ and the pronunciation changes according
writing, grammar to kanji compounds
and text
@ Writing systems Recognise and understand the relationship between | Convey meaning by appropriately selecting,
2 the character-based scripts of hiragana, katakana combining and using hiragana, katakana and kanji
g, and kanji characters and using understanding of kaniji to
S predict meaning of unknown vocabulary
a Grammatical and Develop understanding of the systematic nature of Understand how the systematic nature of Japanese
QE, vocabulary grammatical structures and features of Japanese language and grammatical forms can be combined
o knowledge used to perform particular functions, such as to express complex ideas.
A describing people, objects, places and quantity
Text structure and | ldentify textual conventions of familiar spoken, Use a range of textual conventions in spoken,
organisation written and multimodal texts written and multimodal texts and understanding how
different scripts are used to convey meaning or
effects
c Understanding how | Language Understand that Japanese language use varies Recognise variations in language use that reflect
-% ° languages vary in variation in according to the context and situation of the different social and cultural contexts, purposes and
= =2 use (register, style, | practice interaction and the relationship between participants | relationships
> © standard and non-
o S standard varieties)
% g a'md change over The dynamic and | Understand that the Japanese language is influenced | Understand that the Japanese language has
c time and place influential nature by other languages and cultures and that it in turn evolved and developed through different periods of
- of language influences other languages and cultures influence and cultural and societal change
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Sub
Strand

Description

Thread

Understanding

Years 7 and 8

Analysing and understanding language and culture as resources for interpreting and shaping meaning in intercultural exchange.

Years 9 and 10

Role of language
and culture

Analysing and
understanding the
role of language and
culture in the
exchange of
meaning

The relationship of
language and
culture

Explore connections between languages and
cultures as exemplified in particular words,
expressions and communicative behaviours, noticing
how meaning can be culture specific and difficult to
transfer between languages

Recognise and explain how the Japanese language
carries embedded cultural information, such as the
prioritising of collective well-being, respect and
harmony
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