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Foundations for learning

Foreword

W\e are & an exciting timein the history of education
in Austrdia. Beonging, Being & Becoming: The Early Years
Leaming Framework (EYLF), the rst nationa framework
for early education and care settings waslaunched in
2009and the rst phase ofthe Australian Curriculum
for the school sectoris being implemented from 2011.

This paper, Foundationsfor learning, respondsto
requestsfrom early childhood educatorsworking in
the non-school and school sectors for an authoritative
statement explaining how the EYLFand the
Australian Curriculum are aligned.

The paper wasdeveloped as a joint project between
Early Childhood Australia (ECA), the nation's peak
body advocating for young children and their families
and the Australian Qurriculum, Assessment and
Reporting Authority (ACARA).

The collaborative nature of thisventurea msthe fact
that qudity early childhood practice underpinned by the
EYLF establishes solid foundations for sudents successful
engagement with the Australian Curriculum.

The paper describeskey connections between the EYLF
and the Australian Qurriculum and assureseducators
and familiesthat thereis a coherent vison for teaching
and learning acrossthe varied geographic, political and
ingitutional landscape of Australia.

Having both the EYLF and the Australian Qurriculum
available at thistime providesa vehicle for a shared
conversation between early childhood educators
working in school and non-school settings enhancing
mutual respect and continuity of support for children's
leaming in the vital early years

Early Childhood Australia (BCA) and the Australian
Qurriculum Assessment and Reporting Authority
(ACARA) commend Foundationsfor leaming to education
professionalsasa basis for discussion and thoughtful

re ection on the contributionsof the EYLFand the
Austrdian Curriculum to early childhood practice.

Pam Cahir, CEO Early Childhood Australia and
Fob Randall, Genera Manager, ACARA

1 November 2011
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Executive summary

Introduction

The Melboume Declaration on Educational Goalsfor
Young Augralians'(2008) presentsan inspiring vision to
drive current educationd reformsin the prior-to-school
and school sectors

Asanation Australia valuesthe central role of
education in building a democratic, equitable
and just society asociety that isprosperous
cohesive and culturaly diverse, and that values
Australig's Indigenousculturesasa key part in
the nation's history, present and future (p. 4).

Both TheEarly YearsLeaming Flamework for Augtralia?
(EYLF) (DEBAR 2009) and The Shape of the Autralian
Qurriculum? (ACARA, 2011) are underpinned by the
Declaration and itscommitment to quality in education
and care, with improved outcomes for young Australians

Having both the EYLF and the rgt phase ofthe
Australian Curriculum available to educatorsat this
time presentsboth opportunities and chalenges

There isa golden opportunity to forge connectionsand
relationships of mutual respect between early childhood
educatorsworking in school and non-school settings
and to provide continuity of support for children's
leaming in the vital early years

Aswell, educators some of whom are working across
sectorand curriculum boundaries ded with the
complexities of planning, teaching and assessing
with di erent cumiculum documents

This paper, Foundationsfor learning, aims to inform
early childhood educatorsin varied settingsabout

developmentsin the nationd education context

that a ect them. It seeksto describe relationships
between the EYLF and the Australian Qurriculum;

to highlight the contribution that quality eary childhood
practice, based on the EYLF, makesto young children's
learning; and to reassure educatorsand familiesthat

key national documentswork in harmony to support
educational achievement from the earliest yearsthrough
tothe end of schooling.

The nature of the
two frameworks

The Early YearsLeaming Framework and the Australian
Curriculum have a great deal in common. Both take

up the challenge of the Melbourne Declaration;

both respond to a rapidly changing world context;

and both are underpinned by the belief that education
hasthe power to transform the individual and society.

The Early YearsLeaming Framework is focused on learning
and the role of the educator. It @amsto guidethecomplex,
interactive work of early childhood educatorsthat enables
particuler kindsof learning and nurtures particular kinds
of learners’. The framework therefore gives serious
attention to essentid elementsof high-quality early
childhood practice, including play-based pedagogies,
strong relationships with children and familiesand
intentiona teaching.

On these foundations the EYLFisgtructured around
threeinterrelated elements Rinciples Practicesand
Learning Qutcomes
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The EYLF (p. 19)identi es ve Leaming Qutcomes
as fundamenta to the current and future wellbeing,
engagement and success of young learners

r Children have a srong sense of identity

r Children are connected with and contribute
totheirworld

r Children have a strong sense of wellbeing
r Children are con dent and involved learners
r Children are e ective communicators

The velearning Qutcomesinclude dispostionstowards
leaming that underpin engagement, and the knowledge,
skills and understandingsthat are essentia foundations
for future learning success

The Ausgtrdian Curriculum hasa smilar mission to foster
‘successful, con dent and creative leamers and active
and informed citizens.

The Austrdian Curriculum isbased on principlesof
entitlement and responsbility. It sets out what will be
taught, what sudents need to leam and the expected
quality of that learning (The Shape of the Australian
Qurriculum, v3.0, ACARA 2011, p. 10 164, 16b):

The Augtrdian Curriculum recognisesthe
entitlement of each student to knowledge,
undergtanding and skillsthat providea
foundation for successful and lifelong learning
and participation in the Australian community.

The Austrdian Qurriculum ispresented asa
continuum that makesclear to teacherswhat
isto betaught acrossthe yearsof schooling.
It makesclearto sudentswhat they should
leam and the quality of learning expected of
them as they progress through school.

The Australian Qurriculum has four mgor components

r CQurriculum content leaming area knowledge,
skillsand understanding

r Cenerd capabilities setsof sills behavioursand
dispositionsthat apply across subject-based content

r  Qosscurmriculum priorties selected because they
represent key issuesand opportunitiesrelevant to
thelivesof young Augtrdiansnow and in the future

r Achievement ¢andards adescription of what
studentsare typically able to understand and
do at particular pointsin their schooling.

=
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The Australian Curriculum
buildson early leaming

The educational goals for young Australians enshrined
in the Melbourne Declaration are lifelong aspirations
with the learning process beginning at birth.

