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Languages — Chinese — Second Language Learner Pathway — Foundation to Year 10 Sequence — Sequence of achievement

Achievement

Standard

Foundation to Year 2

By the end of Year 2, students use spoken and written
Chinese to communicate with teachers and peers. They
participate in structured and routine interactions, such as

using §14% - B - 18, using learnt sounds, formulaic
phrases, and verbal and non-verbal responses. They
respond to and receive information, for example, #R§F, R

#¥15 ? They follow simple instructions, including #EBA - &

4 . FEIIE.. They use the four tones of Chinese but not

always with accuracy. Students respond to short
predictable imaginative and informative texts, expressing

simple likes and dislikes (E¥X - A~Z¥X). They can match
characters to the meanings and sounds of familiar words,
including numbers (J\...), colours (£...) and family

members (B8, B15). Students use strategies such as

imitation and basic contextual cues for comprehension.
They create simple informative and imaginative texts by
selecting and practising learnt characters and familiar
words and phrases to describe, list, label and caption.

Students recognise that Chinese is a major language in
Australia. They identify its distinctive systems of writing and
speaking. They recognise the tonal nature of Chinese and
know that characters are formed by strokes. Students
differentiate between the Pinyin and characters associated
with familiar objects in their immediate environment. They
recognise the use of tone marks in Pinyin. They are aware
of the word order of simple sentences. They recognise the
conventions for using Chinese to communicate with family,
friends and teachers. They recognise the similarities and
differences between Chinese and Australian contexts,
language and culture. They can identify themselves as
learners of languages.

Years 3 and 4

By the end of Year 4, students use spoken and written Chinese in
simple personal interactions with familiar participants about self,
family, people, places, routine, school life, and their own interests

and preferences, for example, {RUH+ L& F ? {(REJLER ? 1RF

¥ ? fRER{H 4G5 ? They use appropriate pronunciation,
tone, gesture and movement and some formulaic expressions.
They use modelled questions to develop responses, for example,
MBFFNS 7, hIBE?  FEEHE?, XZEFA? They
respond to and create simple informative and imaginative texts for
familiar audiences (for example, I8 5/M¥%) by selecting learnt
words and characters. Sentences are short and follow the basic
subject—verb—object structure with occasional use of adjective

predicates, for example, X2 BRI ESR.. Learners use familiar
words in Pinyin, or presented in characters in texts. Numbers are
used in relation to age and family members, and to quantify objects
with measure words such as — 1584, FHE, =R

Students explain why Chinese is a globally important language.
They understand that Pinyin provides access to the sounds of the
spoken language. They identify features of the Chinese writing
system, including the range of strokes and their sequences in
character writing, and explain how component knowledge can
assist in learning characters. They are aware that each character
is a meaningful unit (morpheme) that is used to make up words.
They recognise familiar word order in Chinese sentences. They
notice similarities and differences between the patterns of the
Chinese language and those of English and other familiar
languages. They recognise that languages change with time and
due to influences such as globalisation and technology. Students
recognise that diversity of context and participants influence how
meaning is communicated, and apply this knowledge to their own
communication. They notice how cultural differences may affect
understanding between people.

Years 5 and 6

By the end of Year 6, students use spoken and written Chinese to
initiate and maintain interactions. They describe and give information
about themselves and their preferences, their environment,

experiences and interests, for example, HEZWIEHR - HPEREE
= - R ERAFTZ2BRIFHEZR. They use simple questions (for
example, i510)... ? {REME A ? R YLNIEN ? ) and seek clarification,
for example, ... X183 ? They access information from a range of print
and digital resources (for example, R - & - SfE% - Bif - E -
BER - BF - 718K - KSFIR) and summarise key points in order
to inform others and organise activities, for example, A 1XNE8 <X

FT3K, 3718 ? They engage with a range of imaginative texts. They use
intonation and stress to engage audiences and participants. They
translate everyday expressions (for example, ¥ A4 or A~ #¥) and

use context to assist with interpretation. They produce short informative
and imaginative texts. Sentences include details of time (for example,

Afm, +=—A=A8, E#7), place (for example, 7R KFI - FELE/RA
- #£2) and participants, for example, Z AR, /NEABMFF. They
use prepositions and possessive clauses, including #J. They use a
range of verbs, including verbs of identification and existence (&), and

some modal verbs (EX . =) to express interest or ability; they

negate with 7 or ;%. They use simple connectives such as ¥ and
conjunctions to connect ideas.