The Early YearsLearning Framework (EYLF) respects
children as competent and resourceful learners from
birth and amsto extend that learning in a variety of
early leaming settingsin partnership with children
and families

The Shape of the Austrdian Curriculum (p. 10) recognises
that the EYLF establishesthe foundations for e ective
leaming in school and throughout life and amsto build
on those foundations asleamers move through schooling:

The Australian Curriculum isdigned with the
Early Years Learning Framework and buildson
itskey learning outcomes, namely: children
have a ¢rong sense of identity; children are
connected with and contribute to their world,
children have a srong sense of wellbeing;
children are con dent and engaged learners
and children aree ective communicators

The broad Learning Outcomes of the EYLF clearly
articulate with the General capabilitiesof the
Ausgtralian Curriculum.

For example:
r Outcomes1,2and 3 ofthe EYLF provide essentid
foundations for ‘Rersonal and socid competence’

r Outcome 2 underpinsthe capacity for
‘Bhicd behaviour' and ‘Intercultural understanding'

r Outcome4 developsthe dispostions for
'Critical and creative thinking.

r Outcome 5 includesthe fundamenta concepts
and killsrequired for Literacy’, Numeracy'and
‘Information and communication technology
(ICT) competence.

Smilar learning emphases

Thereare speci c links between ‘learning content’
in both frameworks

For example, EYLF Qutcome 4 closely relatesto the
Augrdian Curriculum  Science®.

EYLF Outcome 4: Children are engaged and con dent
learners Key component 2

Children develop a range of skillsand
processes such asproblem solving, inquiry,
experimentation, hypothesising, researching
and investigating.

Thisisevident when they:

r apply awide range of thinking strategiesto engage
with stuationsand solve problems

r make predictions about their daily activities
aspects of the natura world and environments

r exploretheir environment

r manipulate objectsand experiment with cause
and e ect, tria and error and motion

r usere ectivethinking to consder why thingshappen
and what can be leamt from these experiences

Audrdian Qurriculum  Sience
Foundation Year Level Description

From Foundation to Year 2 gudentsleam
that observationscan be organised to reveal
pattems and that these pattemscan be used
to make predictionsabout phenomena

In Foundation, sudentsobserve and
describe the behavioursand properties of
everyday objects materialsand living things
They explorechangein theworld around them,
including changesthat impact on them,
such asthe weather, and changesthey can

e ect, such asmaking thingsmove or change
shape. They leam that seeking answersto
questionsand making observationsisa core
part of science and use their sensesto gather

di erent types ofinformation.
HEEN
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Connecting content and pedagogy

Both the EYLF and the Australian Cumriculum recognise
that personal and social competence, health and
wellbeing and literacy and numeracy should be core
focusareasfor young children'sleaming. Both respect
young children'sentitlement to opportunitiesto develop
their sensory, cognitiveand a ective appreciation

of the world around them through exploratory and
creative learning.

In termsof continuity of pedagogy, the Australian
Qurriculum recognisesthat early childhood approaches
espoused by the EYLF continue to be appropriate in the
early years of school.

The Austrdian Qurriculum, Assessment and Reporting
Authority (ACARA) hasdigributed an Information sheet
for use by state and termitory school and curriculum
authoritiestitled ConnectionstotheBarly YearsLeaming
Framework. It encouragesteachers especially inthe rgt
years of school, to use their professonal judgement and

pedagogical repertoire to:

r accommodate the varied learning experiences and
diverse backgroundsthat children bringto school

r  exibly apply the key principlesand practices
of early childhood teaching articulated in the
Eary Yearslearning Framework

r recognisethe complex and integrated nature of
learning asdescribed in the EYLFskey Learning
Qutcomesand asre ected in the Generd capabilities
and Cross-curriculum prionties

Implications for educators

The EYLF and the Augtrdian Curriculum are
complementary and can provide an articulated pathway
of learning from prior-to-school, into school and beyond.

The EYLF presentsa nationa set of priorities for young
children's leaming. Using the EYLF, high-quadity early
childhood settingsbuild the values dispostions
conceptsand skillsthat are prerequisite to successful
engagement with the Australian Qurriculum.

Teachersin the early years of school are encouragedto
build on what children know and can do, consolidating
capabilitiesessentia for later learning. They gradudly
introduce the content of the Australian Curriculum as
learnersdemonsdtrate the ability to accessit and they
revist concepts and skills as required to ensure solid
foundations for next sage learning.

Asthe Information sheet refered to earlier con rms
qudlity early childhood education before and into
school appliesthe Rinciplesand Ractices of the EYLF.

r ongoing leamingand re ective practice
r holigic approaches

r responsvenessto children; and

r learning through play.

The EYLF makesa signi cant contribution to the broader
education community through itsclear enunciation of
pedagogy and the principlesthat underpin e ective
practice. Rrinciples values and professonal behaviours,
such asrespect for diversity and a commitment to equity,
remain relevant throughout the education spectrum.

The EYLF and the Austraian Curriculum are both
operating in the early childhood education arena
in variousways Thishighlightsthe importance
of cross-sectora conversationsbetween early
childhood educators
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Akey to successful transtions between settings catering

for young children liesin conversation and collaboration.

Educatorsin di erent sectorsneed to share information
about children's interests, strengthsand progress

They need to communicate e ectively with each other
and with families to ensurethat children'sprior learning
isvaued, their current needsare met and support for
their ongoing learning isconcerted and consistent.

The EYLFisa key strategic element in the National
Qudlity Framework amed a raising the competence
and statusof the profession and the quality of early
education and care provison across Audralia. It isan
aspirational document projecting an image of early
childhood educatorsasknowledgeable, silled and
engaged in critical, self-re ective and informed decision
making. Rsing to thisvision of the early childhood
professional requires a strong commitment to ongoing
leaming and continuousimprovement; and it requires
capable and inspiring educational leadership at the
service level.

Smilarly, the Austrdian Qurriculum isa core component
of the national education reform agenda focused on
improved learning outcomes for all young Australians
The quality of teaching will be the key to achieving
these gainsin sudentslearning. The curriculum calls
fornew knowledge and sillsaround subject matter;
and a diverse repertoire of teaching strategiesto enable
dl sudentsto fully engage with it. These requirements
have implicationsfor professiond support a the school,
system and jurisdiction levelsto empower teachers

to ful |the potential ofthe curriculum toraise levels

of student achievement, leading to more equitable
bene tsfromthe educationa experience for all

young Australians

Both the Early YearsLearning Framework and the
Australian Curriculum have smilar aims represented
di erentlyin structure and content emphases

This paper, Foundationsfor learning, describeshow
thetwo are connected historically, philosophically,
conceptudly and in termsof focus for learning.

Endnotes
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Introduction

Australiaisat a pivotal moment in the history of early
childhood education. Anew nationd Early YearsLeaming
Framework (EYLF) for early childhood education and
care settingswaslaunched in 2009 and a new Austrdian
Qurmriculumis being implemented in schoolsfrom 2011.
Having both sets of documentsavailable to educators
a the ametimea ordsexciting opportunitiesto

forge connectionshbetween sectors of early childhood
education and to encourage collaboration between
professonalsworking in di erent types of early
childhood settings

Thispaper has been written to inform educatorsin
early leaming settings before full-time schooling and
educatorsin the ret yearsof school Foundation to
Year 2 about the relationship between two mgor
current curriculum developmentsthat a ect them.

Educatorsworking with children frombirthtoage vein
Children's Services preschool and kindergarten settings
are usng Belonging, Being &Becoming: The Early Years
Leaming Framework for Australia in conjunction with
state or territory curriculum documentsas required.
Educatorsworking with children fromage ve enrolled
in full-time school will be using the Augtralian Cumiculum
from "Foundation'aseach phase of curriculum is
developed nationally and implemented in their
juridiction. Families with young children often engage
with both sectorsof early care and education and
children make transtionsbetween settingswhich use
di erent guidelines for planning and providing learning
programs In early years composte classes teachers
may face the chalenge of working with two or more
curriculum documents

Unlessotherwise speci ed, referencesto thetext of
the EYLF are drawn from Belonging, Being & Becoming:
The Early YearsLeaming Framework for Augralia

(DEBAR 2009)'. The Shape of the Australian Qurriculum,
v 30 (ACARA, 2011y isthe source of direct quotations
regarding the Australian Qurriculum.

Thereisconcerted agreement that the rst years
of a child'slife are a critica period for learning and
development:

There ispowerful evidence from neuroscience
that the early years of development from
conception to age s, particularly the rgt
three years st the base for competence

and coping skillsthat willa ect leaming,
behaviour and health throughout life

(McCain &Mustard, 1999F.

The authorsalso noted:

There isencouraging evidence that good
nutrition, nurturing and responsive caregiving
inthe rat yearsof life, linked with good early
childhood programs, improve the outcomes
for all children's leaming, behaviour and
physical and mental health throughout life.

It istherefore very important to identify the signi cant
waysin which education in these early yearsestablishes
the foundationsfor young children'scumrent and future
learning success to see these developmentsin the
context of Augtralia's overall vison for itsyoung people;
and to describe key relation ships between the EYLF
and the Augtralian Curriculum asthey apply to the
early yearsof school. Identifying such connectionshas
the potential to reassure educators and families that
there isa coherent national direction and to contribute
to continuity of support for children'slearning across
transtion points
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Atime in Australids history

McCain and Mustard and subsequent studies

(for example Cdllinsky, 2006; Gauntlett et al., 2001y °
persuasively argued that invegting in family support and
high-quality early education and care programs brings
far greater returnsto society and the economy than
interventionslater in life.

The Early YearsLearning Framework (EYLF) and the
Australian Curriculum were both developed in a politica
and policy context that re ectsthiscommitment to
young children and their families

“The Early YearsLeaming Framework and
the Augralian Qurriculum both re ect a
commitment to young children and families!

The Austrdian Government in 2007 announced a
‘productivity agenda'to strengthen the economy
through increased investment in social and human
capital. An ‘education revolution'is seen ascentra

to increasing national productivity and improving

the qudity of early childhood education and care
isrecognised asa core srategy to achieve these

amsg’. The EYLFis part of the Council of Australian
Governmentsreform agenda forthe early yearsand a
key component of the Nationa Quality Framework’.

The National Qudity Framework will be underpinned by
universal accessto early childhood education in avariety
of settingsand a Nationa Quality Sandard designed to
ensure delivery of high-quality, nationally consistent early
childhood education and care.

The Early YearsLeaming Framework (EYLF)issigni cant for
anumber of reasons

r it marksapoint in Augraliashistory when supporting
young children'slearning became a national priority

r itisthe rd national satement to guidelearning and
teaching acrossthe varied settingsproviding early
childhood education

r itappliestod erent early childhood service types,
breaking down thetraditiona care' andeducation’
dichotomy that hascharacterised the sector

r it validatesthe work of early childhood educators
asvalued and highly skilled professonas

r ito ersfamiliesacoherent and agreed view about
what consgtitutesquality early childhood provison
in thetwenty- ret century.

Sumsion et a f (2009) on behalf ofthe Consortium charged
with developing the EYLF, explainsthat the framework
carriesnarrativesof hope' hopethat the EYLF can
actively contribute to reconciliation between Indigenous
and non-Indigenous Australians and hope that:

the EYLF will lead to increased vauing
by society of the important role of early
childhood settingsand enhanced professona
gatus for early childhood practitioners
through public recognition of the complexity
of their work.

‘An education revolution isseen ascentrd to
increasing national productivity and improving
the quality of early childhood education and
care isrecognised asacore grategy to achieve
thessams
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The Melbourne Declaration

underpinsthe EYLF and
the Australian Curriculum

In 2008, state, territory and Commonwealth Ministers
of Education, meeting asthe Ministeria Council on
Elucation, Employment, Training and Youth A airs
(MCEETYA), released the Meboume Declaration on
Educational Goalsfor Young Augtralianswhich set the
direction for Austrdian schooling for the next 10 years’.

AsThe Shape of the Australian Qurriculum document
explans(pp.5 6)° in 2008, minigersnominated ve
major developmentsthat, over the twenty year period
since the AddaideDeclaration, had changed the waysin
which peopleinteracted with each other and thought
about the purposes of schooling. They cited global
integration and internationa mobility, shiftsin Augtralia's
orientation towardsAsga in itsregion, globdisation

and technologica change, complex environmental,
social and economic pressuresand rapid advances

in information and communication technologies

The Melbourne Decdlaration commits to supporting
dl young Ausdtraliansto become successful learners
con dent and creative individuas and active and
informed citizensand to promoting equity and
excellencein education.

TheEarly YearsLeaming Framework through its Rrinciples,
Practices and Learning Outcomesa rmsthese gods
and guidesearly childhood educatorsin contributing

to their achievement.

The Shape of the Augrdian Curriculum isthe trandation
of the Melbourne Declaration into a form that guidesthe
development and writing of the Australian Qurriculum.