Students explain the nature of tone-syllables, for example the role of
tones in meaning making. They recognise the features of the Chinese
writing system and apply their knowledge of the formation of characters
in their own writing. They use Pinyin to transcribe spoken language.
They identify how the relationships of participants and context affect
interactions. They identify the features of familiar text types in Chinese
and use these features to assist in interpreting meaning. They
recognise that variations exist within the Chinese spoken and written
language, and identify examples of this, particularly within their own
community. They recognise and describe features of Chinese culture
reflected in communication practices, and apply this knowledge to their
own interactions with Chinese people.
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Years 9 and 10

By the end of Year 8, students use spoken and written Chinese to sustain interactions in a range of
social and personal contexts. They exchange ideas and opinions, for example, {fREEFEFIET ? ;
EATIUARB M —#EZE. They summarise the main points of information about known content from a
range of spoken and print sources (for example, BfIT1E - podcast, BIEEE - | & = ZIIHEEN
Wik - % - BBEBR - #712), and convey the relevant information in a range of texts. Students
respond to and create simple imaginative and informative texts. Sentences generally contain two or
more ideas connected by cohesive devices (for example, ~E...MMH... ; FX... FLL...), as well as
time expressions (for example, %...F&...), and tense markers such as T. 5g to sequence events
and ideas. Students make comparisons (for example, Lt; BR...—#¥), and provide explanations or
reasons for opinions or decisions, using phrases that order and link their ideas. They use reported

speech to refer to the ideas of others, for example, #211IA. They speak with attention to

pronunciation, tone and phrasing, using intonation and pitch to add emotion or emphasis to their
message. They demonstrate intercultural understanding by varying their language use for different
audiences and purposes.

Students describe the distinctive spoken and written language systems of Chinese using
metalanguage. They know that character components can contribute to both sound and meaning of
words and they understand how they can be combined to make different words, for example, F[E,
W, HEH. They identify features of text types such as letters, emails, descriptions and narratives.
Students identify how information is structured in Chinese texts, and understand the importance of
cultural and contextual cues to correct interpretation of meaning. They explain how features of
Chinese culture impact on communication practices, and reflect on their own interactions with
Chinese-speaking people.

By the end of Year 10, students use spoken and written Chinese to sustain extended interactions
with familiar and unfamiliar participants in a range of contexts (for example, interacting with Chinese-
speaking students online; using Chinese to ask about items in a local Chinese grocery). Students
use pinyin to transcribe spoken texts and use characters to create written texts. They identify key

ideas and compare information from multiple sources (such as $1l8 - /¥ - podcast, £FF) to
develop and substantiate their own position on topics of personal interest or issues of broader
significance. They exchange ideas and opinions, for example, At AZF P XREE ? ; BKFTAY
BE ; FRNFNapp, BEFRAREMRBTOE - BN MREBE? , BANRRESHEEE  BE.. M
F5i5... They speak with attention to pronunciation and tone. Students respond to and create a
range of short informative and imaginative texts for a variety of audiences and purposes, for
example, {4 2REBEMNEY ? WRFK...ME . They use a range of sentence structures and
grammatical features to develop cohesion and coherence in these texts, including prepositional

phrases to describe participants (for example, ##1 / BRIB1EAXZ7), and adverbs to express time,
tense and frequency of events, for example, &2 - ¥%7A. They use conjunctions (for example, &
ALk,
quotes and AiE. They translate texts and produce bilingual texts, recognising that not all concepts
can be readily translated Chinese and English. They engage with a range of imaginative texts, for

example, $&x&RTIB-/M &, FATIRAELLSE - BUA - BR.

REXH...{B2...) and apply a range of stylistic devices such as rhetorical questions,

|IE, BRZEE
Students recognise how writers and speakers, including themselves, make deliberate choices when
using language features and text structures. They recognise that language is dynamic and is
influenced by time, place, setting, participants and contexts. When interacting with a range of texts
they identify how audience and purpose shape their own and others’ language choices and
interpretation of these texts. They explain how features of Chinese culture and language shape their
own and others’ communication practices. Students reflect on how their own cultural experience
impacts on interactions with Chinese speakers.
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