It isan important document that providesthe policy
background for the development of the Australian
Qurriculum and presentsagreementsabout its sructure
and organisation.

Having an Australian Qurriculum for schoolsinvites
professional conversationsand exchangeswithin and
across schools, systems and jurisdictionsand provides
mobile familiesand studentswith a conssent sequence
of expectationsabout what sudentswill be taught
wherever they travel and live.

The Australian Qurriculum describesthe education
entitlements of dl students from Foundation to Year 10,
with decisonsto be made subssquently about further
learning in the senior secondary years The curriculum
(34 p. 16)identi esparticular prioritiesthat apply in the
early years of school.

In "big picture’'terms there are srong connections
between the Early Yearsleaming Framework and the
Austraian Curriculum. They share a policy context and
a commitment to equitable learning outcomes for all
young Audraians

Both the EYLFand the Australian Curriculum are driven
by thevison enunciated in the Melbourne Declaration
(p. 4) about the kind of society that education should
seek to promote:

As anation Audralia valuesthe centrd role of
education in building ademocratic, equitable
and jud society asociety that isprogperous
cohesive and culturdly diverse, and that vaues
Augrdias Indigenous cultures as akey part of
the nation'shigtory, present and future!
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The nature of the EYLF and

the Australian Curriculum

The Early Yearslearning Framework and the Australian
Qurriculum have a great ded in common. Both take

up the chdlenge of the Melbourne Declaration;

both respond to arapidly changing world context;
and both are underpinned by the belief that education
hasthe power to transform the individud and society.

The Early YearsLearning Framework is focused on leaming
andtherole ofthe educator. It aimsto guide the complex,
interactive work of early childhood educatorsthat enables
particular kinds of learning and nurtures particular kinds
of learners'”. The framework therefore gives serious
atention to essential elements of high-quality early
childhood practice, including play-based pedagogies
strong relationshipswith children and familiesand
intentional teaching.

The Australian Curriculum hasa similar mission to foster
'successful,con dent and creative leamersand active
and informed citizens It recognisesthe entitlement of
each sudent to knowledge, understanding and skills
that provide afoundation for successful and lifelong
leaming and participation in the Austraian community’
(16ap. 10).

The EYLF and the Australian Curriculum have similar
amsrepresented di erently in ¢ructure and content
emphases This paper therefore beginsby outlining the
content of each framework separately in the interests
of clarity, before identifying the many connections

and meeting pointsbetween them.

“The Early YearsLeaming Framework  ams
to guide the complex, interactive work of early
childhood educatorsthat enablesparticular
kindsof leaming and nurtures particular
kindsof leamers!

1. The Early Years Leaming
Famework

The Early YearsLeaming Framework (EYLF) is built on
anumber of fundamental beliefsand understandings
about young children and their leaming. It has'a view of
children's lives ascharacterised by beonging, being and
becoming (p. 7). These conceptsstressthat connection
to family and community isvital for children's security
and identity; recognise that children have theright to
enjoy being a child in a particular time and place; and
acknowledge the digtinctive, rapid change that occurs
asyoung children learn and grow.

On these foundations the EYLF isstructured around
threeinterrelated elements Rinciples Rracticesand
Learning Qutcomes

Frinciples and Rracticesin the EYLF

The EYLF (pp. 12 13), on the basis of international
research evidence, identi es ve Rincipleswhich
underpin e ective early childhood practice:

r secure, respectful and reciprocal relationships

r partnerships between eary childhood educators
and families

r high expectationsand equity
r respect for diversity

r ongoing leaming and re ective practice.

Foundationsfor learning Relationshipsbetween the Early Years Learning Framework and the Audralian Quriculum AN ECA ACARA FAPER | 11



The EYLF highlightseight pedagogica Practices
(pp. 14 18) as essential to promote dl children'slearning:

r adopting holistic, integrated approachesto teaching
and paying attention to children's physical, persond,
socid, emotiond and spiritual wellbeing aswell as
cognitive aspectsof learning

r being responsve to children, valuing their di erent
waysof knowing and building on their s¢rengths
skillsand knowledge

r planning and implementing play-based programs
and engaging with children'splay to extend
their learning

r intentiond teaching, which includes providing
challenging experiencesand interactionsthat foser
high-level thinking skills

r creatingvibrant and exible learning environments
which respond to the interesgsand needs of children
and families and which also provoke complex and
increasingly abstract thinking

r vauing the cultura and social contextsof children
and their familiesand developing cultural
competence theability to interact e ectively
with people across cultures

r providing for continuity of experiencesand
successful transtions for children  from home

to early childhood settings between settings
and from early childhood settingsto school

assessing and monitoring children'sleaming to
inform provision and to support children in achieving
learning outcomes

Learning Outcomesin the EYLF

The EYLF (p. 19)identi es ve Leaming Outcomes
as fundamentd to the current and future wellbeing,
engagement and success of young learners

r Children have a strong sense of identity

r Children are connected with and contribute
totheir world

r Children have a strong sense of wellbeing
r Children are con dent and involved learners

r Children are e ective communicators
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The EYLF (p. 19) explains that:

The velearning Outcomesare designedto
capturethe integrated and complex learning
and development of all children acrossthe
birthto ve agerange.

The outcomes are broad and observable.
They acknowledgethat children learnina
variety of ways and vary in their capabilities
and pace of learning.

An examination of the outcomesand their 19key
components revealsthat they are long-term goals not

nite skillsthat can be declared mastered' For example,
‘a sense of identity’ developsand changesthroughout
life; reslience and a sense of agency' variesaccording
to life experiencesand circumstances responding to
diversty with respect’is learned over time through
intentiona teaching, senstive modelling and
intervention.

While the Leaming Outcomesencompasslifelong goas,

it isexpected that educators will:

r plan and provide programsthat optimise leaming
and development acrossthe veoutcomes

r monitor and assess each child's progress

r record a'snapshot'of children at signi cant points
in their leaming journey.

The EYLFis not content-free'and the ve Learning

Outcomesinclude dispostionstowardslearning that

underpin engagement, and the knowledge, skillsand

understandingsthat are essential foundationsfor future

learning success

The EYLF Learning OQutcomesrepresent a national
set of priorities for young children'slearning,
enabling conssency of provision and a shared
language for conversation between educators
indi erent settings about children'swellbeing,
engagement and learning progress

“The EYLF Leaming Outcomes represent a
national set of priorities for young children's
leaming, enabling consigency of provision
and a shared language for conversation
between educators



2. The Australian Curriculum

The Shape of the Austraian Curriculum document
proposes principles of entitlement’ and responsibility'
The Austrdian Qurriculum (27 p. 14) setsout what will be
taught, what students need to leam and the expected
quality of that learning:

The Australian Curriculum describesa
learning entitlement for each Australian
student. It setsout what young people
should betaught (through the speci cation
of curriculum content from learning areas
general capabilitiesand cross-curriculum
capabilities) and an expectation of the quality
oftheir leaming (depth of understanding

and sophidtication of killsdescribed through
achievement standards).

Aswill be discussed in a later section of thispaper,

the Australian Curriculum buildson the learning children

achieve under the EYLF and recognisesthat learnersin the
ret yearsof school have particularneedsand entitlements

The Augrdian Curriculum hasa three-dimensona
design (28 p. 14):

r CQurriculum content discipline-based knowledge,
skillsand undergtanding

r General capabilities knowledge, skills behaviours
and dispostionsthat can be developed and applied
acrossthe curriculum

r Qoss-curriculum priorities contemporary issues
about which young Austraians should learn.

the Austraian Qurriculum buildson the
leamning children achieve under the EYLFand
recognisesthat leamersinthe rd yearsof
school have particular needsand entitlements!

Qurriculum content

The key elements of the Australian Qurriculum in each
leaming area are the rationale, ams curriculum content
and the achievement standards (48 p. 19).

The curriculum content, presented as content
descriptions, speci esthe knowledge, undergtanding
and skillsthat young people are expected to learn across
the yearsof schooling Foundation to Year 10 (F 10)

and what teachersareto teach (49 p. 19).

The achievement standardsdescribe what sudentsare
typically ableto understand and able to do. Across F 10
the set of achievement gandardsdescribesa broad
sequence of expected learning (51 p. 19).

The Australian Qurriculum isdesigned to ensure sudents
develop the knowledge and undergtanding on which
the major disciplines are based (56 p. 19):

Each discipline o ersadiginctive lensthrough
which we interpret experience, determine
what countsasevidenceand agood argument
foraction, scrutinise knowledge and argument,
make judgements about value and add
toknowledge.

Curriculum content isbeing developed forthe
learning areas and subjects (29 p. 14) as set out
in the Melboume Declaration:

r English
r Mathematics
r Sience

r Humanitiesand Social Science (comprising History,
Geography, Gvicsand Gtizenship and Busness
and Economics)

r The Arts(comprising Dance, Drama, Media Arts,
Music and Msual Arts)

r Languages
r Heath and Fhysical Education

r Technologies(comprising ICT and Design
and Technology).

General capabilities

Whilethe Australian Curriculum (60 p. 20) isdesigned
on adisciplinary' model, it also ¢rongly emphasises
genera capabilities

The disciplines provide a foundation of
leaming in schoolsbecausetheyre ect
the way in which knowledge has and will
continueto be, developed and codi ed.
However, 21t century leaming doesnot

t neatly into acurriculum solely organised
by leaming areasor subjectsthat re ect
the disciplines
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The Augrdian Curriculum (63 p. 21) identi es

seven genera capabilities, which derive from the
‘Commitment to Action'for young Austrdians
described in the Melbourne Declaration. They include:

r Literacy
r Numeracy

r Information communication technology (ICT)
competence

r Qitical and creative thinking
r Bhical behaviour
r Personal and social competence

r Intercultural understanding.

CGross-curriculum priorities

In line with the gods of the Melbourne Declaration,
the Australian Curriculum (65 p. 22) gives special
atention to three prioritiesthat are relevant to the
lives of gudentsand addressthe contemporary
issuesthey face:

r Aboriginal and Torres Srait Islander histories
and cultures to ensurethat dl young Augtralians
will be given the opportunity to gain a deeper
undersgtanding and appreciation of Aboriginal
and Torres Srait Idander historiesand cultures
their sgni cance for Augraliaand theimpact
these have had and continue to have, on ourworld

r Asiaand Australia'sengagement with Asia to
re ect theimportance of young people knowing
about Ada and Augraligsengagement with Asa
because asthey develop a better underganding of
the countriesand culturesof the Asia region, they
will appreciate the economic, political and cultural
interconnectionsthat Australia has with the region

r Sustainability toallow young people to develop
an appreciation of the need for more sustainable
paternsofliving, and to build capacities for thinking,
vauing and acting necessary to create amore
sustainable future.
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The Australian Curriculum

buildson early learning

The educational goals for young Australiansenshrined
in the Melbourne Declaration will take at least alifetime
to achieve with the learning processbeginning at birth.

The EYLF respectschildren ascompetent and resourceful
leamers from birth and aimsto extend that learning in
avariety of early leaming settingsin partnership with
children and families

The Augtraian Curriculum recognisesthat the EYLF
establishesthe foundations for e ectivelearningin

school and throughout life and aimsto build on those
foundationsaslearners move through schooling.

“The EYLF respects children as competent and
resourceful leamers from birth and amsto
extend that leaming in avariety of earlyleaming
settingsin partnership with children and families!

The Austrdian Qurriculum, in its propostions (16d p. 10),
explicitly statesthe relationship between the learning
children have been doing in settings using the EYLF
and the learning they will engage with a school:

The Augtralian Curriculum isdigned with
the Ezrly YearsLearning Framework and
builds on itskey learning outcomes namely:
children have a strong sense of identity;
children are connected with and contribute
to their world; children have a srong
sense of wellbeing; children arecon dent
and involved learners and children are

e ective communicators

“The Austrdian Qurriculum recognisesthat the
EYLF establishesthe foundaionsfore ective
leaming in school and throughout life and
amsto build on those foundetionsasleamers
move through schooling!

What does it mean to say
‘the Australian Curriculum
buildson the EYLF?

It means

r respectingthe nature of learnersat particular sages
in their leaming lives

r recognising that thereis a set of foundational
dispositions knowledge and skillsthat underpin
future learning success

r acknowledging the diversity of garting pointsthat
learnersbring to next-stage leaming

r allowing teachersto connect their pedagogica
practicesinthe rst yearsof school to those used
in priorto-school contexts

Respecting the nature of learners

The EYLF (p. 9) putschildren'slearning at the core'
anda mmsthat:

Children's leaming isdynamic, complex

and holigtic. Physical, social, emotiond,
personal, spiritua, creative, cognitive and
linguigtic aspectsof learning are all intricately
interwoven and interrelated.

The Foundation to Year 2 section in the introduction to
each leaming area on the Ausgtrdian Curriculum webste
outlinesthe premisesabout young leamers considered
relevant to that learning area context. For example,

in the Australian Qurriculum: Science (ACARA, 2011)™:
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Foundation Year2

Curriculum focus: awareness of self and the
local world

Young children have an intrinsic curiosty
about theirimmediate world. Asking questions
leadsto speculation and the testing of ideas
Exploratory, purposeful play is a centrd feature
oftheir invegtigations

In thisstage of schooling students
explorationsare precursors to more structured
inquiry in later years They use the sensesto
observe and gather information, describing,
making comparisons, sorting and classifying
to create an order that ismeaningful.

They observe and explore changesthat

vary in their rate and magnitude and begin

to describe relationships in the world around
them. Sudents quegtionsand ideas about
the world become increasingly purposeful.
They are encouraged to develop explanatory
ideasand tes them through further exploration.

These sentimentsare entirely congstent with the
EYLFand theya rm children'sright to learn through
exploration and play. Both the EYLF and the Australian
Qurriculum assert the power of gimulating interactions
with peersand therole of the educator in re ning and

extending children'stheoriesabout how the world works

Recognising foundational knowledge
and ills

The Austrdian Curriculum (16e p. 10) recognisesthat
to prepare all young Australiansto become competent
members of the community” rm and meaningful
foundation skills are required.

It thereforea rms(34 p. 16)that some aspectsof
leaming should have priority status for young sudents
before andin the rg yearsof school:

r Intheearly yearsof schooling priority isgiven to
literacy and numeracy development because these

arethe foundationson which further leaming isbuilt.

r Fiority isaso given to motor skills development,
physical activity and the development of safe and
healthy personal practices...

r Eually, all gudentsin these early yearswill have
the opportunity to develop their sensory, cognitive
anda ective appreciation of the world around them
through exploratory and creative leaming in the arts
and technologies

The Australian Qurriculum (33 p. 15) suggeststhat the
organisation of cumiculum changes from a broad base
in the early yearstore ect progression and increasing
chdlenge and specialisation as students move through
primary, secondary and senior secondary phases

of education.

Acknowledging diverse starting points
for learning

Both the EYLFand the Austrdian Curriculum
acknowledge the diversty of leamers and their
di erent starting points for learning.

The EYLF:

The diversity in family life meansthat children
experience belonging, being and becoming
inmany di erent ways They bring diverse
experiences perspectives knowledge and
skillsto their leaming (p. 9).

Educatorsare responsive to dl children's
srengths abilities and interests(p. 14).

educatorsassess anticipate and extend
children'slearning via open ended questioning,
providing feedback, chalenging their thinking
and guiding their learning (p. 15).

The Australian Qurriculum:

Sudentsin Australian classrooms have
multiple, diverse and changing needsthat
are shaped by individud learning histories
and abilitiesaswell ascultural and language
backgroundsand socio-economic factors
(38 p. 17).

The cumriculum provides exibility for teachers
totakeinto account the di erent ratesat
which studentsdevelop and a diverse range
of learning and assessment needs(39 p. 17).

The EYLF recognisesthat the rate and pattern of
young children's leaming varies signi cantly and that
children may take very di erent pathwaysto achieving
learning outcomes

Ongoing assessment processes  do not
focusexclusively on the end pointsof children's
leaming; they give equal consideration to the
digtance travelled' by individual children and
recognise and celebrate not only the giant
leapsthat children takein their learning but
the small gepsaswell (p. 17).
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The EYLFalso con rmstheimportance of diagnostic
assessment to identify children who may require
additional support to achieve particular outcomesand
to inform collaboration with familiesand specidists

The ve learning Outcomes  provide early
childhood educatorswith key reference points
againgt which children's progress can be

identi ed, documented and communicated
to families other early childhood professionas
and educatorsin schools (p. 17).

Both the EYLF and the Australian Curriculum stressthat
the key purposes for assessment are to:

r plan for learning

r communicate about progress

r determine what might beimpeding progress

r identify children who might need additiona support
r evaluatethee ectivenessof teaching programs

r re ecton pedagogy that will suit thiscontext and
these children.

The Augralian Curriculum, Assessment and Reporting
Authority (ACARA) hasdigributed an Information sheet
foruse by state and teritory school and curriculum
authoritiestitled ConnectionstotheEarly Yearsleaming
Framework. It highlights satementsmade throughout
the Shape paper about the need for teachersto adapt
their programsto suit the di erent learning starting
points of individual sudents

The Australian Curriculum isdesigned to
accommodate the varied learning experiences
and diverse backgroundsthat children bring
to school.

Taking the child on from where they are in knowledge
and il ispart of teacher judgement and teacher
expertise. A'capabilities approach works from achild's
entry-level competence and builds capacity.

Connecting pedagogies

The Ausgtraian Curriculum organises knowledge, skills
and understanding by learning areas However, it aso
recognises (57 p. 20) that:

Rather than being self-contained or xed,
disciplinesare interconnected, dynamic
and growing. A discipline-based curriculum
should allow for cross-disciplinary

learning that broadensand enriches

each student'sleaming.

Teacherstherefore, are encouraged to make professiona
judgementsabout how to deliver the curriculum in
age-appropriate, contextuaised and cross-disciplinary
ways (55 p. 19):

Teachersare able to choose how best to
introduce concepts and processesand how
to progressively deepen understanding to
maximise the engagement and leaming of
every student.

The Information sheet explicitly encourages
age-approprigte pedagogiesand integrated
learning programs
The Augtrdian Curriculum providesteachers
with the exibility to apply the key principles
and practices of early childhood teaching
articulated in the Eary YearsLearning
Framework, including:
r ongoeing learning andre ective practices
r holistic approaches
r responsivenessto children;
r learning through play; and
r intentiona teaching.

The Australian Qurriculum'sfocuson general capabilities
and cross-curriculum prioritiesalsore ectsthe
interconnected nature of leaming asdescribed in the
Early Yearslearning Framework'skey Learning Qutcomes

“Teacherstherefore, are encouraged to make
professiond judgements aout how to
deliver the curriculum in age-appropriate,
contextudised and cross-disciplinary ways
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General capabilities and

the Early Years Learning
Framework

The Austrdian Qurriculum (p. 20) recognisesthat : i

knowledgeisnot static, nor will it timmutably Table Of relat Ionm | pS

into discipline-based 'slos:

_ _ _ The following table on page 19indicatesrelationships

Increasingly, in aworld where knowledge itself between the EYLF and the Australian Qurriculum. It
is constantly growing and evolving, students includes broadbrush' connectionsthat are philosophical
need to develop aset of ills behavioursand and conceptual and some more speci ¢ links a the level
dispositionsor generd capabilities that apply of Learning Area content.

across subject-based content and equip them . . : ;
to be lifelong leamersable to operate with Referencesto Leaming Areas in the Austraian Curriculum

con dencein a complex, information-rich, Phase 1are drawn from Foundation Yeer Content
globalised world (60 p. 20). Descriptions EYLF referencesrelate to the Learning

Outcomesand their Key Components
... the Meboume Declaration on Educational

Coalsfor Young Audraliansseesthese
general capabilitiesasincluding ‘planning
and organising, the ability to think exibly,
to communicate well and to work in teams,
the capacity to think creatively, innovate,
solve problemsand engage with new
disciplines (61 p. 20).

Because of the complex and interrelated nature of the
EYLF Leaming Outcomes it ispotentially mideading to
draw smpligtic linesof connection between them and
the Austraian Curriculum's general capabilities However,
a careful analysis revealssigni cant points of contact:

r Outcomes1,2and 3 ofthe EYLF provide essentia
foundations for ‘Fersonal and socid competence!

r Outcome 2 underpinsthe capacity for Bhical
behaviour'and Intercultural understanding'

r Outcome4 developsthe dispostions for
'Critical and creative thinking.

r Qutcome5incudesthe fundamenta concepts
and skillsrequired for Literacy', Numeracy'and
ICT competence’
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A closer examination
of connections

To illustrate how learning under the 'umbrelld of the
EYLF buildsthe dispostions knowledge and skills

that are required for successful learning a school,

some connectionsbetween EYLF Outcome 4 and the
Australian Curriculum: Sience and those between EYLF
Qutcomes especially Qutcome 5, and the Augtraian
Qumiculum: English are summarised below.

The EYLF and the Australian
CQurriculum: Sience

EYLF Qutcome 4 Key component 2

Children develop arange of skillsand processes such as
problem solving, inquiry, experimentation, hypothessing,
researching and investigating.

Thisisevident when they:

r applyawiderange of thinking srategiesto
engage with stuationsand solve problems
r make predictionsand generalisations about

their daily activities, aspectsof the natural world
and environments

r explore their environment

r manipulate objectsand experiment with cause
and e ect, trial and error, and motion

r usere ectivethinkingto consderwhy things
happen and what can be learnt from these
experiences

EYLF Qutcome 4 Key component 2
Children develop arange of skillsand
processes such as problem solving,
inquiry, experimentation, hypothesising,
researching and investigating!

Foundation Year 2

The Australian Curriculum: Science:

From Foundation to Year 2 studentsleam that
observationscan be organised to reved patterns and
that these patternscan be used to make predictions
about phenomena. In Foundation, sudentsobserve and
describe behavioursand properties of everyday objects
materids and living things They explore change in

the world around them, including changesthat impact
on them, such asthe weather, and changesthey can

e ect, such asmaking thingsmove or change shape.

They leam that seeking answersto questionsand making
observationsisa core part of science and use their
sensesto gather di erent typesof information.

Foundation Year Achievement Sandard:

By the end of the Foundation year sudents
describe the propertiesand behaviour

of familiar objects They suggest how the
environment a ectsthem and otherliving
things Sudentsshare observations of familiar
objectsand events

‘From Foundation to Year 2, dudentsieam
that observationscan be organised to reved
pattems and that these pattems can be used
to make predictionsabout phenomena

The EYLF Learning Outcomesand
the Australian Curriculum: English

EYLF Qutcomes 1, 2, 3and 4 develop children's capacity
to use oral language and symbol sysemsto express
represent and communicate meaning, building on
children's home and community languagesand cultures
EYLF Qutcome 5 explicitly addresses skills and
knowledge pertinent to the Language, Literature and
Literacy Srands of English:

r EYLFOutcome 5.1 Children interact verbally and
nonverbally with othersfor arange of purposes

r EYLFQutcome 52 Children engage with arange
oftextsand gain meaning from these texts

r EYLFOutcome 5.3 Children expressideasand make
meaning using arange of media

r EYLFOutcome 54 Children begin to understand
how symbolsand pattem sysemswork

r EYLFQutcome 55 Children useinformation and
communication technologiesto accessinformation,
invegtigate ideas and represent their thinking.

“They leam that seeking answersto quedions
and making observationsisa core part of
science and use their sensesto gather di erent
types of information!
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TheAustralian Qurriculum: English
Foundation Year Level Description

The English curriculumisbuilt around the three
interrelated strands of Language, Literature and Literacy.
Teaching and leaming programs should balance

and integrate al three strands Together the three

strands focuson developing sudentsknowledge,
undergtanding and skillsin ligtening, reading, viewing,
speaking, writing and creating. Learning in English builds
on concepts skillsand processesdeveloped in earlier
years and teacherswill revist, srengthen and develop
these asneeded.

Foundation Year Achievement Sandard:
Summarised

Receptive modes (listening, reading and viewing)

By the end of the Foundation year, sudentsuse
predicting and questioning strategiesto make meaning
from texts They recdl one or two eventsfrom texts

with familiar topics They understand that there are

di erent typesoftexts and that these can have similar
characterigtics They identify connectionsbetween texts
and their personal experience.

They read short, predictable textswith familiar
vocabulary and supportive images drawing on their
developing knowledge of concepts of print and sound
and letters

Productive modes (speaking, writing and creating)

Sudentsunderstand that their texts can re ect their own
experiences They identify and describe likesand didikes
about familiar texts, objects charactersand events

In informal and whole class settings sudents
communicate clearly. They retell events and experiences
with peersand known adults Their writing shows
evidence of sound and letter knowledge, beginning
writing behavioursand experimentation with capital
lettersand full sops
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Implications for the

enactment of the

Australian Curriculum

The EYLF makesa major contribution to the broader
education community in Australiathrough its
enunciation of core principlesand the practices of

e ective pedagogy. These underpinnings of quality
practice are particularly pertinent to the early years of
school and they remain relevant throughout schooling.

‘Equity’ for example, resonatesthrough both the EYLF
and the Australian Qurriculum asa vaue, a belief and
acommitment to achieving more equitable learning
outcomesfor al leamers ‘Respect for diversty'
isexplicitly espoused asa Finciple and asthe Fractice
of Cultural Competencein the EYLF In the Augtralian
Qurriculum, these viewsare captured in the generd
capabilities and the cross-curriculum priorities

Ongoing leaming and re ective practice are halmarks
of high-quality professona operation at every sage
of pre-school and school education.

Some of the Practicesidenti ed in the EYLF look
di erent'aslearnersprogressinto and through school.

The EYLF discussion on ‘holigtic approaches and
responsivenessto children'for example, closely
relatesto research' that con rmshow much
students self-concept a ectstheir motivation to leam,

dramatically impacting on learning success The ressarch

indicatesthat student engagement isenhanced when
students feel connected, competent and in control of
their leaming and part of thisconnectednessinvolves
knowing that teacherscare about your interegts
experiencesand abilities outsde the classroom.

‘Ongoing leaming and re ective practice
are hallmarks of high-quality professona
operation & every stage of pre-school
and school education!

Hay-based pedagogy isa fundamenta precept pervading
the EYLFaswell asbeing ade ned key Practice. The way
‘play'isused for learning may change asstudentsmove
through the grades but humans of all agesengage

in play and it continuesto be bene cial. It may later

be referred to as'experimentation’ or improvisation'

and these forms of play’ underpin the creativity

and innovation on which the nation will depend.

‘Children do not magically become

di erent kindsofleamersasthey move from
prior-to-school settingsinto the rst years

of school, so there are principles of teaching,
leaming and provision that apply to educators
in both sectors!

‘Learning environments in the EYLF refers both to
physical spaces materialsand resourcesand to
interactionsthat foster leaming. Smilarly, in school,
teacherscontinue to creste e ective learning
environments asthey di erentiate resources and
teaching grategiesto cater for the di erent abilities
and learning gylesof gudents
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Continuity of provision for learning isclearly in the best
interests of learnersand learning success The gtarting
point for early childhood educatorsa the school interface
will therefore be to establish the prior knowledge,

skills digpostionsand understandings that children
bring. On the basis of a senstive understanding of each
child'scapabilities educatorsin the ret yearsof school,
in consultation with families will determine immediate
and long-term priorities for each child'slearning.

Children do not ‘magically'become di erent kinds of
leamers asthey move from priorto-school settings
intothe rg yearsof school, so there are principles of
teaching, leaming and provision that apply to educators
in both sectors

Recommendations for
e ective provision in
the early years

Educatorsin both school and non-school sectorsneed to:

r vauethelearning that hasgoneon before in the
home, community and early learning settings

r establish and maintain strong, respectful and
reciproca relationshipswith children'sfamilies

recognise and take into account the unique learning
pathways of young children

edablish sygemsfor communication within and
between early childhood settingsabout what
children know, understand and can do

connect learning experiencesto children's
out-of-school experiencesto maximise engagement

provide an inquiry-driven, learner-focused and
world-related leaming program  global and local

provide opportunitiesfor children to use play to
processand make sense of experience, to test
understandings and to build imagination and
social sills

integrate and contextudise learning while teaching
with clear intentionsand a speci ¢ focusasrequired
for particular kills

stress learning how to leam transfer of knowledge
and metacognition

monitor and assess children'slearning so that
intervention istimely and programsare adjusted

engage in critical self-re ection asa form of ongoing
professiona learning, examining what ishappening
in their settings and deciding with otherswhat might
change to enable more equitable participation,
learning and outcomes
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Conclusion

The EYLF and the Australian Curriculum aredi erent in
structure and in some of their emphasesbecause they
focuson particular phasesin the learning lives of children
and young people. However, the two setsof documents
are complementary and can provide an articulated
pathway of leaming from prior-to-school, into school
and beyond.

Thisdiscussion about the relationship between early
leaming under the umbrella of the EYLF and leaming
under the Australian Curriculum demonstratesareasof
convergence and connection that enable continuity
of educationa provision. Most importantly, it indicates
how high-quality early childhood settingsusing the
EYLF can build the solid foundations necessary for
lifelong learning.

The key to successful transtions between settings
catering for young children will liein collaboration
collaboration between educators and education leaders
in varied early leaming environments and collaboration
with familiesto ensure that children'sprior experiences
arevaued and their current needsare met.

The EYLFisfocused on the learner asa person with
strong connectionsto family, community and culture
and with particular needsin thistime and place. The
framework seeksto provide authentic experienceswhich
help children to feel a secure sense of 'belonging) so that
they can enjoy 'being'a child with rights, agency and
decison-making capacity, while expanding their leaming
capacity and opening up exciting new possibilities

The Austrdian Curriculum isfocused on developing
anationally consistent, high-quality educational
experience for all young Austraians so that dl can gain
knowledge, sillsand undergandingsat alevel which
enables them to fully participate as future citizens

The EYLFis an aspirational document projecting an
image of early childhood educators as knowledgeable,
killed and engaged in critical, self-re ectiveand
informed decison making. Rsing to thisvison of

the early childhood professional requires astrong
commitment to ongoing learning and continuous
improvement; and it requires capable and ingpiring
educational leadership at the service level. The EYLFisa
key strategic element in the National Qudity Framework
aimed at raisng the competence and gatusofthe
profession and the quality of early education and care
provision in the yearsprior to school across Audraia.

Smilarly, theimpact of the Augtralian Qurriculum

on students learning will depend on the quality of
teaching. The Qurriculum cals for new knowledge and
skillsaround subject matter; and a diverse repertoire
ofteaching strategiesto enable all sudentsto fully
engage with it. These requirementshave implications
for professonal support at the school, system and
jurisdiction levelsto empower teachersto ful |the
potentid of the curriculum to raise levels of sudent
achievement, leading to more equitable bene tsfrom
the educational experience for dl young Australians

“The key to successful transtions between
settingscatering for young children will lie

in collaboration collaboration between
educatorsand education leadersin varied
early leaming environments; and collaboration
with familiesto ensure that children's prior
experiencesare vadued and their current
needs are met!
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